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PREFACE 



The development of the Project ACTIVE manual, Adapted Physical EducattOH: Communication 
Disorders was a cooperative effort of the Township of Ocean School District and the Office of Program 
Development, Division of Research, Planning, and Evaluation, Department of Education, State of New 
Jersey 1 The manuaf provides a sound basis for individualizing a physical education program for students 
who evidertce communication problems. 

In 1975, the Project ACTIVf manual. Adapted Physical Education: Communication Disorders v^^s 
validated by -the standards and guidelines of the United States Office of Education as successful, 
cost-etfective and exportable. As a result, the program is now funded through the New Jersey Ele- 
mentary and Secondary Act, Title III program to offer iatereste<;| educators the training and materials 
required for its replication. This manual was prepared as part of the program's dissemination effort. * 

The purpose of Title lll-IV(C) is to encourage the develppment^rfrid dissemination of innovative 
programs which offer imaginative solutions to educational problems. Pxm^x ACTIVE^ achieved this 
purpose by disseminating its innovative program to 500 teachers and f)araprofessionals through 24 
regional workshops. Further, as of June 1975, 76 school districts and agencies in the State of New 
Jersey have adopted or adapted some aspect of the individualized physical education program ^in 
accordance with the educational needs of their districts - involving more than 10,000 individuals. - 
^ * ^ 

This manual has bee^n prepared as one of the components of the Project ACTIVE Teacher TrlTrning 
Model Kit. Other component parts of the model kit which are available to those who are interested in , 
adopting or adapting the projects individualized-personglized instructional concept are cited below:" 



Developmental Physical Education: 
Developmental Physical Education : 
Adapted Physical Education: 
Adapted Physical Education: 
Developmental and Adapted Physical 

Education: 
Adapted Physical Education: 
Adapted Physical Education: 
Teacher Training Filmstrip: ^ ^ 
McJlofAMiTV Fitm^rrtpr-— 



Low Motor Ability 

Low Physical Vitality s 

Postural Abnormalities 

Nutritional Deficiencies 

A Competency-Based Teaching 

Training Program 
Motor Disabilities or Limitations* 
Breathing Problems 
A CompetencyiBased Approach 
An Individualized-Personalized Approach 




These manuals have been validated for ngjional dissemination and may be 'purchased from the prdject 
director. 



Adapted Physica! Education is defined as that aspect of the physical education program which addrefses itself to the provision of 
enrichment of physicaJ*activities foM^xos•-»taaents who manifest medically-onented pfoblems. 



f ' 



Districts^nterested in establishing individualized physical education programs for the handicapped 
'need assistant^. The following dissem'mation-diffusion services are provided to aid implementing sch^l^ 
during the initial phases of program installation: 




• TeachV Training Workshops 

• Individual Pufyil Time Prescriptions 

• Certificates d1 Merit for Pupil Achievement and/or Improvement 

• Monthly Issue of the ACTIVE Newsletter 

• Test Instruments to Assess Pupil Performance 

• Development of School Norms 

• Other General Consultary Service 

For additional mf®\mation regarding the Model Kit, other\wareness materials, or available service^ 
reader is requested to contact: ^ 

Dr. Thoitias M. Vodola, Director 

^ * " ' * Project Active 

j# " Township of Ocean School District 

Dow Avenue 

^ * Oakhurst, New Jersey 07755 

- ' ^ ..J 
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INTRODUCTION 




CHAPTER OME ' 

Q INTRODUCTION 

\ OVERVIEW* . - 

Adapted Physical Education: Communication Disorders has been developed to serve two purposes: 

'1. To provide a manuals/or trainiRg physical educators, special educators, recreation teachers and 

paraprofes^ionals so they can achieve the minimal competencies necessarV* to implement an indi- 

-vidualized physical activity program for students in grades K-t2. .'^ f 

' • - ■* 

2. To provide practitioners in the field with a ^ructured procedure 'for injjjividualizirfg and person- 
alizing a physical activity program for studfents who manifest communication problems. 

^- - ' . ^ • . ' „ ' 

During 1974-75, several research studies were condticted^to compare the relative effects of indi- 
vidualized physical education and tradftional physical education programming on students who evi- 
clenced a yariety of handicapping conditions. Subjects wpre matched ,oh the basis of age, sex, pre test 
scores, and handica^pirtg condition and placed in an experirriental group (individualized a^apteifhphysi- 
, caj' education invbfvlment), ^d a*control group (traditional physical education and/or classroom Acti- 
vities). The post-test dajta revealed the individualized firogram as si|periar to traditional physical educa- 
tion.' Based on these findings; t^p/4)gram was validated a(;cording\o the standards and guidelines of 
the United States Offiqe of Education as innovative, successful, cost-effective, and exportable. 
^ • * * = ' 

. The manual provides theieacher with a'sequential ap- The strategies involved include, forrwftl anfl informal test- 

proach to. initiating an Yndividuah'^ed and peV^onalizecK^ >"g.' formative and summative assessme^nt. prescri^pon; 

physical activity program This chapter contai^^s a defmi- ^nd evaluation. ^ ^ ^ 

tion of terms antf criterion-referenced'' objectives which i- i ^ ' 

„ ^ . . . . , . * \ Personalised Instruction 

provide dT basis for evaluating student and teacher per- r. ^ ' 

.<::*t>. * c i_ * u . u Personalized instruction deals w*th .the hunlanistic a$- 

or^^>^^ce Subsequent chapters detail the individualized ' 

r^r,^^«.c ♦u ^ T A D c ' ' P^cts 6f the te ach I no- lea r n I nQ process It stresses not only 

process *ia the acronym TAPE, i.e , test, assess, pre- » . = k 

CO «^ . ♦ 1 A _i * _i £ ^ the development of teacher-papil and pupil pupil rapport 

scribe, and evaluate ' A detailed description of the step- kk kkkkkk 

. ^♦^^ ^ / ' . ' but also the enchancement of the chftd s self-concept, 

by-step, procecfures necessary for program imptementa- • ^ ^ 

Von IS presented in the. flow chart aYid activity checklist Communication Disorders 

in Appendix A, Communication disorders may be defined as physical 

' handicaps which impede the fwnctiorVig of one or more 

DEFINITIONS of thrspeciat senses. Under this classificatioiffali the deaf, 

* the hard of hearing! the blind, the partially sighted, the 
Since this mafiual provides an mdmduahzed-per- ^ autistic, and those with various speech imped ifnents.^ 
sonaHzed physical education program for children with 

communication disorders, definitions of the *three t^rms STUDENT BEHAVIORAL OBJECTIVES^ 

are warranted* % ■ ' • - 

Individualized Instruction ^ ^-^^^ ^iu6mx demonstrates an improvement m physical 
. Diagnosis 3nd , prescription are the basic ingredients^ fitness and mo tor ability ^<K0 2^ Evaluative criteria 
necessary for the provision of individualized instruction * '^j^omam Vodola, lnd,y,duah^ect Phy.icai Education Pro- 

- — — - t gram for the HandiCapped Ch^fjj^ p 81. , 

Frank Hby(^T\y>hysical Fttnesi^for the Mcntafly Retarde&r ^Apperjdix B proyjdes a sample copy of the^certif icne awarded 

P'9 ' , . ' , to chfldren who attain thetr program goals. 



10%Mmprovement in those test Itei^s he cfeinf perform. 
(Student performance is assessed by the teacher.) 

2. The partially-5i9*3ted or blind student dejjionstrates im- 
proved posture (K-12>. Evaluative criteria: analysis of 

^ pre- and post-posture $creenmg test results — 10% im- 
provement. (S^dent performange is assessed by the 
teacher.) ^ 

3. The blind studwit (Remonstrates an increased kines- . 
thetic awareness of total body position in executmo/a 
jask %ades 4-12). (Student performance »s assessecMjy , 
the teacher.) /. ' " ' / ' 

4. The bliitd student demonstrates an increased kines- 
thetic awarejie^s of the propefarm position nefcessary 
to propel an object accurately (grades K-12). Evakja- 
tive criteria'^ 10% improvement in target throwing test 
based on pre- and post-test score comparison. (Strident 

•performance IS assessed by the 'teacher.) • * , 
/ 5. The hard-of-hear^ng or deaf student w^th balance prob- ^ 
lems, but. no significant semi-cfrcular canal dsyfun'c- 
tion. demonstrates improved balance (K-12) ^valua- 
tive*x:ntena^ 10% improv^rhent in balance beam per-, 
formance based on pre- ^ d post-test scores on tapered 
' balance-beam d.e . distari-e walked a ncj length of time 
Ijalance is maintained), - 

6. The autistic' child demonstrates socialization, aware- 
ness and the ability to pprfo^ tasks and activities as 
diredted (K-12) EvaluatVe criteria- ipftiation, or in- 
crease in t+me. of play'wuh other children, allows 
physicat Contact with adults pr other -children; and ' 
actively makes contkt with others, e,g., holds hands 
during activity. ^ 

7. Th^ ,^phasic'studQOt displays both a desire to feiartici- 
pate.^and an improvement in physical activities (K-12). 
Evaluative criteria* incr&ased time spent in the activi- 
ties during mvolvemenf m the D& A Program,"' and im- 



proved performance-^ acti 



W^^g^m^^ by-pre- 
_ jii'tithes^ ^W?^ant^/or 

ttacher assessmi 
8. The student evic^lm^'^' desire to garttcipate m t>hysi- 
cal activity moJbifi^ accord^ to his needs (grades 
K-12). Evaluat/ve criteria- increased student partici^ 
pation m thfe activities afte^ school ?nd evidence of- 
personal satisfc ction. (Student pecfofmance is assessed 



by the teacher. 



TEACHER ifEHAN/IORAL OBJfCTIVES^ 

The teacher: - < 

1, Devises tests ^nd assesses the peripheral vision and 



')d&A refers t(k the 'Developmental and Adapted' Physical £du- 
cation Program wh»ch is Jfeigned "to provide an tndjv»4fual»2ed 
,pb»ical activity program for children with any of a variety of 
handicapping conditions. 

^Appendix C provide a sample copy of the certificate awarded 
to Proieci 4CTIVE trainees who achieve 80% the course corh- 
petenctes. ' 



depth perception of a partially-sighted studentSEvalua- 
*tive criteria: materials *to be distributed in class* ^ 

2. Demoostrates and teacheS two tasks and activities to ^ 
enhance peripheral vision and ■ depth perception. 
Evaluative criteria: Tasks and activftie^ that enhance 
"span" of vision, and assessment of different distances., 

3. DevfSes a test to assess a blind student's awareness of 
his body m a static petition. Evaluative criteria: meas- 
urement of body part in a requested position; deter- 
minatiorrof degree of error from norm. ^ 

4. Demonstrates and teaches one task or activity to en- 
hance the kinesthetic "feel" of an arm, leg and/or th^^ 

, total body in a movement pattern. Evaluative criteria: 
use of sensory feedback to a\6 the sObject in develop- 
ing the kinesthetic awareness of his body in j^ove- 
mertt pattern. 




Fig. 1-1 Trainee Practicum Experience 

(Teacher Training Program, Silver City, New Mexico)^ ■ 



5. iVIodifies and teaches one game for children manifest- 
ing each of the fotfSwing^disabilities: the blind and- 
partially sighted;, the deaf and hard-of-hearing; the 
breathing disabU^;*i^those with motor disabilities or 
limitations. ^£)/a\% U)ggjlf ,\XeTfa: qaf(^ modifiedijDy re- 
ducing the size of tflSwying area, using lighterequ|R- 
merit, slowing dovCl^^oving objects^ changing the 
^irtei^and providtn|f3idditioQal periods. | 

6. Demons'trates P»t>^^ncy m the administration of the 
tap€fred balance ^ijfr test. Evaluative, criteria* testing 
mater ists?^<ii$tributet* in class, i 

7. Demonstrates three techniques which may enhance the 
awareness ^- socialization functjompg of the autistic 

• and aphasic studerH^ Evaluative criteria: 'techniques to 
be demonstrated'and explained in class. 



TEST PROCEDURES 

A 

P 

E 
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CHAPTER TWO — 

• V ■ ■ -A- 

TEST PROCEDUR<ES 

.A 

■■■•p • ,: . J 

E V 

The prime responsibility for the classification ©f, and prescription- for, students with communication 
disorders is vested in the family or school physician, or oth«r appropriate medical personnel. However,, 
once the student has been so classified and referred for program involvement, the physical educator can 
be of invatu9ble assis|ance by utilizing informal test instruments which indicate pupil progress. ' 

. I^pter II provides descriptions of the general problems manifested by children vyith communica-. 
tion^sorders; suggested guid^|||s for the teather; and a description of informal i«i$truments us?d to 
assess individual pupil progress!^^ - 



GE^IERAL PROBLEMS AND 
SUGGESTED GUID^LKNTES 
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(%r^ally-^ghted ^nH Blind 

^''^ studem wrth visual acuity of 20/200 or less in 
er eye is considered legally blind Th6 figure 20/200^^" 
rhea^ns that the student's vision at 2€rjeet from the object 
is the sanii^ai normal vision at 200 feet. 

A stud ^fiy classified as partially-sighted' if he or she , 
can p^rc^Krnovefrient, light, and form. The partiallY- 
$ig(ited hm^i^^^ between 20/70 and 20/200 in 

the bettfi^ye after correction. Withtti this category are 
also thosleSstudents with some'T;e5tficted peripheral vision 
(tunnel vision). 

Blind H.or partially-sighted 'students tend to display 
faulty body mechanics, body Control, static balance, co- 
ordination,, ^nd a gerrerat inability to perform motor tasks. 
Many o{;the problems resuU ffpm overproteetion. with 
limited opportunities^ to m^j^e about and explore the en- 
vironment. Con^qpehtly, 'sish\e blind^ students are very^ 
tefi^e; walk rigidly witti their heads tfhed.];)ackward; take 
^oft, faltering steqs; and may exhibitstother characteris- 
tics of poor posture. • 



The placement of the visually handicapped child in a 
physical education or activity program depends upon the 
nature of the child's problem(s), the type of program, a^d 

""the physical Jftfironment provided. A visually handi- 
capped' rtiiderf^^ith^yery poor mobility, poor co<jrdina- 
tion, or a very low intelligence jnay derive more benefit 

^from the D&A progranrj. Some parti ally -sigh ted may be 
placed in e^J^g^r cl^fis; others with manifest characteris- 
tics of blirid children^ or apprehensions because of poor 
vision, wfll benefit frOm a special program. ^ ^ 

The .blind stu^Jent must be provided with an indi- 
vidualized prescriptive program which, to meet his specific 
needst should focus on those typ^ML activities wfttt:h will 
improve the-above-mentioned proiSS/k.^- ^ ^ , ' 

Hard-of -hearing and Deaf 

Persons' wifh hearing impairments are classified as 
either hafd-of-hearing or deaf. The hard-of -hearing can, 
hear eithef with or without a hearing aid enough speech to 
learn how to speak; the deaf cannot hear enough to com* 
prehend the spoken word. 

Students with hearing problems usually fall into two 
categories:, congenital, indicating the hard-of-hearing or 
.deafness was present at birth; or, acquired loss, indicating 
the hard-of 'hearing or deafness resultedtrom disease, acci- 
dent, or injury. - - / 



V. 



Deaf students. can Jearn speech and lip reading at the 
elementary school level. The teacher nnust remember to 
face t^e deaf student when speaking to enable him to 
lip-read. The hard-cff-hearmg studeVits can be taught to 
speak either by the visual tactile method or by use of a 
hearing aid. In some casei, the he^rin'g device may not be 
practical for constant use if amplification resuhsjn gon- 
fusing distortion of sound. ' , • ' • 

It shoulct.be noted that for these "Students a major 
avenue of communication is eliminated or severely im- 
peded. Wheq^the impairment is congenital, the normal 
acquisition of langliage is ari^sted and subsequently the 
thinking processes may be*affected. Furt^ier, the students 
tend to feel isolated and dependent. ^ ^ , 

The student with peripheral deafness may manifest a 
balance ^oblem due to reduced functioning'of the semi- 
circular can^t^. The instructor should limit climbing and 
apparatus work. ThI balance problem may. be corrected 
wholiy'or to sorpe degre^by Surgery anjd medlcatiort.-Care 
shouW also be exercised wher\the students are exposed to 
low temperature, excessive wind and water. For such cir- 
cumstances, it is jrecommended they w^Sjhproper clothing 
and ear plugs. 

Autistic ' , 

Autistic children cannofbe categorized as having hear 
Hng dysfunction^ even though they mafiifeSt auditory 
problems. PredcJminantly' a probl^^ of males,'' autism is 
usually exhibited at birth, or dufing the early childhood 
•years. Some symptoms associated with autism may be: 
feeding prbblems; constant crying or absence of crying, 
fear of strangers, repetitive motion such as| rocking or 
spinning; sleeping problems, difficulties ?h tonet training, 
^nd unusual or no speech patterns. ^Refer to Wing^and 
Dewey^ for' more detailed infortnation regarding the be- 
haviors^, characteristics and problems of autistic child,) 

The autistic child can learn ^nd would benefit from 
involvemey^t in a'D&A program. Howevec, progress may 
be slow or at a Standstill for months at a time and will 
require extreme patience and constant individual atten- 
. tion by the teacher. " ^ . 

The autistic child, usually non-coromunicative, should 
be scheduled in the D&A program pnmarily. because he 
needs individualized attention. He tends to manifest some 
of the following behavior patterns and characteristics: 

1. A facial countenance devoid of emotions. 
2.. Periodic or complete detachment from the world of 
reality. 

3. Resistance to perform many requested tasks. 



4. Preference for isolationism: he will avoid groups and 
physical contact and often prefers to VMork or play 

' alone. 

5. Inappropriate emotional reactions. 




Fig. 2-1 Preference for Isolation , ^ 

(Courtesy of the Se^ch Day Program^ Ocean, New Jersey ^ 

Ap^si'c ih * 

The.aphasic child will have communication proWems, ' 
such as expressive (thabiUty to say What he yvants tof or 
retfeptive (inability to understand ^^wken s^ech). It is, 
therefore, necessary to augment all xiirectiofKS, no matter- 
how simple, by demonstration. Then test by havin9 the 
child do what is required to be sure it is correctly under- 
stood. ^ . ' 



FORMAL AND INFORMAL 
TEST nvlSTRUMENTS 



-The appraisal procedures recommended include the ad- 
ministration of. 

M. The Township of Ocean PhysicafTitness Te^t (norm- 
referenced) * ^ ^ 
2. The Township of Ocean Physical Fitness Test (criteri- 
on-referenced) 



^Lorna Wing, Children A^rt, Autistic Children and Their 
Families, 31 pp. ^ 

^Margaret A. Dewey, Recreatior} for Autistic and Emotionally 
Disturbed Children, 18 pp. 



. 'SpAial t^anks to Mr. Ken Appenzeller, Director of the Search 
Day Sdhool for Autistic Students, t»j^ Board of Directors. Ms. Jane 
eoyle (photographer), and the parents for providing, and granting 
permission to include the pictures of their children on the^cOvfer^ 
and section dividers of this manual. . ' 



3. -TW! Township^ of Ocean Motor Ability Test (norm- 
referenced) * ^ 

4. The Township of Ocean Motor Ability Test (criterion- 
. referenced) 

5. The New York Posture Test 

6. The Modtfjed Iowa Po€ture Test^ . 

7. v#^ Kinesthetic Target Throwing Test 

8. The Pictorial Self-Concept Test (grades K-3)^ A Pic- 
ture Choice Jgrades K-l),"* Q-Sorting Se!f-Apj)r^sal 
(grades 4-8). or Wear Attitude Inventory^ 



V 



t directions, physical fitness. 



Test Iftnn No. 1 : Static arm hang / 
FactoA Arm and Shoulder Strength ' ^ 

Affer dennonstrafion, the subject 1s ai^ted to the 
■-startiAg gosltion (with arms flexed and chin above bar). 
The^^^ibject is not allowed to touch any part qtf his head 
to t^baV, to kick, struggle, or move his bdSy. Palms are, 
^><r face away from the body. Special efforts are to be 
made to keep the subject in the star^^^g position^ es; 
pecially as they begin to tire. The sccilr: recorded is the 
numBier of seconds from the signal ''^o" (starting posi- 
fionj^' untirthe*arms are "lodged*' completely straight 
(finltfied position). 



^fkw York St^te Physic^f F/tness Test, pp 13-15 

^M, Gladys- Soot t and Esther French. Measurement and EvaluB- 
i tion ^physical jfducation 

"-AShgelo S Bolea, Donald W Felker and Margaret D Barnes. 
"A PMtOnal Sf»tf-Concept Scale for Children m K-4" Journal of 
Educational Measurement. VIII. No 3. (Fall, 1971) pp 223*224 

"^Attitude Tpward" School * Grades K-12.^evisfed Edition (Los 
Aretes, Calif Instructional Objectives Exchange. 1&92>. pp 
48-61 

"TJ^e Behavioral Q-Sprt A Diagnostic Tool." Roger Kroth, 
in Academic Therapy. ^ol 8. No 3, Spnng. 1973;pp 317-330 
'6 * 

C.L. Wear. "Construction of Equivalent Fofm«i of An Attitude 
Scale," Research Quarterly, XXV (1^5). pp,*113^19 

^The instruments presented will have to be mrxiified tn accord- 
ance With the tvfjes of handicapping condition encountered ^t 
may be that SQfT]e items must be deleted or mocjified to some 
extent, eg, having a blind child run the 200 yard dasfi w»th a 
"buddy," Of alongside a guideline However-once mf>difmd. the 
injtrurrtenf will aid the teacher m assessing individual needs and" 
performance 



Attempts T r > ' 

Sco/ing: Total suspensioh tinie in seconds 



TEST INSTRUMENTS AND PROCEDURES^ 

Physicarpitness Norm -referenced 

Have the student perform as many of the test items as 
possible (while cognizant of the safety factor). 




Fig. 2-2 Static Arm Hang 



Test Item No."2: Modified sit-uos [curl-ups) 
Factor: Abdominal Strength 1^ " . 

^fter demonstration, the ^bject a^me^ a supme 
position on a mat, with Sitmi straight ar>d palms resting on 
the thighs. On the command "gO," the subject Y^ises his 
head and shoulders and slides his hands forward iintil he 
touches the upper edges of his kneecaps; he, then, im- 
mediately returns to the supnne position. To increase re- 
liability and objectivity, the ^striictor places his^hand 
»acrpss the child's kneecaps and i;ounts as thB child touches 
his arm. ^ ^ ; v? ' 

^ The .subject is not permitted to "bounce" Op, raise 
hands off legs, or rest betweeh curl-ups (stress a steady 
rhythm). ^he^score recorded Is* the number of times tHe 
student touches the extended arm4)roperly. Repeat the 
count when performing incorrectly. 
Attempts: 1 

Scoring: Total correct curl-ups ^ 




Fig. 2-3 Modified Sit-Ups 



ERIC 



Test Item No. 3: Standing^oad jump 
Factor: Explosive Leg Power 

After demonstration, the subject stands with his toes 

^behind th^take-9ff Ime. his feet'weral mches apart. He is 
to* lump as far foVward as possible. Before jumping, he 
bends his knees and swings his arms forward. No restric"^^ 
tions are placed on his afm movements. However, the 
student ic informed the jump will not count if he falls 
backward. The score recorded is ,the best jump of three 
attempts, measured and recorded in total inches. Measure- 
ments are taken from the back of the take-off line to the 

* back' of the heel nearest the take-off Ime The scorer 
should stand tp the side of the' subject to observe the 
exact p6int of contact olf the rear heel 
Attempts: 3 

Scoring Best distance recorded iri inches 




Fig. 2-4 Standing Broad Jump , ^ 

si 

Test Item No. 4: ' 

^00 Yard run, S minute run, 12-minute run 
Factor: Cardionespiratory Endurance 
a. • 200 Yard run, ages 6-1 1 fgrades t-6) 

After demonstration, of the sprint start, thp subjects 
are requested to Sssume the starting position with finger- 
tips behind thd[ starting line. Commands are "take your 
mark." "get set/' and "go 'JJhe instructor^should start the 
the time when the subject "moves" rather than on the 
',corDm*and/'go ", Encourage the students to run at full 
speed beyond the finish line. If^a student 3oes not run as 
fast as he can, do not 'record his score, as the time will be 
invalid* For consistency, run the 200 yard dash in a 
straight lir^ (preferably on turf) GVtn shoes or shoes may 
be worn, stockings or bare feefare not permitted. 
Attempts 1jor more^ if necessary 
Scoring Time in secohds 





b. 8-Minute run, ages 12-13 (grades 7-8) 

(1) Sub divide fhe 440 yird" track into eight equal sec- 
:ions65 yards each section. (3^ Place a flag marker at eaqh^ 
section, ^^.g., "iV "2," "'3," etc. (3)'''Pair"^aU students a^ 
•'I's" and "2's," prior to testing. (4) On command have i 
of the "Ts" (half the class) 'run .for an 8-mipute peric 
The No. 2's are to keep a pecord of the dis^nce covri 
by their partners. (5) At the termination of th^8-miriUte 
period, the instructor, blows the whistle, terminating/ 
run. The No. 2's report their partner's, scores to th(i re- 
corder, e.g.,' 3.6 would indicate three complete laps, plus 




Ftg. 2-6 8-Mini4^te Run 

the passing of six markers. (Table ^-1 provicH| reliable 
means for converting laps to yards and milers.) ^). Reverse 
the procedure and have the No.' 2's run and the No. 1 's act 
as recorders. 

Attempts: 1 _ ^ 

Scoring- Total laps, plus flags passed in 8 minutes 



t 12-Miaute run, ages 14-18 (grSSdes 9-12) The same 
test directions as for the 8-minute rgn except that the 
students contmue running for a 12-minute period. 
Attempts' 1 ^ ^''^ \' 

Scoring: Total laps, plus flags passed 'in 12 minutes 



nship^f Ocean Physical Fitness* 
presents items that measure: arm 



Fig. 2-5 200 Yard Run 



' Test scoring. The 

Test Form (Table 2-1 

and shoulder strength; abdominal strength; explosive leg 
power; arid cardiorespiratory endurance. The student's 
raw score in each area; plus anecdotal remarks describing 
how the task fs performed, should be recorded in the 
appropriate "raw score" column. . (Three "raw score" 
columns have been provided for the recording of test 
score^ administered at periodic intervals.) 

The raw scores will later be converted into percentile 
scores, stanine sdores, and a PFI score so that a student's 
performance can be appraised in terms of his or her age 
-and sex. These procedures will be explained m Chapter III 
— Assessment Procedures. ' . * 



>, . • TABLE 2-1 • 

PHYSICAL.FITNESS TEST FORM {Courtesy of the Township of Ocean School District 1 



NAME 



> Jane Doe 



SCHOOL Ocean> Township Schoor' - 
GRADE* 8 ' H£IGHT 5' 4-' 



AGE 6 

MALE ; 

WEIGHT 135 



STARTED PROGRAM: Date . September 75 
COMPLETED PROGRAM. Date 



INSTRUCrrOR 



Mrs. P. Galatro 



FEMALE 



SOMATOTYPE Endo-Mesomorph 



TEST .ITEM 


• fACTOR* 

r-T 


RAW SCORE 


PERCENTILE 


STAN IN E 


Test 1 


Test 2 


Test 3 


Test 1 


Test 2 
• 


Test 3 


Test 1 


Test 2 


test 3 


Static Arm 
Hang • 


Arm 
St?%ngth 


24 

set. 


sec. 


sec. 


60 






5 






Modified 
Sit-Ups 


Abdominal 
Strength 


30, 




- 


20 






4 






Standing 
Qroad Jump 


Leg 

Strength 


53 • 
m 


in 


m 


4^ 






2 






200 Yard 1 * 
Dash 


Endurance 


sec 


sec 


sec 




1 — 










8-Minute2 
Run 


Endurance 


1 6 




L 


1 






* 

1 






12-Mmute3 
Run 


Endurance 




















TOTALS 


Number of 
Tests 














T 


Dtai ^Pom 


ts 


4 














i2 







30 PF I Score 



PFI = Total Stanmes x 10 12x10 

Number of Tests 
Anecdotal Remarks " / 

Supports bocty wefght p'rknanly with right arm Favors the right side of the body when performing modified sit-ufK. 



i \ 

Table for Converting Percentiles to Stanmes ' 


Percentile Intervals 


Stanines 




97 and above 
90-96 


9 


Very High 


80-89 ^ 

65-7.9^. 


r 

6 — 


• ^ High , 


35'-B4^ ' : 


; \ 

5 


Average 


- 20-34 
10-19 


4 

3 


Low- 


; 4-9 

3- and below 


2 
1 


Very Low 



^Administered to studenjs, ages eleven and below 
2Admini$tefed to students ages twelve and thtrteen, 
istered to students ages fourteen and above 



ERIC 



Y 



1 



. Physical Fitness, Criterion-referenced 

This instrument js 'appjicable for tjnose students who have-difficulty with comprehension. 



Test directions. ^ 



TABLE 2-2 



Name: 
Age:_ 



* > BASICPHYSICAL FITNESSJEST FORM V 

■ ^ 5^ School : . 



.Sex:_ 



.IQ: 



.Mental Age: 



.^^^Classification: 



Dateri 



Total Score:. 



Ttst Item #1 : » 

Static Arm Hdng 



Factor: Arm and" 
Shoulder Strength 



Procedure 



Test No. 



I 



II 



0 — Mak^s no atttenpt to grasp bar 

1 — Hangmg position, assisted 

2 — Assumes correct hanging position 
8^- Assumes hanging position (unasststedKT»r mini- 
mum of 5 seconds 

4 - Assumes hanging position (unassisted) for 10 seconds 



Bent arm hang, with overhand grasp. Susl)en- 
sion time is the number ^^econds from the 
signal "go" (starting position) until the arms are 
"locked" completely straight. 



Test Item #2: 

Modified Sit-Ups 



Factor: Abdominal 
Strength 



Procedure 



0 - Makes no Sttempt to rise to a sit-up position 
y — Rises to a sit-up position, when assisted 

2 - Raises head off the mat unassisted 

3 — Raises head and shoulders off the mat unassisted 

4 - Raises body and touches fingertips (arms extended) 

to kneecaps ^ 



^upine position on a mat, ^ with arfns straighj 
and palms resting on the thighs. 



Test Item #3: 

Standing Broad Jump 



Factor: Explosivp 
Leg Power 



Procedure 



0 — MakeY no attempt to k 
*1 — Hops or leaps rather rfan jurips 
2.— Jumps m uncoordinated faspion (without arm swing 
and knee flexK^n) 

3 — Coordinates arm sw*)g witfi jump 

4 — Bends knees and sw ngsySrms forwardin unison with 

s fte>e<T 1 • 



Toe^, behind the take-off line. Measurements are 
taken from the back of the take-off line to .the 
back of the heel nearest tHe take-off line. 



jump and <ands withi 



Test Item #4: 

Running 



Factor: Cardio- 
respiratory Endurance 



Procedure 



0 — Make^ no attempt to run 

1 — Runs only when assisted 

2 — Runs and stops in an irregular pattern 

3 ^ Runs the predetermiilld distance in an awkward 

manner - . 

4 ^ Responds on command and rufis the predetermme'd 

distance with proper form 



Runs a predetermined distance, upon command 



MaxiniunaScore 16 points 



Total Score 



Prescriptive Remarks-, 



O 8 



1 f) 



Test scoring. The instrument provides the teacher with 
an objective means of identifying specific student be- 
haviors. It also serves the function of assessing pupil pel"- 
forrr^nce ^rns. Score «ach student on the' basis of 10-4 ' 
points for each factor and' record the total score at the 
bottom* If all items are performed correctly, a student can 
achieve a maximu(n of 16 points. * ' • 

\ * ^ ^ , ' „ 

Motor Ability, Norm -referenced ' 

Have thp student p^^form«as many of the test items as 
possible {v^ lie being cognizant of the safety factor)/ 

> 

Test dtrectiom. The tester should observe student per^^ 
for mance^ carefully, and record anecdotal remarks for all 
faUpres so that an ini^ividualized program can be pre- 
scribed.^ 

Gross'Body Coordination 
Test Item No. 1 . ^aUc- \' 
, Factor Gross Body Coordination' ^ 

9^|^t must walk at least fift^n feet in a smooth 
manner Bilateral coordination of opposite arm and leg ts 
required. \ e . left arm-right foot and right arm-left foot, 
plus subjective evaluation of gross body cqordmation 
' Attempts 2 Scoring Ma xtm urn -2 points * 




Fig. 27 Walk 
Test Item No 2 Creep 

Factor Gross Bady Coordination < 

B'lateral coordm^tion ot opposite hand ^nd knee Is' 
required, i.e., left hand— right knee^^TTust come forward at 
the same time and right hand-left; knee rnust come for- 
ward at the same time. Subject mijst cf?H5p (hands and 
knees) at least ten feet (5 x TO mat) to. pais 
Attempts- 2 Scoring: MaximumTO^-iifSisjs 



A 




laid Hinsendager, Harold 
Fitness Test for En 



Modified instrument designed by Di 
K. J^k, and Lester Mann^ Baste Mo, 
tiona{iy Disturbed ChUdren, pp. 7-1 1 

^Before administenrrg the Motot^AbHity Test to a child wrth a 
medically -oriented problem, be s0re you have a medical release 
form signed by the parent and family or school ph^ician. plus 
prescriptive activities from the physician. 




. Fig. 2-8 Creep 

,^Test Item No, 3. CItmb-stairs * 
Factor. Gross Body Coordination 

Subject must elLmb' ^t least four consecutive steps 
^{twelve inches high) by using alternate footwork Both 
, feet mustf not come together oh a step, but/ather one 
foot on one step and tho^next step with theT5ther foot, no 
^ ^pport may be given (Corridor stairs may be used ) 
Attempts. 2 Scoring Maximum-2 points 




Fig. 2-9 Climb-Stain 





Fig. 2-10 Skip 



Test Item No 4 Skfp.' - "-^^^ 

Factor: Gross Body Coordinathn "*'^l^ ^ 

Subject must skip at least ten feet in a smooth manner 
(without extra hops) One practice attempt shall be per- 
mitted 

Attempts: 2 Scoring Maximum-2 points 



I 



Test Item No. Sr March jn^prldce 
Factor: Gross Body Coordination 

To pass,* the subject must keep m cadence with the 
tester _who claps cadence of one clap per second (15 sec- 
ood^) for^the, first 3tterapt^qd two claps per second (15 
seconds) for the second attempt. * • 
Attempts: 2 Scoring: Maximum-^ points 




Fig. 2-11 



March-lrvPlace 



Test Item No 2. Stan^nght foot 
Factor: Balance and Postural Orientation^ 
- Subject must 'stand on righ^ot with left foot off j:he 
floor and not touch any stable objection fifteen seconds 
(eyes open). Unsu(^Bssful attempt if sutyect shifts right 
foot or touches left foot to right leg^foot. ffodr, of any 
* other supporting structure before the elapse of fifteen sec- 
onds 

Attempts: 3 Scoring: Maximum- 3 points 



I 



Subject's score on gross body coordmatibn \i the num 
ber of successful accomplishments m ten attempts All of 
the grpss body coordination skills should evidence total 
body coordination for a passing attempt, 
Maximum total points-Gross Body Coordmatibn- 10 
points * ' 




Fid. 2-13 Stand-Ri^ Foot 

Test ltem_^No. 3. Stand -left foot 
Factor^ Balancm^nd Postural Orientation 

.Sjf>^directions as for test item number 2 except feet 
are reversed. ^ 

Attempts: 3 Scoring: Maximurp-3 points 



' BALANCE AND POSTURAL ORIENTATION 

Test item No 1 Stand-both feet . 

Factor Balance and Poktural Orientation * 

Subject must stand with feet tog^her/arms extended 
forward from shoulders at a 90 de^pe angle and eyes 
closed for fifteen seconds'An up>^cessful attempt is r^- 
.corded if the subj^t shifts his*feet, or moves arms^15 
degrees from the 90 degree position 
Attempts, 3 Scoring Maximum- 3 points 





Fig. 2;14 Stand-Left Foot 

) 



FI9. 2-1 i Stand-Both FeA 



Test I te m fio .-4 : Jump- one foo t leading ^ 
Fdctor- Balance dnd Postural Orientation - 

Subject must jump off eighteen-inch high step or 
bench with one foot in front of the other* No support is 
allowed and balance must be "hriaiotained on landing (no 
shift of feet) The tester should have the subject jurpp and 
land in an area immediately adjacent to the bench. 
Attempts. 3 Scoring."* Max imum-3 points 



*4 




Fig. 2-15 Jump - One Foot Leading 

Test Item No 5 Jump— tx)th feet simultaneously 
Factor: Balance and Postural Orientation 

Same procedure as test item number 4 except feet are 
side by side 

Attempts: 3 Scoring. Maximum-3 points 



Test Item No* 7 : Stationary hop left foot • 
Factor: Balance and Postural Orientation 

Subject must hop pn left foot for at least three hops 
without stopping, losing balance, using a support, or step- 
ping on, or out of an 16" -square. 
Attempts *3 Scoring: Maximum-3 points 




Fig. 2'48^t«tion8ry Hop - Left Foot 




Fig. 246 Jump — Both Feet Stmultaneouily 

Test Item No 6 Stationary jump-both feet 

Factor Balance and Postural Orientation 
\ ^..Subj^t must jurpp on both fee't for^-at least three 

jumps without stopping, losing balance, using a support, 
; or stepping on, or out of an 18" square. 
, A ttempts. 3 ScoringXMaxim um^3 points 



A 




Test Item No. 8: Stationary hop-right foot . 
Factor: Balante and Postural Orientation 
s Same procedure as test item number 7 except the sub- 
ject hops on right foot. 
A ttempjs: ^ Scoring: ,Maximum-3 points 



Fig. 2-19 Stationary 




ight Foot 



Subject's composite score on Balanpe and Postural Or- 
ientation is the number of successful accomplishments tn 
twenty-four attempts^ 

Maximum total points- Balance and Postural Orienta- 
tion-r 24 points 



/ 



Fig. Z-17 Stationary Jump - Both Feet 



EYE-HAND COORDINATION 

Test Item No' 1 Catch 

Factor E ye and Hand Coordination 

To pass, the subject must catch a whiff lebati (the cir- 
cumference of'a Softball) using orily his hands Juggling 
the ball, hautng it strike any part of the body, other than 
the hands, or dropping the bail, constitutes a failure The 
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toss must be'lrom a distance of eight feet and thrown In a 
sofst, underhand 'marmer. ThfiTtrajectory shoufd be such 
that it does not rise higher than the subject's head and 
reaches the receiver at chest level. 
Attempts: 3 Scoring: Max imum-3 points -~ 




Fig. 2-20 C«tch |p 

"Test hem No. 2. Bail bounce and catch 
Factor: Eye and Hand Coordination 

The student must drop or push an eight inch diameter 
utility bail t® the ground and catch it on the rebound 
.immediately, no mtervening^^^es are pern\itted. Jug- 
gling the ball, having it stnkel^' part of the body (other 
thqn the hands) /or a drop, constitutes a failure. 
Attempts: 3 Scoring: Maximum-3 points 





swing the ball laterally. ConrHndhds are issued: (1) wheo 
the ball is at full arm extension across the midline; (2) 
when the ball i^ at the midline?; and (3) when the ball is at 
full arm_ extension on the dominant side of the midline. 
Ari unsuccessful attempt is recorded if the subject 'fJelays^- 
response, torches the ball with other than the index fin- 
ger, misses, or moves his head. ^ 
Attempts: 3 Scoring: hfaximum-3 points 



Fig. 2-21' Ball Bounce and Catch ^ 

Test Item No ZrTouch ball swinging laterally 
Factor: Eye ^nd Hand ^Coordination 

With dominant hand on shoulder (palm down, index 
finger extended and hand motionless), the subject on 
command "touch" must touch laterally swinging whiffle- 
"ball (softt)a1l circumference) with the index finger on the 
side of^the ball^ The ing^ctor holds the whiffleball sus- 
pended on an lls'^ cord at mid-chest level and proceeds to 
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Fig. 2>22 Touch Ball Swinging Laterally' 

Test I tem No . 4 : Touch t)a// swinging fore and aft 
Factor. Eye and Hand Coordination 

With dominant hand oa Wp (palm up, index finger 
extended and head motionless)^ the subject on commarxJ 
"touch" must touch fore and aft swinging whiffleball 
(softbatt circumference) with mdex finger on the under 
surface of the bait. The iftstructor holds, the whifffebaW 



Fig. 2-23 Touch Ball 



2ci 




suspended on an 18" cord at midchest level and issues 
commands: (l)^when the baU is at full arm extension; (2) 
when the balUis. at midpoint; and (3) when the ball fs 
closest to the subject. An unsuccessful attempt is recorded^ 
, jf the subject delays^ response, touches the baJI with other 
" than the index finger, mjsses, or moves his head 
A ttempts: 3 Scoring: Maximum-3 points 

Test Item No. 5. Bat ball wtth hand 
Factor ': Eye and Hand Coordination 

Same procedure as test item number 4 except the sub- 
ject bats the bait with an open hand held in readiness ^ 
between the waist and 'shoulder Ab unsuccessful anempt 
is recorded if some part of the hand does not touch some 
part of the ball ' ^ . 

Attempts: 3 Scoring. Maximum-3 points 




Fig! 2-24 Bat Ball with Hand' 

Test Item No 6 Bat balJ with bat 
Factor. Eye and Hand Coordination 

Same procedure as test item number 4 ex^pt the sub* 
ject bats the ball with a plastic whiffteball bat which'' is 
held in readiness between the waist and' the ^dulder An 
unsuccessful attempt Is recorded ;f some part of the bat 
does not touch some part of the ball 
Attempts: 3 Scoring. Maximum-3 points 




Fig. 2-25 Bat Ball with Bat 

Maximum total points^Eye and Hand Coordination- 18 
points 



EYE AND HAND ACCURACY 

Test Item No. 1: Throw-right hand 
Factor: Eye and Hand Accuracy 

The subject throws a \flihiffleball (sOftball circumfer- 
encej at-a modified version erf the Johnson Target •Test.'' ^ 
(See illDstratior^ below). The subject may use eithef an 
overhand or underhand throvJing^ motion, ruinfmum 
throwjng distance-ten feet. The ball must hit JB target 
without previously touching the floor for a |prect at- 
tempt. Scoring: 3 points, inner rectan^e and line, 2 
points, middle rectangle and line; 1 poirit, outer rectangle 
and line. 

Attempts: 3 Scoring: Maximum— 9 points 




^ Fig. 2-27 Throw Right Hand 

Test Item No 2: Throw- left hand 
Factor: Eye and Hand Acajracy 

Same procedure as tei^tem number 1 except that 



Wilham Johnson, "Objective Test in Bdsfeetball for High 
School Boys " 



erJc 
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suGject throws with the left hand. 
Attempts: 3 Spring. Maximum-9 points 





Fig. 2-28 Throw - Left Hand 



Fig, 2-30 Kick - LMt Foot 

* Subject's composite score cm eye and foot accuracy ts 
{he Total number of points scored m six attempts 
Makimum ^ total potnts-Eye and Foot Accuracy -J 8 
-^^othts . ' ' ' ' V , 

Maximum Grari^ Total-' 88 points 



Maximum total points-Eye and Hand Accuracy-18 
potnts 



EYE AJJD FOOT ACCURACY ^ 

Test Item No 1: Kick-n^ht foot ^^--^ 
Factor: Eye an^foot Accuracy 

Same procedure as test item number 1 above except 
the subject kicks stationary volleyball at the target with his 
right foot and 4he ball may touch lt>€ floor prior to con- 
tactmg the target. 

Attempts. 3 Scorftjg. Maximum-9 points 



^ 2-" ^ 



Fig. 2 29 Kick - Right Foot 

Test Item No. 2 Kick-^left foot 
Factor: Eye and Foot Accuracy 

Same procedure as test item number 1 except the sub- 
ject kicks stationary volleyball with his left foot' 
Attempts: 3 Scoring: Maximum- 9 points 



Twt scoring. The Motor Ability Test Fornr^ presents 
Items clustered in terms of the following faSocs: gross 
body coordination; balance and posturaF orientation; ey?- 
hand'coordi'nation; eye^hand ^racy; and eYe-fx>ot 
curacy. The' student's raw -scores 4n each 'area (for the 
nuiV>ber of attenfipts indicated), plus the anecdotal re- 
marks describing how the tasks are'performed, should be 
recorded. Each trial in gross body coordination, balance 
and postural orientafion, and eye-hand coordination is 
recorded on the score sheet in the trial coKumn \jfith a plus 
(+) to indicate success and a 2?fero (0) to indicate failure. 
The total numbehof pluses will be the raw score. In the 
' areas of eye-hand accuracy and eye-foot accuracy, the tar- 
get scores for each trial (or a zero If the target is missed - 
completely) are each* entered as a trial score, (example 
2-0-li A total f6r the accuracy task is then recorded in 
the raw score eolbmp. Sub-totals for each component aila 
and a grand total for all raw scores are computed on the 
score sh€fet. a student completes all attempts success- 
fully, h^will compile a grand total,of 88 points. 

The raw scores will lat^r be converted into percentiles 
and stanine scores for the purpose of computing the 
Motor Ability Index (MAI). These processes will ^e de- 
scribed in class. 

Table 2-3 provides the Motor Ability Test Form with 
hypothetical scores so that the reader can review the scor- 
, ing procedure. 



NAME 



Doe 



John 



TABLE 2-3 



MOTOR ABILITY TEST FORM** 

^ ! , -6 1 



Northeast 



, Last 

HANW0fSIESS: R JL k 

CLASSROOM TEACHER 

DATE _ 
.WEIGHT . 



First 



> . Age (jrade 



School !^ Sex 
• FOO^DNESS I ^ JL L 



Mrs Smith 



9/2/74 



"45 



48" 











PRE- 


-TEST 


POST-TEST 


TEST ITEM- 


V\TT 


. FApTOR-MEASURED 


TRI Al ^ 


no 


% 


s 


TRIALS 


RS % 


s 


1 Walk ' 


, 2 


Gross'Bodv Coord 




2 














7 Deep 


2 


^ Gross Body Qo^rd 


to 


1 




\ 








I 


3'Oimb stairs 


2 


Gross Body Cooyl 


++' 


2 - 












C 


4 Skip ^ 


2 


Grflss Body Coord « 


+0 
















5 March-in-place 


2 , 


p Gross Body Coord 


+0 


1 . 














TOTAC(Mixir»um-10 Points) 

V : ■ •* — 






00+. 




20 


'4 










. 1 Stand -both feet (1^ sec > 


3 


Bat-Post Orient 


. 0+0 


k 1 














2 Stand -right foot (15 sec ) 


3 


Bat-Post. Orient ' 


+00 
















3 Stand-left foot (1 S sec ) 


3 


Bal-^?ost Orient / 


.00+ 
















4 Jump—one foot leading 




Bal-Post Orient 


0++ 
















5 J(imp*-boTh feet smou^tanaousiy 


3 


Bat-Post grient 


0+0 
















6 Jump -both feet ' • 


.3 


' Bal-Post Orient 


+00 














- 


7 Hop— right foOt 


3 


Bat Post Onertt 


t w+ 


^ 














8 Hop-left foot- 


3 


Bat-Post (fnent. 


00+ 
















TOTAL (Maximum-24 Points) 




9 


10 


3 










1 Catch 


3 


Eye-har^ Coord 


s 0++ 


. 2 














2 Balt,-bounce a«d catch 


3 


Eye-hfind Coord. 


+0+ 


2 














3 Touch ball swg. laterally 


3' 


Eye-hand Coord 


+++ 


3 














4 Touch ball swg fore/aft 


3 


Eye-hand Coord 


+++ 


3 












1 


5 Bat bail vyith hanc) 


3 


Eye^band Coord 


^ 0++ 


2 














6-Bat ball with bat 
* 


^ 3 


Eye-hand Coorc^ 


0+0 


1 














T0TALj.(Maximum-18 Pomts) ' 




13 


50 


5 










1 Throw— right hartd 


3 


Eye-hand Accuracy 


033 


6 














2 Throw-left hand 


3 


Eye-hand Accuracy 


111* - 


3 














;rOTAL-Maximum~18 Points) 






9 


80 


7 










Kjgft-rtght foot » « * 


3 


Eye-foot Accuracy 


021 


3 














2 Kick -left foot 


3 


Eye-foot Accuracy 


200 


2 


4 












TOTAL {Maximurn-1 8 Points) 




5 


50 


5 








■ a — 


<jRAND TOTAL (Siantne Points) 








24 




1 







ANECDOTAL REMARKS Difficulty with bilateral movements Balancing problem may attributable 
to inability to align parts m accordance with principles of center of gravity Fea^ut of height ' 
Eye-foot accuracy needs wbrk 



Symbols 

RS raw score - V 

% -percentile score . % = Stan, ne score 

^ D.R Hilsendager. H K Jack and Lester Manrt 8astc Motor Fitness Test for 
Bmotidnally Disturbed and Mentally Handicapped Children Permission to 
publish granted. ' 



^> passed 
0 = failed 



Motor Ability, Criter ion-i«ferencjfed 

•The Instrument is a)D{>ropriate foci students wKalrave 
difficulty comprehending the test directions provided ip. ' 
the previogs motor abilit/ instrurr^e^t./ ^ ^ 

BASIC MOTOR A^UTY 
SCREENING TEST ^2 f 



GROSS BODY COOI^DllM ATION 



Test Item No, 1 : ^Va//f , 
Factor: Gross Body Coordination 

0 ~ Makes no attempt to walk 

1 - Wdlks with, assistance ' 'A. \^ 

2 Walks with|girregular bilateuip'*' 

3 - Walks wlth^oper bilatera* pfjtern fortesa th^n 15 




feet 



4 - W|lks with proper bilateral ^att^rK for 



r 15 of^Rore 



feet 

Ck>rrect bilateral pattern: left ar 
arm-left "foot 



r^-rig^t 



foot and rig^t^ 




Walk 

Test Item No. 2. Creep 

Factor: Gross Body Coordination 

0 - Makes no attehipt to creep 

1 - Will creep when physically assisted ^ 

2 - Creeps with an ir^fegular bHateraJ pattern 

3 - Creeps alternating hands andlcnees for less than 10 

» feet - 

4 — Creeps properly for 10 or more feet 




Test Vtem No?3: Climb-stairs 

Factor: Grosk Body Coordination ^ 

b Makes no attempt to walic up stairs 

1 — ' Walks up one step and down with assistance 

2 ' - Walks up and down 4 steps with assistance 

3 - Walks up and down 4 steps; two feet pn each step 
4, — Walks up* and down 4 steps; alternating orie foot on 

each step ^ 



Creep 



Format patterned after the Basic Movement ^rformance Pro- 
file lde$igr>ad by H.F. Fait, Special Physical Education: Adapted. 
Correctfwe, Devel^mental, PP- 208-210. 





4 - 



CHfhb Stairs 

^^*> 

Coordination 
Mal^^o Attempt to skip 
SteT^^^rqm left to right foot or right to Iteft foot 
Hops on left or right foot 

Combines st^^ping and hopping in an irregular 
pattern 
Skips at t^ast 



0 feet in a smooth manner 



li 




Skip * » 

Test Item No. 5: March-in-P/ace 
Factor: Gross Body Coordination . 
0 - Makes no attempt to march in-place 
lU- Marchfl^-in-pkice if physically "assisted 

2 — Marches in an irregular pattern » 

3 Marches in a rhyt>imical pattern; 15 steps in 15 
seconds 

4 _ Marches in a rhythmicaf pattern; 30 steps in J 5 

seconds 

Note: The tester sets the cadence by clapping.Lg^p per 
second (15 seconds) and 2 claps per' second (l8@feconds) 

Maximum Total Points - Gross Body Cdordirmion - 20 
points ^ * . " 




r March In Place ' 

BAL^CE AND POSTURAL ORIENTATION 

'Test Item No. 1 : Stand-both feet 
factor: Balance-Postural Oneptav'Sn 

0 - Makes no attempt to assume the standing position 

1 — Assunntes the'standi^ng position, but will not extend 
• ^ . the arms ftJrWard from the shoulders at i 90 degree 

^ and/or keep his eyeicjosed ' ^ 
2^ - Assumes the correct ^taruiing position (arms ex- 
tended and eyes closed) wJjen assisted 
3 - Assumes the correct standing positidn, but shifts his 
feet or moves his arrns 15 d%ees from the M de- 
greeposition prior to the elap^^of 1 ff^ecorKls 
Assumes the correct standJng^^ position for /15 
secorKts >v ^ 

■ ■ . \ 





4 - 




Stand-Both Feet 

Test Item No. 2: Stand-right foot 
Factor: Balance-f^sturif Orientation 



\ 



2 - 



4 ~ 



Makes no attempt to assume the standing position 
on right foot 

^ Assumes the standing position incorrectly, i.e., does 
not raise the left foot 

Assumes the correct standipg position (weight on 
right foot, eyes open) when assisted 
Assum^ the' correct standing position, but shifts 
right foot .or touches left foot to right leg. foot, 
floor or any other supporting structure.prior to the 
elajDse of 15 seconds 

Assumes the correct standing position for 15 
seponcfe 



Stand-Right Foot 



2 - 



Test hem No. 3: Stand-left fpot 
Factpr^^alat^Postural Orien tatibn . ^ 
0 Makes no^tternpt to assume standing position on 
, I0jftfodt , - 

A&whes the standing position incorrectly, i.e., does 
not raise the right foot 

Assumes the correct standing position (weight on 
le?t foot, eyes open) when assisted 
~ Assugnes the correct «anding position, ^t shifts 
left foot or touches right foot to left leg, foot, floor 
^or any-cjtbjpr supoprting structure before time lapse 
of15sec4pcls "^y' 
— Assumes the ^rrect standing position for t5 
- secoddi: . 





Stand-Left Foot 

•Test I tem No .* 4 : Jump-land feet staggered 
Factor: Balance-Postural Orientation 

0 - Mak^no attempt to jump off 18" high step or 

bench 

1 — Steps downjrom step or bench with assistance 

2 - Jumps *with two-foot take-off and lands with assist- 

ance 

'3 - Jumps with two-foot take-off, but lands Tncorrjaet- 
ly^ \^., does not land with feet staggered or loses 
balance 

4 ~ Jumps with two-foot take off and lands correctly 



2H\ 
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^•fip-One Foot Leadin| ^ ' T J 

Test Item No. 5: Jump-land feet parallel 
%actorh^Balance^Postural Orientation ^ j 

0 • - Mafkes'no attemptj^ump off 18" high step 

bench 

1 Steps down from step or bench with assistanpe^^- 

2 - JuTT<ffe\vith tvvo-foot take-off and lands with assist- 

ance . ' « . , 

3 - Jumps with two-foot take-off, but lands incorrect- 

ly, i.e., does not land with -fefet parallel or loses 
balance 

4 - Jumps with two-foot take-off and lands correctly 




Jump-Both Feet Simultaneously 

Test Item No. 6: Stationary jump-both feet 
Factor. Balance-Postural Orientation 

0 - Makes no attemptJo jump 

1 Jumps and larxis with assistance. 

2 - Hops and lands with orfe-foot take-off 




■ ^ ■ 

3 - Jumps with two-foot take-off, lands without step- 

ping, loses balance, uses a support, or steps on, or 
out of an 18" square 

4 _ Performs the jumpii^ task correctly 

Test Item No. 7 : Stationary hop-left 'foot ' 
Factor: Balance-Postural O^kl^Min 
0 - Makes no attempt to hop 
Kops with assistance 

Hops irregularly, i.e., intermixes hops, jumps and 
leaps 

Hops on left foot incorrectly, i.e., does not hop 3 
times without stopping, loses balance, uses a, sup- 
port, or steps on, or out of an 18" square ^ j ^ 
Performs the hopping task correctly 



1 - 

2 J 



4 - 




Stationary Hop-Left Foot 

Test Item No. 8: Stationary hop-right foot 
Factor: Balance-Postural Orientation 

0 — Makes no attempt to hop 

1 — Hops with assistance 

2 - Hops irregularly, i.e., intermixes hops, jumps and 

leaps 

3 - Hops on right foot incorrectly, i.e., does not hop 3 

times without stopping, loses balance^ uses a 'sup- 
port, or steps on, or out of an 18" square 

4 - Performs the hopping task correctly 

Maximum^ Total Points - Balance-Postural Orientation - 
32 points 




Stationary Jump-Both Feet 



StJtionAry Hop-RightFoot 



1 - 



2 - 



EYE-HAND COORDINATION 

1 - 

Te$t Item No. 1 : Catch 
Factor: Eye-Hand Coordination 

0 - Makes no attempt to catch a whiffleball (softball 
ciri^jmference) 

Keeps eyes on the ball momentarily, but does not 
make contact with hands 

Keeps eyes on the ball, contacts it with hands, but" 
does not catcH'the ball 

Catchesrthe ball incorrectly, i.e., juggles the ball, or 
supports the ball any other part of the body 
other than the hands 

Perforrns the task correctly (3 correct catches) 
Th9^ toss (Tiust be from a distance of 8 feet and 
thrown in a soft underhand manner. The trajectory should 
be such that it does not rise higher than the subject's head 
and reaches the receiver at chest level. 



1? - 



V3 



4 - 



4 - 
Note 




Catch 



\ 



Test Item No 72: Ball bounce and catch k 
Factor: Eye-Hand Coordination 

0 - Makes no attempt to 1x)unce and catch a play- 

ground ball (8" diameter) 

1 - Bounces the b^ll, but does not make contaitt with 

hands 




Bounces ball, keeps eyes on ball, makes iwJntact 
with hands, butjk)es not catch It 
Bounces the ball, but catches it incorrectly, i.e., 
juggles the ibaH or supports the t>all with ahother 
part of the body other than the hands , ' 
Bounces and catches thd ball wUh the hands (3 
times) 

Test Jtem No. 3: Touch ball swinging laterally 
Factor: Eye-Hand Coordinati^ 

0 - Makes no attempt to touch a stationarv^or swinging 

whiffleball. (softbalj tircu^nf^rence) 

1 — Touches a st^tionary^baH with hand 

2 — Touches a swinging ball with hand 

3 - Touches a stationary ball with index finger 3 times; 

ball suspended left of mid-line, nrtl||||||pej and right 
of mid-line (head permitted to rotate) * 

4 — Touches a moving^ ball with index finger 3 times; 

bait to be touched on command left of mid-line, 
mid-line, arni right of mid-line (head to remairv 

motiontess) , i 

Note: The instructor holds the whiffleball suspended on 
an 18" cord at mid-chest level. • ^ 




Ball Bounce arui Catch 



Touch Ball Swinging Laterally 

\ • \ ^ - 

Test Item No. 4: Touch ball swinging fore and aft 
Factor: Eye-Har)d Coordination 

0 - Makes no attempt to touch a stationary of swinging 

whiffleball (Softball circumference)* 

1 — Touches a stationary ball with hand 

2 — Touches a l)all swinging fore and aft with hand 

3 — Touches stationary ball with index finger 3 -times 

(ball suspended at mid-line - 24", 18", and 12" 
from the student) 

4 — Touchef (loving ball with index finger 3 times; ball 

to be touched on command at distance of 24", 18", 
^ and 12" from the student 
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Touch Ball SwTfij({fiflr4=ore and Aft 

T^pem No. .5: Bat bail with hand 

Factor: Eye-Hand Coordinations, 

0 - Makes no attempt to bat a statfonary or swinging 

whiff lebaM with hand 
•1 - Swings at a stationary ball, but does not strike the 

ball cleanly (i.e., hits the string) 
2 - Swings at a moying ball, but does not strike the ball 
cleanly ' ' ' 

Bats a 'stationary ball with the hand ODrrectly. {3 
times) 

Bats a moving ball (fore and aft) with the hand 
correctly (3 times) 



3 - 



^ ^ Bali With Bat 

.4 - Strikes a moving ball {fore and aft) with'fet cor-^^ ^ 
r^ly (3 times) 

? Maximum Total Points - Eye-Hand Coordination - 24 
points 

^ EYE-HAND ACCURACY ^ - 

Test Item No. 1: Throw^ight hand {Refer to page 21 fo/ 

target dimensions) 

Factor: Eye- Hand Accuracy 

0 - Makes no attempt to throw whiff leball with right , 




Bat Bali With Hand 

Test Item No. 6: Bat ball with bat 
Factor: Eye-Hand Coordination 



,0 - 



2 - 

3 - 



Makes no attempt to strike a stationary or moving 

whmietSaH with a plastic bat 

Swings tet at a jStatlonary whiffleball, but does not 

strike the ball cleanly {i.e., hits the string) 

Swings bat at moving whiffleball, but does not 

strike the ball cleanly 

Strikes a stationary ball with bat correctly 3 times 



hand 

1 - Grasps ball with right hand and releases in an 
attempt to throw 

^ - Throws or tosses the ball at a target 10 feet away, 
striking on or within the overall bourwlaries 1 of 3 
attempts. The ball must hit the target without pre- 
viously touching the floor I0r a correct attempt. 




Throw-Right Hand 

> . « *t • 

3 - Two successful attempts in 3 tries ^ 

4 - Three successful attempts in 3 tries 

Test Item No. 2: Thro w-le^ hand 
Factor: Eye- Hand Accuracy 

0 - Makes no attempt to throw whiffleball with 

hand 

1 -t Grasps ball with left hand and releases in an 

attempt to throw 



left 
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Throw- Left Hand 

2 - Throws or tosses the ball at target 10 fepi away, 

striking on or within the overall boundaries 1 of 3^ 
attempts. The ball must hit the target without pre- 
viously touching the floor for a correct attempt 

3 - Two successful attempts in 3 tries 

4 - Thre^ successful attempts in 3 tries 

Maximum Total Points Eye- Hand Accuracy* — 8 points 



2 - Kicks ball at target 10 feet away, striking on or 

within the overall bdundari^ 1 of 3 attempts. The 
b^ll may touch jime floor prior to contacting th^ 
target ^ 

3 - Two successful attempts in 3 tries | 

4 - Three successful attempts in 3l tries 

Maximum Total Points — E^e-Foot Accuracy - 8 points 




Kick-Left Foot 



EYE-FOOT ACCURACY 

Test Item No. 1 : Kick-right foot 
Factor: Eye-Foot Accuracy 



0 - 

1 - 

2 - 



3 
4 



Makes no attem^pt to kick stationary volleyball with ^ 
right foot 

Kicks ball at target,' but.does not strike it 

Kicks ball at target I9 feet away, striking on or 

within the overall boundaries 1 of 3 attempts. The 

ball may touch the floor prior to contacting the 

target 

Two successful attempts in 3 tries ^ 

Three successful attempts in 3 tnes ^ " 



V 



Kick-Right Fodt 

Tatt Itam No, 2: Kick-left foot 
Fact6r: Eye- Foot Accuracy 

0' - Makes no attempt to kick stationary volleyball with 

left f cjot ^ * 

1 - Kidks ball at target'; bJt does not strike it , 

^ A successful attempt is recorded if the^ball strikes vvithm the 
confines of the target. 




Johnson Target Test 

Test scoring. Table 24 proyides the form for scorrng 
pupil performance. Use the form in conjunction with the 
test directions^ For exiimple, if a student makes no" at- 
tempt to walk (T*^ Item No.,1) wherK requested, record a 
score of "0" in the appropriate raw score column. (Scores 
^ for each test item cantf^<jge frolm "0-4..")^hen the entire 
» test has been administered, determine the raw scores, for 
each factor and the total performance score. 

- - . . 



When sufficient data is gatheredrper^atile s^res for each 
test Item, stanine scores for each test iterpfand percentile scores of 
the motor ability ir>dex distribution Wll^ be determined. 



NAME 



TABLE 24 
MOTOR ABlllTY TEST F^RM^ 



Last 

HANDEDNESS: R 

CLASSROOM TEACHER 



First 



Age Grade 



DATE 



School 
FOOTEDNESS R. 



Sex 
L. 



TEST ITEM FACTOR MEASURED ' ^ 


>TDIA| C 


no 


% 


s 


I ^ 

TRIALS RS % S 


1 Wa^k 


Gross Body^ord 


















2 Creep 


Gross Body Coord 








3 a»mb Jtairs 


Gross Body Coofd 








4 Skip 


Gross Body Coord 








5 March-m-place 


Gross Body Coord 








TOTAL tMaxjfTHinn - 20 points! 








1 Stand-both feet (15 sec ) 


Bal-Post. Orient. 


















2 Stand-right foot (15 sec ) 


Bal'Pqst Orient 








3 Stand-left foo^ (1^ sec ) 


Bal'Post. Orient 








4 Ju^p-^ne foot ieadmg ^ 


Bat-Post Orient 








5 JunriJVfcoth feet stmultanaotisly 


Bel-Post Orient ' . 








6 Jump-^th feet 


Bal-Post Orient 








7 Hop— right fodt 


Bal-Post Orient \ 








8 Hop— left foot 


Bal-Post Orient ) 








TOTAL (Maximum - 32 pomts) \^ ^ ^ 


















1 Catch 


^Eye-h^hd cd^rd > 










A 

— 0 ^ 






1 


2 Ba<l-bour>ce and catch 


Eye-hand Coord.; 








3 Touch bail swg. laterally 


Eye-hand Coord 








4 Touch ball swg fore/aft 


Eye-hand Coord. 






k 


5 Bat bail with hand 


Eye-hand Coord 








SBstball yvith bat 


Eye-hand Coord 








TOTAL (Maxtmum - 24 points) 










I 








1 Th/ow-f»ght ha^d 


Eye-hand Accuracy 


















2 Throw-left hand 


Eye-hand Accuracy 








3 Kick-rtght foot 


Eye-foot Accuracy 


















4 Kick-left foot 


Eye-foot Accuracy 


















TOTAL (Maximum - 16 points) 










\ 








GRANO T(^AL (Stanme Points) 



















PRE-TEST 



POST-TEST 



MOTOR ABILITY INDEX 
ANECOOtJCl REMARKS 



Symboli^ 

% - Percentile score 
S -Stanine score* 



' 0 R, H'llsendager. H K Jack and Lester Mann Ba^iC Motor fttness Test for Emottonally 



ERIC 



Disturbed and Mentally Handicapped Children 
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vPosture Screening 

Appraise the posture of all students. 

Recommended softening procedures for* identifying 
students with potential body mechanics problems involves 
the following series of steps (refer to Appendix D for 
Posture Sc|0ening Grid Construction Directions) : 

1. Reproduce New York Posture Rating Charts. (Refer to 
Figure 2-32.) Note: Permission was granted by t^e 
New York State Department of Education to repro- 
duce forms as they are no longer available commer- 



cially 



2. Use constructed posture grid or Symmetrigraf^ to 
screen students. Also have available a tray with a foam- 
•j-ubber insert 'billed with a foot disinfectant solution; a 
chairfa stadiometer; and a reasonably bulky object. 

3. Students to be tested (maximum of five at a time) 
shouW line up alphabetically; as one finishes. he*re- 
tu^ns to class and sends m the next student. While they 

*walt, boys remo^ gym shoes, stockings, and shirts arud 
, don shorts, and girls remove shoes and stockings, and 
don bathir)g suits. 'Another procedure for evaluating 
postural and body alignment is given in Appendix E. 

4. The testing sequence involves: height and weight check 
by an assistant; posture screening to detect static 

- posture (use foot bath solution to providd^imprint for 
detecting flat feet and as a disinfectant), walking to a 
chair. sitting, rising, and lifting and placing an object 
op the floor as a means of fesessirig dynamic posture. 



Thst dir^orn, modified towa Posture Test Subjec- 
.tively, observe each pupi^as he walks to and from the 
grid, sits, 'rises from the chair, and lifts and places an 
object on the floor. It is important th^t the "teacher re- 
peatedly request that each child relax throughout the 
screening; rationale: rigid unnatural body mechanics will 
decrease the validity of the screening. 

Sconng procedure, modified Iowa Posture Test The 
primary purpose for including aspects of the Iowa Postufe 
Test is to^ provide a means of assessing the student's 
dynamic posture. Thec^teacher should be aware of, and 
record, anecdotal remarks for the following atypical pat- 
terns: 



• Improper alignment of body parts (while walking) 

• Stouched sitting posture (i.e., exaggerated back curve, 
head and s^ulders forward) 

• Lifting an object by bending the back rather than the 
knees and hips and supportirKi the object avyay fj-om 
the center of gravity 

• Setting an object down (use the same criteria as for 
lifting an object) ' ^ 

Tert directions, modified New York Posture Rating 

Chart* Equipment needed. 

1. Heavy, clearly visible plumb line. 

2. Convenient stationary support.for plumb line. 

3. Masking tape (approximately 1" wide). 

4. Backdrop or screen^ 

5. Grease pen 







Fig. 2-31 Posture Screening Sequence 
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Division of PhysfC9l Education and Recreation. New York 
State Education Departnr>ent. "Posture Rating Chart" New York- 
State Ptiyskal Fitness Test ^ 
2 

Symmstrigraf." Reedco, \nc. 



Division of Physical Education and Recreatipn. op,c/f., p. 14. 
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POSTURE RATING CHART 



NAflE Doe 



3ohn 



AGE, 



12 



V Grade _ 

PntarV InHink I | I |TV| I M M 

Dote of Test \ \ \ m V \ m 





FI9.2-32 

^ (CouPtesy of the New York State Education Department 
Screening has been modif»edto 7'4-1.) 

3o 



Fig. 2-32 (Cofrtinutd) 



TO OBTAIN TOTAL RAW SCO^E. 
« 

1 Determine the score for each of the above 13 items as follows 
7 pornts if description in left hand column apphes 
4 points if (description in middle column applies 
1 point if description in right hand column applies 
2* Enter score for each it^m under proper grade in the scoring column 

0 ^3 scores, plus a constant of 9 and place total in appropriate space ^ Constant 
ERIC . ^5 Tot"al'" 





Position for Rating 
Lateral Posture 



: Procadure: 

ir Suspend a plumb line from a stationary support in 
front of ao appropriate screen so t}iat tfi? bob touches 
the floor. Directly under the bob, construct a straight 
line usm^the masj^ing tape. This line should \)egin at a 
point on the Hdor three feet from the bob toward the 
screen, pass directly under tl?e bob and extend ten feet 
on the examiner side of the br>b. (Refer to Figures 
2*32 and 2-33.) 

2. The^pupir assumes a comfortable and natural standing 
position between the plumb line and the screen, strad- 
dling the short end of the floor line with his back tff 
the plumb line. ^ 

^ The examiner takes^a position on the floor line abo^ut 
ten feet from the pupil with the plumb Ifhe between 
himself and the pupil. 

4. After the pupil's lateral posture and feet have be^n 
rated, the pupil th^makes a one-quarter left turn s 
that his left side is next to the plumb line and st^i 
with his feet at right anglerto the floor line. 

5. Examiner scores each segrnent as shown on the Ppst^ire 
' Rating Chart. % 




Fig, 2-33 N.Y, Posture Screeni^ Pi 



for Rating 
:erior Posture 
1 



, obsente the pupil; then review the illustra 
; and descriptions on the Posture Rating Chart. 
pw,«*w the pupil and record his score in the box 
.^r tha^a^lfxcWKe grade colum^r^ 
1) Pupil's score ^each segment should be 7,4, or 
1. The sum of ^e thirteen scores should then 
have the cor>stant of 9 added to it. ^ 
(2) Each segment ^should be scored separately and 
the scoring of the previous segrtr^entt should rwt 
be allowed to influence tlie scorefbf <pie segment 
under, consideration at the nrwment. 

Scoring procedure, modified New York Odsture Rating 
/chart. The student's total score is a com^Kwite of the 
13-item New York Posture Rating Test, pJus anecdotal 
comments regarding the dynafTMC rifo^eitienti. Note: 



Vermifiton to poblith granted 



though the New 
basis, the r^omtis 
74-1. f^^\M^tC 
maximum score urn 
91 (thfe addition o^ 
fiotentiat maximum s 
to make the scores m 
they like to view 
standard. 




eenir>d Test is scored on a 5-3-1 
procedure is to score on a basis of 
" :he' New York teit is 65; a 
kbposed procedure would be 
fts to all raw scoi^es gives a 
too). T^^is adjustment tends 
^aningiul t\),the students since 
terms of.the arbitrary 100 
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• Ktfieithettc Target-Throwirig Test 

Tmt dirtctiom. Administer the tai#t-throwing test to 
ail visually handicapped student^ 

Test Item: Kinesthetic Target-Throwing Test 

^ F^tO(: Kinbsthesis 

Prior to testing, the subject is required to "pace" the 
distance to the target and to "feel" the target dimensions 
with hts hands and arms. During the tactile process, the 
instructor explains the "points", for each rectangle. The • 
subject is theh allowed three practice throws with his 
dommant hand. After each throw, the instructor com- 
ments upon the accuracy (e.g., "low and 'to the left," 
"high and to the right," etc.) Finally, the subject throws 
the whiff leball (softball circumference) at the target ten 
times (without verbal comment) The subject may use 
either an overhand or underhand throwing motion from a 
distance of ten feet. The ball must strike the targeit with- 

' out previously touching. the floor for a correct attempt. 
Scoring: 3 points, inner rectangle. and line, 2 pomts, mid- 
dle rectangle and line, and*1 point, outer rectangle 'and 
line. 

Attempts: W Scoring. Total Points for ten attempts 




Floor Level ^ 
Fig, 2-34 Target-ThrOwing Test 

Self -concept 

Administer the instrument that is appropriate for the 
age^fevei and modify m accordance with the child's dsy- 
functtbn. For example, a blind student in grades 9-12 
would' be administered the Wear Attitude Inventory. A 
"buddy" .could be selected to read the statements and 
record the verbal responses given. 

Test directions, pictorial selfconpept scale. ^ Boys and 
girls, my name is Today we are going to do some- 

thing that IS NOT a school test ^ut is like a game (Have 
teacher help m passing out cards, colored sheets, and small 
blue piece of pa'per) Make sure teacher sees there are 
BOY car(ls and G I R L cards h 



1 , 



Anqeitt S Bolea, Donald W Ftlkff and Marqaret O Barnes. 
"A Pictorial S«lf-Concept Scale for phtlrfren m K 4" Journal of 
Educational t/leaiurement pp 223-224 

^Note i k packet of te^t cards will be provided m c^ats 
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^Does Everyone have a blue sheet of paper, a pink sheet 
and a yellow sheet? Does everyone have a pack of 
pictures? ^ 

Put your colored paper on the desk with the blue an 
the left. (Show them by holding up paper, or drawjng 
them on blackboard, or taping the sheet to the blackboard 
- big blue at the left as you face the blackboard.) 

Now this is where the game begins. You each have a 
pack of pictures. In ead>^icture there is a boy or girl with 
a star on hts shirt or dress. Do you see the child with the 
star on his shirt or dress on your first picture? So you are 
looking fdr the child that has the star on his shirt or dress. 
Sometimes there will be pictures witjl more than one 
child. Which child will you'be looking for? (A. child with 
a star, etc.) If you think that the boy or girl with the star 
IS like you, put the picture on the^ue sheet of paper. 
(Point to sheets on board). blue sheet of paper is for 
pictures that are like you. If you think that the boy or girl 
with the star is sometimes like you, put the pictu|;e on the 
pink sheet of paper. The pink sheet of paper is for pic- 
tures that are sometimes like you. If you think that the 
boy or g^l with the star is not at all like you, put the 
picture on the yellow sheet^f paper. The yellow sheet of 
paper is for pictures that are not at all like you. 

If the picture of the child ^ith the star is like you^ 
where wffl you' put the picture? (On blue.) If the picture 
of the child with the stir is sometimerlH«^u, where will 
you put the picture^ /(Pink.) If the picture <^ the ch|Jd 
with the star is rK>t ^ ^^\ like you, where vMit you put Xt\^ 
pidture? (Yellow.) ; . 

Do you ufKlerstand what you are going to do^ When 
you have a question raise your hand and Vll help you. 
Remember you are the one to choose where your pictures 
will go. When you are through, leave the pictures on the 
sheets of paper, raise your hand, and I will come to see 
you when I can. I might be busy so please leave the (jards 
in the pUes and watt. Walk around, check layout. . 

To: Schools and Agencies Implementing Project ACTIVE 

F.rom: Dr Thomas M. Vodola 

Re: Administration of Self Concept Scale 

Suggestions based on previous testing experiences 

1. Administer only the "8" Form for pre-and post-tests 
ontil we check the "A" Form out again The "A" 
Form did not correlate highly with the total test (50 
cards) therefore a may not be valid. ^ 

2 Whether testing one student, or a group, have all stu 
dents complete one card before moving on to the next 
card 

3 Explain ^ach card to the individual or group Note: 
The directions state that if the child in the picture is 
like you, place m one pile, etc Our t^ttng revealed 
inaccuracies w ith that approach because the facial 

Whe >NfiXef dfvided the 50 cards into two evenly weighted 
decks, tl»t purpose 1o reduce testirxj time 
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expression is the key factor for ielf-imagte. For ex- 
ample, "B" card number 6 shows a pupil doing a cart- 
wheel with a smile on his face. A child may select "not^ 
tike him" because he cannot do a cartwheel when in 
actuality he should select "like him" if he is a happy 
child as the facia! countenance indicates. 

4. If possible, have the. classroom teachers administer the 
test. I believe they will find the experience enjoyable 
and will be interested in the post-test results. Addi- 
tbnal cards, may be purchased from ED Corporation. 

5. Test only students who can reason since it is of doubt- 
ful use with trainab]^ or dny students who cannot 
comprehend. ^ 

6. Record pre- and post-test scores on Evaluative Data 
Sheets and submit to the Project Director in June. 
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Test icorind. 

The scoring of the PSC is facilitate by the method in 
which the cards are gathered after the subject has 
sorted them into piles of "Like Me," "Sometimes Like 
Me" and "Not Like Me." The most advantageous 
method of collection is to put the child's name on a 
, blue slip of paper. Use three envelopes sfapled together 
(see diagramj and then put all of the cards from the 
''Like Me" pile in arrenvelope with the blue slip, the 
"•"cards On the "Sometime" pile in the middle envelope, 
' the cards from the^ "Not Like Me" pile in the other 

^pd^'tt^i^pe. This can be done quickly and is almost 
^ «yj«ssel^tial for ^up testing. These cards then can be 
) ret^ned for preparation for scoring till a later time. 



1 LIKE 


SOMETIMES 


'NOT 


.ME 


LIKE ME 

/ . 


LIKE ME 

V 



2. Scoring can be done by hand by using the "Pictorial 
Self-Concept Scale Score Sheet" which contains direc- 
tions. (See Table 2-5.) This is time-consuming and is 
not advisable except whi^n only a few are to be scored. 

3^ ED Corp. has a scoring program and will run data for 
you a small charge. (Address: ED Corp., 822 N. 
Salisbury Street, W. Lafayette, Indiana 47906.) 



4. Th^ data must be put on computer data cards tp use 
the scoring program. Each card in the "Like Me" pile 
gets a score of 1, each card in the "Sometimes" pile 
gets a score pf 2, and each card in "Not Like Me" pile 
gets a score of 3. Thci use of IBM mark sense - cards or • 
1230 answer^eets allows you to record the data 5nd 
then easily produce a computer d^a deck for scoring. 
The transferring of scores of data sheets talces approx- 
imately 3 minutes per subject tested. Rather than 
purchasing from ED Corp., the service of producing i 
computer deck (which is .06 per card) you should 
check with your measurement and research center to 
see if they have facilities for producing a data deck for 
you. The charge for scoring by ED Corp.', is then only 
^$5.00 for each group of teste up to 1,000 tests per 
group 

Test directions, a picture choice, grad^K-l. This 
instrument seeks-to measure a child's interest in four sub- • 
ject fiekis (language, listening and speaking; math; scierKe; 
and aesthetics - art and music), by presenting to the chikJ 
28 sets of three hypothetical activities; he is to choose one 
of the three ^ivities he would most like to do. Each 
activity is presented both orally by the test administrator, 
and visuatly in the form of a picture on the child's re- 
sponse sheetrThe picture is Included to provide the child 
with a mnenronic device to aid ►him in perceiving the 
choices and in making his response. Each pupil will obtain 
a profile of four scores, each consisting of the number of 
activities selected in a particular subject area. If desired, 
however, only certain subject areas of interest to the user 
may be scored. 

The activities were selected to*represent both subfB(:t 
areas of concern as well as Activities within the child's 
realm of experience. It is assumed that relative interest in 
the various subject areas may be inferred from the activ- 
ities which the child selects.- 

It is expected that children wilf require approximately 
20 minutes to complete the instrument. It has been found 
that children of kindergarten age ar>d above a|;e able to 
perform this task when the recommended practice activi- 
ties are used pr^r to beginning the measure. ^ 

The following practice items^ may be ,used to insure 
that the children understand the procedure for\respond- 
ir>g. These or similar pictures are to be drawn on the 
blackboard, and different children are asked to mark their 
responses by 'placing an X' over the appropriate picture. 
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Attitude TowBrd School. Grades Revised Edition, pp. 

-48-61. Permittion to publish granltd- 



1. Which one would you rather cto? 



play with a dog 

« 

2. Which would yoa rather do> 



chop down a tree 




pick a flower 



draw a frog 
3. Which one would you rather do? 




read a story alx)ut a frog 



find out how 
frogs breathe 



find oul^Tiow guitars 
make sound 




play a tune ^ 
on the guitar 




read haw tK6 guitar 
was invenjted. 



, Emphasize that there are no "right" or "wrong" 
answers, and that 'different children may be expected to 
respond differently to the items Therefore, pupTts need 
rK)t worry if their response is different ^from that of 
another child. 

Students should receive four response sheets, stapled 
together in sequential order. (See pages 33-40 for answer 
sheets and scoring*templates.) 

Each row o^ pictures may be identified by the numeral 
at the left of the row. For pupils who are unable to iden- 
tify the numerals 1-28, close supervision will be required 
to insure that pupils are responding at the right place. 
Administration wUJ be most efficient if conducted with 
small groups of children rather j^an with the egfire cla* 
at once. 
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Tert scoring. Scores may be obtained for all four sub- 
ject areas or only for those particular ^reas which are of 
interest to the user. Subject areas represented by each 
activity are indicated on the scoring ^template. Scoring 
templates may be prepared by cutting dut the boxes. Sub- 
ject areas may be identified by the lettelrs beside each box 
{L = language, M = mathematics,^ S = scjence, A = aesthet- 
ics). The template may be placed overj the student's re- 
s'ponse sheets and the responses for ali Subject areas or 
orrty for those areas of interest may bej tabulated. Each 
s^ject is represented by 2Vdifferent activities; therefore, 
students may receive a maximum of 2lf points on «iy 
particular subject area. 1 

For each subject area, an^average score for a group of 
pupils may t)€ computed by adding the individual scores 

in ih 



and dividing by the number of students ir 



he gro^jp. 
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- „ TABLE 2-5, 

PICTCmiAL SELF-CONCEPT SCALE SCORE SHEET 



J 



limn 

./ 


Card Vtlut 


LiktMt r 


Somttinm 
LiktMt ' 


, Not Lika 
Mo 


1 


8.1 " * 








2 


-T 43 8 - ^ 






/ 


3 


30:8 








4 


37 9 








5 


14^^^ 








6 • , 


. .-.18.3^^; 








7 










a 


- 








9 






' — 




10 , 










11 ' 


12.5 








12 


40rV 








13 


•A' 




i^->TiiMi^BII 




14 






/ — ^hBttIk 


sVji ^' 


15 








bii^^^ — \ ^ 


16 










17 


— * — ' ■ 

2.1. 








18 


, 44.4 




V ' ^' 




19 


11 5 








20 


ta9 








21 


22 5 


• 






22 


^ 394 








23 "f^ 


150 








24 


45.4 








25 


401 








26 


344 


J 


- 




27 


385 








28 


393 








29 


37 5 








30 


395 








31 


396 








32 


* ' 138 






* 


33 


159 


- 






34 


1?,3 








.35 


14 5 








36 


185 








37 


169 








38 


153 








39 


154 








40 


139 






■ 


41 


37 3 








^2 


13 1 


i 


■■ — ^ 




% 


25 0 








44 


16 6 








45 


•37 6 








^6 i 


103 








^ 

47 


^ jfi-w- 

32 4 








48 


6 1 ^ 








49 


Ad. 1 








50 


40.4 










Totals 










No 










Av^raqe 


-A — ^ 


s 




D^initions; 

Item - number on pictorial card. 

I 

Card Value - as dfttgcmined by eight 
judges; Low valUe-posftive. High value- 
fiegative. 

Like Mf ; Sometimes \J(^ Me; Not Like 
^M.e. Determined by cardf placement dur- 
l/igtest. ' . ' 

/Totals - determined by adding the card 
^^alues for cards placed in each column. 

fr ' 

ISld. - number of cards placed l^each. 
column. ^ 

Average - Total of each colun|rr\card 
valuei^vfded by number of cards placed 
in that column. * 

.© Bolea,Barnes, & Felker, 1967 

(Permission to publish granted.) 

Name^ « ^ 

Score = (5f of Not Like Me QoL) minus 

(Xof Like Me Col.) + 50 

High score = positive self-concept^- 

^3 » 



. APICTUREtffiOICE* 

^ Primary Level ^Grades K-1)'' . 

/ 

DirMUkms: (to be read aloud) Look at your paper and you will see that in each^row4here"are three pTtctures. Each 
picture' ii* about something you might do in school. I will tell you what is happening in each picture. Then you will put 
an X Over one of the pictures to show which of the three things you would most like to do.- 



1. Find ypur name 

ft ' 

2. Sihg a sdn^ 



olor a book 



* Paint ^picture" 

Tell a story ^, 

Change hard things Into soft things 



4« Speak tp someone through a 
can ' ^ 

5. Cut out pictures of cows 



6. Count the sticks in a box 

7. Draw a fish ^ 

.8. Find out which _ trees have 
^ ^^^^ooth bark' and which have 
^ rpugh I5irk 

9. Make something from clay 



10. Count the beans in the ^^"^^^ 

11. Listen to a story about a 
teapot 

12. Draw pictures of different 
kinds of transportation 



13. Be the one to tfU'how many 
days until Christmas 

14. Find out why popcorn pops 



15 See who can tap marbles , the 
fastest ^ 



& soft things into hard thirds 

j 

Color tin-cans 




Listen to ^tory about cows 



Listen to a story about the sticks 

Watch how a fish m9ves 

Count the trees "on the block with 
smooth bark 



Find out where clay comes from 



Grow a bean plant 



Make a tedppt 



Tell about ^ifferent kinds of trans- 
portation ' . 



Speak in a Christmas play* 



Count the children in class 
Tell time 
Listen to a story 



Fit little cans into big cans 

. / - 

iFind out what cows have ^ do 
with butter, cheese and milk 

Find out what the sticks are made 
of 

Listen to a story about a fish 

Draw a plc|ttce of a tree with 
smooth bark ahd a tree with rough 
bark 

Give each child the same aniount of 
clay ^ . , 

Make a picture using beans 

Find out how a teapot makes steam 



Find out why some kir^ds of trans- 
portation have two wheels and\^ 
others havfe three ^or four " - \j 

Paint Christrnds cards 



Tell \ friend how to make some- ^.^ Measure oil and popcorn for 



thiru^iout of popcorr> « 

See what happens when marbles are 
heated 



popping 

Play a word and letter game with 
marbles 



» 



16. See how far you can shoot a 
rubber band 



F ind out why a rutfeer band 
stretches 



Make designs on a nail board with 
rubber bands 
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A PICTURE CHOICE (Continued) 



17. ' Hear a story about trains 

18. Count how many planes go up 
and how many land af 1he airport 

19. Pretend to be a turtle 



20. Listen to a story about, a boy 
and his shac/ow 

21. Talk to a mailman 



22. fee vyhat things a magnet will 
pick dp* and what things it 
won't pick up 

23. Paint boxes to make a store 



f 24. Paint with sponges 



25. Grow cotton 

26. See how much a n^w leaf 
' grows each day 

27. See , what happens when you , 
put water on a pine cone 

28. See how big something is 



E-ind^ut jwhat^makes a train rfioy 
Talk to a pilot 



Count cars as a train goes by 

^ Fkid outjyyhat the wind does to .a 
• plane 



\ See how longittakes a tgrtle to get Feed a turtle 
across the room 



Find out wh^ we see our shadow FinAAvays to see how long our 



and when 



shadow is 



Find out how many days, it will Sing a song about a mailman 
take a letter you mail to get to your 
house J 

Listen to a story about a boy and See how many things a magnet will 
his magnet pick up at one time « 



Count money in the store 

Find out how much water different 
spor>ges hold 

Use cotton to make a picture 
Use leaves for tracing on paper 

Use pme c^nes to make an owl 

Se^ how pretty something is • 



Tell everyone there is a new store 



pong^t^n 



Find out where spong^t^re born 
and gr'ow 

Listerr to a story about cotton 

Find out which trees don't lose 
leaves inj/yinter 

Tell the children in the room about 
pine cone 



Tell about something old 



c 
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A PICTURE CHOICE (Continued) 




SCORING TEMPLATE 



8. 



9. 




10. 



M 



11. 




12. 



13. 





14. 




SCORING TEMPLATE 

S 




16. 





17. 



M 



18. 




19. 







M 



21. 



M 
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Q^sorttng TMhniqM J 

_ Ttst-dirietions and scoring procedures, q-sorttng tech- 
nkH*tf. This '%rced-choice" technique provides the teach- 
er with a means of idemifying the child's self -concept and, 
of greater siqn\Heanca, target l^ehaviors that need atten- 
tion^The procedure involves having the student fill in the 
formboard twice. {See Figure ^-35). Self-report No. 1: 
The studerrt reviews a// oitfie behaviors listed in Table 2-6 
and, starting with the behavior that is "most like me," 
records that number in column 1. For example, if the 
child feels he "annoys classmates," he should record "20" 
in the "most like me" column. In similar fashion, he 
records all indications of his "real" self on the form'board 
Setf-report No. 2 may follow immediately thereafter, or in 
a day or two. However, oh this occasion the student is to 
record on the formboard indications of his "ideal'^ self, 
i.^., how he would like to be. 

The two sets of scores are recorded as follows: {See 
Table 2-7). ^ 

1. TestlsJo. 1 (R^alfSelf): Record card number choices in 
Column S-1. In the example cited previously, a "1" 
wouW be placed in the S-1 column to the right of Card 
No. 20. 

2. Test No. 2 {Ideal^Self)- Record card number choices in 
Column S-2. 

(Note: All numbers recorded far total administrations 
should range from 1-9.) 



^ABLE2-6 

ITEMS ON THE BEHAVIORAL Q-SORT 

(Elementary Level) 

1 . Pei^ms activities requested. 

2. Pokes or hits cla^jmates. 

3. Leaves activity area without permissii^n. 

4. Scores high on the physical fitness test. 

5. Easily distracted. 

6. - Is well-coordinated. 

7. Disturbs classmates by makir>g noise. 

8. Is quiet during class time. 

9. "Day dreams" often. 

10. Follows directions. 

11. Smiles frequently. 

12. Often taps foot, or fingers. 

13. Pays attention to assignnr>ents. 

14. Performs tasks slowly. 

15. Throws objects in class. 

16. Performs skills well. 

1 7. Talks out without permission. 

18. Successful in athletics. 

1 9. Talks to classmates often. 

20. Annoys classmates. 

21. Successful in intramurals. 

22. Asks teacher questions. 

23. Uses free time to practice skills. 

24. Recognized by classmates for physical ability. 

25. Walks arourKfgym during activity time. 



Enter the difference between the scores for feach card* 
in the "D" column. For example, the child who stated 
he annoys classmates, might indicate, that ideally 
"annoyipg classmates" is "most unlike him." Thus, his 
scores would be recorded as follows: 



Card 
No 

20 



Column 
SI 

1 



ColunM|\ D -.D^ 
S-2 



9 



-8 64 



(Rule of thumb: difference scores of "3" or more may be 
indicative of target behaviors that should be rpodified.) 



4. Total the D scores and insert in th^ formula. For 
example: 



1- . 200 

r = = 1 - 1 = 1.00 
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Fig. 2 X The Formfooerd 







Modified version ^of 'Th« Behavioral Q-Sort At A Diagnottlc 
Tool," Rogar Kroth, in Ac&dtmic Thenpy, Vol. 8, No. 3, Spring 
1973, pp. 317-330. J| 
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BEHAVIORAL Q-SORT RECORD FORM^ 



Name of Subject . 

Address ! — 

School 



Sex 



, Date Tested 



Phone . 



Teacher , 



Date of Birth - 
^ Grade . 



'Name of Examinee 



Relationship to Child 



Card 

No.. 
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. An "r" (correlation) of 1.00 indicates a perfect rela- 
tion between "real" and "ideal," or a weH-adjusted child, 
assurning the child is honest in his responses. The correla- 
tion score provides^baseline information; it "has no other 
value. Following treatment intervention, the teacher 
should readministtr both tests and determine a secorKi "r" 
score. With limitations, an increased correlation is reflec- 
tive of an enhanced self-concept. * 

Tefert directiom, wear attitude inventory.^ PLEASE 
READ CARE'FULLY- Bplow you will find some. state- 
ments about physical education. We would like to know 
how you fee/ about each statement. You are asked- to- 
consider pby^i<?eil education only from the standpoint of 
Its place as a(n activity, cetffse taught during a regular class 
period. No reference is intended m any statement to inter- 
scholastic or intramural athletics. People differ widely m 
the way they feel abouT each statement. There are no 
right or wrong answers. 

You have been provided with a separate answer sheet 
for recording yoUr reaction to each statement. (1) Read 
each statement carefully, (2) go to the answer sheet, and 




\ 



(3) opposite the number of the statefhent place an "x" in 
the square which is under the word (or words) which best 
expresses your feeling about the statement. After reading 
a statement you will know at once, in most cases, whether 
you agree or disagree with the statement. If you agree, 
then deiide whether to place an "x" under "agree" or 
"strpngly agree." If you disagree, then decide v^ether to 
place the "x" under the "disagree" or "strongly disagree." 
In oase you are undecided^ (or neutral) concerning your 
feeling about the statement, then place fan'"x" under 
"undecided.^' Try to avoid placing an "x'f under "unde- 
cided" m very many instances. , , / 

Wherever possible, let, your own personal experience 
determine your answer Work rapidly, dof not spend much 
time on any statement. Thi% is not^ t^t, but is siTnply a 
survey to determine how people feel about physical atten- 
tion. Your answers will in no way affect your grade in any 
course In fact, we are^ot interested m connecting any 
person with any paper - so please answer each statement 
as you, actually feel about it. "Be sure to answer every 
staterpen-t." (Administration forms and scoring procedures 
are located in Appendix F). 




(Courtesy of St Joseph s School for the Qfmd, Jersey City. New Jersey ) 



C.L Wear, "Constructton of Equtvalent Forms of an Attitude 
Sc^e/' Research Quarterly. XXV. pp 113-119 (Courtesy of 
AAHPER) 
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CHAPTER THitEE 



ASSESSMENT PROCEdUR^ 
E 



• 



The assessment of performance is the secon(J step in the individualization of a program for students 
with communication problems. Individual strengths and weaknesses can be determined only by the 
proper diagnosis of pupil performance. ' • . 

Unfortunately, teachers are taught to.diagnose perforfrtanc'e almost solely on the basis of- "product" 
information (test scores), but lack^the observational skills ta focus on the "process" information 
provided by the child, namely how he performs the specific task. 

The Project ACTIVE Teacher Training^ Program incorporates both appraisal strategies, objective and 
subjective. Teachers are trained^ to assess "product" and "process" information so that they can'compil? 
a complete "picture" of each child's periormance. This chapter provides a systematic 'procedure for 
assessing pupil progress effectively and efficiently, 

ASSESSMENT 
Partially-sighted or Blind ' ' 

Objtctiire ap)Nraisal. Revietv all test data; note relative % 
strengths arid weaknesses. 

Subjective appraisal. Carefuljy observe student per- 
formance dMtlng all Resting. R^qt^ anecdotal remarks ^ 
that focys on the process - hovv the child performs ^he ' 
skill. Particularly observe how the child' performs the tasks * 
of daily living. For example, record remarks regarding the ^4 
blind subject's general posture (static and dynamic), pat- 
tern of locomotion, and socialization with his or her peer 
^ group. 



-4 



Fig. 3-1 T 




rtura of Blind Student 



Hard-of-hearing or Deaf 

ObidcUve appraisiJ. Review all Objective test data 
(parttcutarly tests of balance) . 

Subiecttvr appr^sal. .Note mechanisms by which stu^ 
dent carries ou\ test activities (e.g.. position of head, 
•movement of armi and body while cnaintaining balance on 
beam.) Does he pick up his feet while walking, of .tend to 
shuffle? Is he generally graceful? 

Autistic ^ ^ 

Objective appraisal. Review tbe objective data irony 
any of the test items performed by the child. Does he 

V mmgle with other chiWren? Determine the time length. 

NDoes he make "eye" or "physical" contact vvith others? 
determine the time length. Record the number of con- 
versations per period. * 




Fig! 3-2 Establishing "Eye"*Contatft with the Autistic 



Subjective appraisal. Does the student seem friendlier? 
Indicators could be facial expressions or tone of voice. 
Does he initiate conversations? Even If h6 shuns physical 
contact, does he appear interested in activities?^ 

Aphastc 

^^Objective appraisal.' Review objective data from all 
tests.. Record the times the child is actively involved in the 
physical activity program upon first admittance to D&A, 

'Subjective appraisal. What is the students attitude dur- 
ing class participatit)n7 Does he en]oy activities? Would he 
participate voluntarily? Does he participate in any after- 
schpol pr6grams? 

SUMMARY 

^ The "key'** to a successful individualized prescriptive 
' pfografn" 

cedures. Regardless of the instrument used, it .is essential 
that equal importance be given to the recording the 
"how" of* pupil performance. At the present time, too 
much emphasis is placed on "what" the studfent does. 

Developing the ability to assess pupil performance sub- 
jectively required training designed specifically to cultivate 
the teacher's observational powers. A successful technique 
used in ;the Project ACTIVE Teacher Training Program Is - 
to pair two teachers with one child during the testlngV 
periods. One teacher observes terminal behavior and 
records the raw score, while the partner observes //oiv- the 
child performs the speci/ic components of the test and 
records anecdotal r^nijarks. After a period of time, the 
teachprs reverse their assignments. At the end of each 
session, the teachers discuss the total performance bf the 
child on each task. 



NOTES: 



ASSESSMENT PROCESS 




APPRAISAL f APPRAISAL 



Fig. 3-3 Ass^ment Process 



CHAPTER FOUR 

T 

PRESCRIPTION PROCEDURES 



Previous chapters have su^ech guidelines for testing and assessing the performance of the visually 
auditorily, autistic, or aphasic child to provide the teacher with information necessary fb prescribe an 
individualized physical activity program. However, a prescriptive ^Trogram cannot be presented in any 
logical sequence because of the^diversity of the problems manifested by children with communication . 
disorders Proper prescription requires tha^ the teacher analyze each child's behavior and prescribe 
according^ly. Each program shouy ^ ^ ^ 

Since there is a need for general prescriptive guidelines, particularly forthe practitibnei who has not 
been exposed to the handicapped population, the following suggestions and student learning exper- 
iences are provided. 



PRESCRIPTIVE GUtpELlNES 

Visually Handicapped 

Movement exploration is beneficial in developing use 
and control of the body. Body image, directionality, later- 
ality, and special relationships should be included in the 
program. . 

Many of thesfe children do not have the slightest 
ophGept of how various sports are played. They do not 
know how to dribble a basketball, swing a bat, or know 
what various fJieces of equipment look like. Thus, there is 
need for an Initial orientation period in which the blind 
student can develop his sense of touch (tactile) ^pd his 
awareness of his bgdy parts In various positions (kines- 
thesis). Demonstrations should be conducted on an indl* 
viduat basis. Skill teaching should be sequenced as follows: 

1/Tbe teacher^ or another student assumes the initial 
body position. 

2. The blinds student develops a tactile sensation of the 
initial position by exploring the performer's body posi- 
tloh with his hands. 

3. The blind student assumes the initial position so that 
he can develop an awareness and* a kinesthetic "feel" 



for the position (with corrective feedback provided by ^ 
the demonstrator). 
4. The same sequence is provided through the perfornv 
ance and termination phases of the skill. ^^^^ 

Blind children tefKl to take shq^, faltering steps 
because of their fear of colliding with an object. Running 




Fig. 41 Guidewire Running 



with a partner will Kelp to overcome this feaiCand Improve 
the ^child's locomotor pattern and skill development. Once 
•the student has gained confidence, he should be provided 
the experience of runi^ alone, first, by maintaining 
hand cont^ with a directional guidewire and finally by 
bemg guided by verbal cues or an audible beeper. Robert 
D. Mason qf the American Junior Bowling Congress, has 
devised two systems whereby the blind can bowl quite 
successfully. The directions are as follows: 

A. Bowling with the "Rail" - 

1. Sp'ike Ball - Hook the crook of the elbow of the 
guWing arm over the rail, adjust rail position sc^^that 
the ball is lined up with the center of the lane when 
hanging at the side of the bowler in his delivery 
hand. The rail will now remain in'this position for 
all succeeding shots. 

2, Left side Spares - #4-7 and 8 pins. Hook rail under 
the arm pit of the guidir^ arm; this will Hne the 
delivery arm Jip with thp a bove pins. 

. 1 Bight-side Spares - #6-9 and 10 pins. Hold rail in 
hand of guiding arm with the arm extended straight 
out to the side parallel to the .floor. This yvill line up 
• the delivery arm with the above pins, 
4. Cerrter Spares - , Return to ttie ^nke or position 
^. This position will co^er the ^1-2-3 and 5 pins, 
e. Biv^ling witHo^/'Rail" rr l^y b|in^ bqwlers^/efer 
not to use the rail. Thbe people use the ball return as a 
starting position from which to adjust. This is accor?Y- 
plished by resting the leg against the side of the t>ail 
Xreturn and then side stepping to gain^he ^oper posi- 
tion for variou^«hots. Since the ball return is between 
the two lanes ied in a match, this will enisail usjngthe 
leff leg on the\ght lane and t^e right lag on the left 
iane. It is necessJ-y to develof\a uniform side step. The 
moves in this Jhethod are u^sually as follows: (Right 
Lane) rest leftMeg against tfri^ balUeturn, Strik^ Ball 
* "and/or Center Spares two sid6 steps to the right. Right 
-side Spares, three side steps to the right, left-side- 
Spares, one side step to the right. When using the left- 
h^d lane, the right leg will rest against the ball return. 
' The Strike Ball or Center Spare move will remain the 
same, two side steps to the left. Left-hand Spares, 
three side steps to thejeft. Right-hand Spares, one side 
step to the left. 
^ Assistance should be given the tiowler when ^ryir^ to 
establish the proper length oif side step. Then, the only 
assistance necessary is to guide them to the lane. These 
jjeople develop a sense of hearing that can generally tell 
them approximately how many pins have been knocked 
down. Of course, assistance »s needed to call out the pins 
remaining, ^me blind bowlers roll ^ hook ball, this 

^Manufactured by the American Printing Hou»e for the Blind. 
^Robert 0. Mtion, American Junior Bowling Congrwi Re- 
printed by permittion of A^HPER. 



creates an almost impossible problerti in picking up the ^ 
or% pins. Try to develop a slight ball with the thumb 
of the bowling hand at about ^2 o'clock at the t\ri}e of 
delivery. 

When teaching beginners, it is advisable to stand the 
'^person at the,foul line In the proper position and deliver 
the ball with just a pendulum swing and no steps. This 
latfr can be developed into one; two, or three steps for an 
approa<?i. The shorter the leng|i of the step, the easier it 
is to maintain a str^ght line. IRoUing the ball smoothly 
and slowly in the beginning is of the utmost importance, 
idr as soon as the ball is thra^, or rolled too hardr<he 
person tends to pull the arm^across the borfy and angle the 

ball. ( ^ 

. . Persons not totally blind shoukl stand about two feet 
back of the foul line with the delivery arm in line With the 
center or "big" dot on The floor at 'the loul line. Make 
sure that their shoulders are square to the foul line and- 
then let them roll over the center dot for the^lke Ball 
anri Cpp ter g^es, the dot to the righ t of cent^or the 
#3^ combination or the B-9< move to the 2nd dot to the 
right of center for the #6 or.^e 6-10 cdmbination or the 
#8 pin, second dot to left of center for the #4 pinbr the 
4-7 combination/ In Halifax, Nova Scotia, a man with 
impaired vision was observed *who refused any help; he 
used a pair of field glasses to determine the pins that 
remained staojipg and theri used the adjustment^ethod 
explained above. His average is 130. 

It is recommended that the partially-sighted or bimd 
student be integrated in the regular physical education 
program during eppropriatelintts of instruction ^^di as 
wrestling, weight training, 'tumbling, gymnastics, and 
swimiffing.^ During team sports such as softball, basket- 
ball, volleyball, and flag football, the student should be 
scheduled in the D&A program. 




Fig. 4 2 Skill Development through Tactile Exploration 



^An^ekiJ^ontBonino, Jr., "VisuaHy Handicapped Children Can 
Be Integrated In Regular Physical Education Classes/' New Jerw 
Comnnission ^or the Blind. ^ 



Suggested teaching and safety cues, for working with 
%e visually handicapped : 

1. Require the partial ly^sigh ted to wear glass guards. ^ 

2. Standardize the placeinent of mats, barbells, apparatus, 
and other equipment so that the blind student can 
learn the layout and thus move around with con- 
fidence. 

3. Verbalize constantly and use other audible cues so that 
the student can orient his body in the direction of the 
sounds. 

4. When teaching ^skills, emphasize strongly the develop- 
^ ment of the student's tactile and kinesthetic senses. 

Hardof 'hearing or Deaf 

Cooperative games and activities are important for the 
auditorily handicapped students since they tend to have a 
low frustration level and may be socially immature^Activ- 
ities at the elementary level should focus on movement 
exploration and a variety of balancing activities. The deaf 
tend to be aggressive anc) will readily accept competitive 
activities. Auditorily handicapped children can particitate 
in most athletic activities and games but not in those skiffs 
or stunts which require the ability to orient the body in 
space. For example, tumbling skills and stunts in the 
supine or prone position are contraindicated. 

Suggested teaching and safety cues for workingjwith 
•the auditorily handicapped; - r a , . 

1. Provide printed rules, regulations, and scoring pro 
cedures. 

2. Always face the stodent when talking. 

3. Provide a "buddy" during gafT>€ situations so that he 
^ can alert the deaf student when the whistle blows. 

4. Be wary of permitting the student to climb the gym 
rope or perform on apparatus that is above floor level. 

5. Become conversant wrth hearing aids; learn- how to 
change batteries and check for a proper fit to avoid 
irritations. 

Autism 

General prescriptive suggestions would irKlude the pro- 
vision bf a variety of movement education experiences. 
The teaching method used should incorporate the follow- 
ing features: 

1. Make the learning experiences simple and concrete. 

2. Use gentle persuasion to insure performance of the act. 

3. Reinforce immediately the most minute accom 
plishment. • 

4. Have the child perform the act accomplished repeat 
fidly until he has "ihternalized" the skill. 

5. Vary the skiH constantly so that motor pattems^ are 
learned rather than discrete motor skills 

6. Once the skill « learned use the sfill in an activity in 
which the child and teacher perform together Eventu 
ally try to involve other children also 



Aphasic 

The aphasic child unable to communicate because of 
either motor or receptive aphasia should receive special 
attention. 

The teaching method should include, as a major tech- 
nique, demonstration by the teacher pr teacher assistant. 

The aphasic child m^y^ot understaVid verbal directions 
tHJt is able to duplicate physical activities that he sees. 

Repetition with tactile and kinesthetic cues will help 
establish the skills. 

Reinforcement and further training will enhance skill 
retention. 

Student Learnmg Experiences 

1. Devise and Participate in Verbaity Guided Throwing-- 
Test %nd Games for the Partially-sighted or Blind 
Student, Grades K-12. 

Teacher's Rolp. 

a Explain and demonstrate '.'kinesthesis" (an aware- 
^. *.I?ess of the body parts in various positions) and how 
its development can aid the partially-sighted or 
blind student. 

b. Explain arni demonstrate "laterality" {left-right 
concepts) and how its development can aid the 
partially sif^ted or blind student. 

c. Explain and demonstrate directionality..and how its 
development can aid the partially-sighted or blind. 

1 student. 

d. Explain and demor>stratfe spatial relationship and 
how its development can aidlhe parti a tty -sigh ted or 
blind student. 

e. Review use of the rriotor ability target-throwing 
test. . 

f. Pair sighted-students with the non-sighted for test- 
ing purposes. 

Student's Role, ' *^ 

The sighted student is to ; 

a. Review testing jnd scoring procedure for adminis- 
tering the motor ability target- throwing test. 

b. Provide verbal feedback for each of his partially- 
sighfed or blind partner's attempts (10). For 

^ example, if the object strikes low t^ the left, he 
should comment, "Raise the next attempt slightly 
upward and to the Right." 

c. Record his partner's total score for ten attempts 
(pretest). 

d. Participate with his partner in other verbally-guided 
games. 

e. Administer post- test at periodic inte^'vals and note 
progress. 

f. Participate with his partner in gafnes and activities 
to strengthen laterality concepts. 

g. Participate with his partner in games and activities 
to strengthen directionality corKepts. 
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h. Participate with tws partner in games and activities 
to strenghthen spatial relationship cor>cepts. 

The partiaHy-stghted or blinU student is to: 

a. ^Perform the test as directed, while concentratir>g on 
verbal clues. 

b. Attempt to "feel" the arm and hand position as his 
accuracy improves. 

irticipate in other verbally -guided games for 
iterality, directionality and spatial relationship 
concepts.- 

d. Attempt to th/ow accurately at the target, usirKj 
only the kinesthetic "feel" of the arm and hand 
position. 

2. Devise and Parttcipete in Verbally and Sound-guided 
Running. 

a. If children are apprehensive, imtial runs may be 
made using a tine with a movable handle to guide 
the child. 

b. The biind student runs 25 yards (verbdily-9U4dad) m 
a lane 36 inches wide. A sighted partner helps the 
runner stay in the lane by voice cues (e.g., "lean- 
left" or "lean right^"). 

c. The blind student is guided only by votce or clap- 
ping of a sighted partner, with no other verbal cues. 

3. Devise and Participate in other Verbally-Guided Tests 
and Activities for the Partially-sighted or'Blind Stu- 
dent, Grades 3-12. 

Teacher's Role 

a. Devise tes^ts and games for the blind student tn 
grades K-S. 

b Assist and guide the percner in developing tests and 
devising games that enhance the blind or partially 
sighted student's kinesthetic performance, grades 
9 12 

Student's Role. \ t 

The si§hted'Studehi is to 1 

a. Dev»se tests and games to assess and ^prove the 
partner's abilitWp perform skills that involve mo^ 
ment such as turnnlmg, and proper body mechanics, 
bowling, etc., grade^O'12 («g., bowling via use of 
the auditory goal-locate) 

b. Participate with his pirtner in track and field 
events, tumbling gymna^ics, wrestling, swimming, 

' ar>d weight training. ^ 
bV»reassess partnet's performance at periodic intervals. 

The partially sighted or blind student is to 

a Perform all tests and games as directed, while focus- 

ir>g on the verbal, kinesthetic, and tactife cues/ 
b. Endeavor to develop kinesthetic and tactile abilities 

to the extent that he can perform the skills without 
* verbal assistance. 



Safety factor for the Blind: The teacher should use a 
specific signel^such as a special bell or whistle, that means 
stop all activity^ immediately apd remain motionless. 

4. Devise and Participate in Tests and^Qames for ^e 
Hard-of->4earing or Deaf Student, Graded k^12^. 

Teacher's Role. 

a. Administer the balance, ppstural orientation, and 
ocular pursuit test items from the Motor Ability 
Test Battpry to students in ^ades k-8. (Refer to 
Ocular Pursuit Test cited below.) , 

Ocular Pursuit Test: 

^fcnocularity, Binocularity, Convergence Test Des- 
cription: 

Holding a pencil 20-24" from the subject's eyes, the 
instructor moves the pencil horizontally, vertically, 
diagonally, (both directions) and in a circle. The 
subject is requested to follow the movements with 
both eyes, without moving hts head. (Move perKfK 
in 18" arc with head as center of ctrde). 



Assessment 

tracking horizontally, 
tracking vertically 



jerky pattern _ 



^racking diagonally 1 
tracking circle 



, midline problem. 
_ loses object _ ^ 
.lazy eye 



Remarks: 



b. Devise games to enhance factors listed in "a" above. 

c. Print or type rules of the games. 

d. Demonstrate rules of games. 

e. Parr the deaf students with students that do not 
have a cofnmunicafion disorder, grades 9-12 

f . Assist and guide partners in developing tests 'and 
devising games that enhance the deaf student's 

' balar>ce, postural orientation^^an^ visual scanning 
ability. 

Student's Role. , 
The partner is to* 

a. Devise tests and games to assess and improve the 
deaf students balance an(f use of his eyes. 

b. Notify his buddy "wh^n play ends" during team 
games. , 



ERIC 
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' The Hard-of'hearing or Deaf student is to : 
a. Perform all tests and games as directed, while con- 
centrating on developing his kinesthetic and visual 
apparatus. 

Safety factor for the Deaf: The teacher should use a spe- 
cial signal, (such as, turning off gym lights to indicate that 
atl students immediately stop all activity and face front of 

4. Devise and Participate in Games and Activities for the 
Autistic Child, Grddes K 12. 

Tescher's Role. 

a. Explain and demonstrate various games a»Kj activi- 
ties to strengthen weaknesses indicated on the 
physical fitness and motor ability evaluations. 

b. Explain and demonstrate activTh^ that the child 
^ ^ay like in order to gam his confidence. 

c Review use of the physical fitness and motor ability 
evaluations 

Student's Role- 

r 

The Autistic child is to* 

a. Perform th*e test as directed, while focusing on the 
verbal, kinesthetic, and tactile cues 

b. Endeavor to develop skills and activities to the 
_ extent he can perform without verba! assistance. 



•SUMR/fARY 

The implementation of an individualized physical edu- 
cation program that will benefit the child with communi. 
cation problems requires , a close working relationship 
between the physical educator, the school nurse, the 
learning disability specialist and the family physician. The 
following suggestions will aid the teachers in the attain- 
ment of that goaf. 

1. Obtain parental and* medical approval for student in- 
volvement in the adapted physical education program. 

2. Obtain a list of approved activities. 

3. Review the student's medical and academic records. 

4. Administer appropriate' pre test instrument to gather 
additional baseline information. 

5. Prescribe an instrrfctioijal program based on all infor- 
mation collected. (A recommended teaching strategy is 
to strengthen those sensory modalities that have not 
been impaired to compensate for the handicapping 
condition which is manifested. For example, over- 
develop the blind child's ability to hear, feel, and 
orient his bodytn space.) 

.6. Counsel the 'student and explain the values lo be de- 
rived from participating in the recommended exercises. 

7. Integrate the student in the regular physical education 
classes whenever the activity and physical environment 
are appropriate. * ' 




V 





(Courtesy e^^foseph's School for the B/tnd. Jersey Ctty, Ne^ Jersey ) 
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CHAPTER FIVE 



T 

P - « 

EVALUATION PROCEDURES 



Previous chapters have focused on gathering Baseline information, assessing perforrfiance and pre- 
scribing activities. This chapter evaluates student progre^^ the end of a specific block of time so that a 
decisior> can be made regarding subsequent programming. Evaluation differs frpm assessment in that 
"assessment" implies the constant gathering of "process" information so that the prescription can be 
modified as needed; whereas "evaluation" is viewed as the gathering of "product", or terminal infor- 
mation so that an adininiStrative decision can be made. 

The first section of this chapter provides suggested guid^lhes for ascertaining whether a student 
should: 



1. 
2. 
3. 
4. 



Be returned to the unrestricted program. 

Continue in the Developmental Program with the same prescription. 
Continue in the DevelopmentaWrogram with a modified prescription. 
Be scheduled in the ui^estricted program and the Developmental Program. 



* Other sections describe a procedure for informing parents of their child's progress and provides a 
^ summary of the TAPE process based on an actual case study. 

SUGGESTED EVALUATIVE GUIDELINES^ 



To evaluate pupil ^progress pro^rly, It is necessary to 
revie)0^ 9it data collected. The evaluation should be.con- 
ducted every nine weeks. At each terminal peri&J, the 
teacher should: 

1. Rjpadmlnister the Tovynship of Ocean Motor Ability 
and Physical Fitness Tests. 

2. Compute MAI'S and PFI's 

3. Readminister all other appropriate informal test in- 
struments 

4. Record anecdotal remarks regarding process changes 

5. Compare the pre- and polt-test objective and subjective 
appraisals. 



The teacher should always recognise the fact that evaluation 
ts.a continuous process and cannot be restricted to a precise test- 
ing schedule It might be advisable to retest a student prior to th^ 
pre-planned schedule because of his performance An tntenm eval» 
uation msures that the individual prescriptive process is be.ng 
implemented to the fullest extent 



If a student achieves an MAI or PFI score of 50 or 
more, with no single component stanir>e score less than 
4. he IS to be released from the O&A program. If these 
minimal standards are not achieved, further evaluation is 
r^cessary. Attempt to discern whether xhq lack of im- 
provement was attributable to improper prescription.* If 
this IS the case, determine why the prescrFptive tasks did 
not improve performance. Were the tasks too easy, too 
difficult, not performed correctly, or not practiced suf* 
ficiently? Represcribe to correct the problem. If the prob- 
lem is attributable to poor motivation, then prescribe 
other tasks which focus on the same factors, but may be 
/nore appealing to the student. (See Chapter VI for 
sequential task|.l Other approaches to solving ^e motiva- 
tion problem: rnake the tasks more meanir>gful by having 
students test- one ar>other; record their daily progress; and 
use any other comparable strategy which enabled the 
pupils to note the concrete benefits derived therefrom. 

if the student has not achieved the appropriate MAI or 
PFI score, but shows steady progress toward his goal the 
teacher may elect to continue the present prescriptive pro- 



id 
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TABLE 5-1 



MOTOR ABILITY PROGRESS PROFILE 

(Courtesy of th<B Township of Ocean ^School District) 



TEACHER COMMENTS 



won 
tphvi 



bur chiid has completed nine weeks in our Adapted 
Physical Education program. However his retrogression in 
balance (from 90" to 65") suggests he vyould benefit from 
continuation in the program. 

His performance may be attributable to an inner ear prob- 
lem. It is recommended that you have your son checked 
by your family physician to ascertain whether a problem 
exists and/or activities he wants prescribed. 



PARENTAL COMMENTS 
PARENT'S SIGNATURE. 



PARENT WISHES CONFERENCE 



Ves □ 

NO □ 




PUPIL John Doe 



YEAR 1974 



GRADE 3 ' 

\ ^ 

CLASSROOM TEACHER Mrs. F. June Graf 
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TEST ITEM 



>4 



Grou Body Coordination 

' 1. Walk 
JH. Creep 

3^ Climb-stairs * 

4. Skip " 

5. -MacQh-in place 

Total Maximum Points 

^ glance ^nd Postural Orientation 

1 . Tapered balance beam walk 

' Eye aQd Hand Coordination * 

1. CjvCh . 

2. Ball bounoe and catch ' 
^ 3. Touch ball swinging laterally 

4. T^uch bal! swinging fore and aft 

5. Bat ball with h^nd 

6. Bat ball withjDat 

Total Maximum Points ' 

Eye and H^nd Accuracy 

1. Throw right hand 

2. Throw - left hand y 

s Total Maximum Points 

Eye and Foot Accuracy 

1. Kick right foot 
• 2. Kick reft foot 

Total Maximum Points 

i 



PRETEST' 



POSTTEST 



HIGHEST 
POSSIBLE SCOR^ 




YOUR CHILD'S 
SCORE 



YOUR CHILD'S 
SCORE 



2 , 



2 
2 
2 

, 2 



10 



.168' 



^ 3, 
3 
3 
3 

' 3 

,3 



18 




18 



2 

1% ' 
1 



^ '7. 



90" 



13 
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Case Study: John, a hard-of-hearing student, was 
referred for testirig by his classroom teacher who noticed 
he had ex^eme difficulty orienting his body p^urally 
during various class activities. Upon being tested by the 
D&At teacher, John scored a 90 on the^ tsrpeced balance 
beam test. > * 

John's prescription focused on gross body coordina- 
tion, eye-hand <^)Ofdi nation, eye-foot accuracy, and 
balance-posture orientatitlPrr, items in which he scored very 
tow on the test. After nine weeks John was retested. It 
was noted tha^his gross body coordination scores >m- 
pfbved signjficdnt(y; however, his balanceiX)Sturai orien- 
tation retrogressed.^ As a resjfrof his performance, John's 
progress report ^Klggested that since his balance-ROSture 
orientation did not i^iprove during' the nin/week period, 
4}erhaps it would be advisable to have his balancing center 
in the inner ear checked by the family ^ystciao. A 
r^ange in prescription was irnplemented with activities 
focused on John's batance posture orientation. After nine 



nr>ore weeks John was te^ed a third time! His score on 
static and dlynamic balance rose to 120. Upon the rqcom; 
mendation of the D&A teacher, Johfh released from; 
the program. 

John's case study demonstrates a synthesis of the in- 
jdividualization of a motor activity program via the TAPE 
process. Th6 pro(^ involves: 



/ 



SUMMARY OF THE TAPE PROCESS 

^The sequence thi teticher uses for individualizing in- 
struction involves: - , 



Testing 4h^udent to gather b^Kne. data * ; 
Assessing tHfe indivkJuaVperformance of the student 
Presaibing a sequentially developed, program of indi* 
vidualized activities \ ' v. ' * 

Evaluating student progress at periodic intervals . '/ 






CHAPTER SIX 

RESOURCE TA^KS AND ACTIVITIES^ 

.. . -A 

The tasks ^nd activities ' in this chapter are structured to provide a cluster of student learning 
experiences that will enhance the performance of students with communication problems. The chapter 
includes 'scions which provide a variety of activities addressed to the folldwing rhotor and physical 
factors: , ' ,a 'J 

Gross Body Coordination . ^ . " [ ^ 

0 Balance and Postural Orientation , , ^ 

Eye-Hand Coordination ^ • . . ' ' 

Eye-Hand Accuracy 4, . » • - 

Eye-Foo^ccuracy ^ 

Arm MCShoulder Strength ^ 

tbdj/ninal Strength ^ ' ... 

X plosive Leg Pow^ ^ « 

Cardiorespiratory Endurance * 

As the teacher iderrtifies deficiencies; he need only refer to ther appropriate section for (Wdbcriptive 
tad<s. Although an effort hai been made to sequence the tasks from the ^simple to the complex, they 
should be used wijth discretion. The unique needs oteach learner may necessitate modifications of 
either the tasks, or their seque.ntial arrangements. The overriding concern of the educator is to se/ect 
and prescribe 'those tasks that will enable each individual to achieve success. (See Appendix G for 
supply and equipfment needs necessary for program^Jmplementation.) 

. GROSS BODY COOBPitSIATION ing. crawling, walking, and hopping. The specific gross, 

, ^ * * * , motor skills presented to enhance indivjdual performance 

' * Oross body coordination is\he dl;>itity the child to are walkir>g, creeping, rnarching-in-place, stair climbing, 

perform specific overall boSy movements SL^cn^as' creep- and skippir>g. ^ ^ 



TheTaiks and activities presented have not been grouped (or each har>dicdppir>g cdndttion to avoid repetftiousty presenting the 
^same experiences. Thus., the teacher should select the act lyiM^de^ed a^ropriate (or each child 
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'Fi9.1 Walk 







19.3 March-in-P(«ce 



Fig. 4 Stair*CtimhM|| 



Fig. 5 Skip 



Name: Krw>w Your Body 
Equipment: Norte 

Description: Ask the child to point to the pares of the 
body (i.e., the fbot, batt of the foot, the toes, the arch. 
, 9ht arm. right leg. left arm, left ankle, righVankJe. left 
knfee. and right knee>. * 
Teaching.Hints: 

■ Incorporate identification of various parts of the^ 
bo^ into game such as "Simple Simon Says/' 

Name: Walkir^g Forwar^n A Straight Ljne of Mats^ 
Equipment: Six one-foot square /ubbermats, *4 inch 
diameter circle painted in the'center of each square^ ^ 



■ H mats are not available, use any material to con- 
struct square such as tape, paper, whke shoe polish, 
etc. ' . ^ 

■ If tfie child haslrouble differentiating left "from 
right mark L for left foot and R for right foot 

■ Have the child walk backward using same pattern. 

« ^ - 

. 3. Hame: Walkffig Forwarjrf on Staggered Mats^ 

;f quipment: Same as above. ^ * *. • • 

Description: Placft mats in staggered t)rder. Sarfte pro- 
cedure "as previous task* except that steps, are not* ifi 
lir>e. 

- Teaching Hints: ' * • 

■ Same as above. ^ * 



6 Walking Forward on Straight Line off Mats , 

i 

Description: Place mats about six in^e$ apart. Kav^ 
the child step in the center of each mat in sequence. 
until^Jill six mats have been sfepped^on. Indicate which 
foot to start with. 
Teaching Hints: 

■ Space mats according to the size of the^children. 
. ■ Use differenf cofbred rnats. ' 

^H.D. Bud Fredericks, et al , The TeSchtng Research Motor-, 
O0¥9fopfnent Scaie: for Modtratefy and SeverSy Betardad 
6hifdr9n^p\\2 



. Fig, 7 Walking Forward oYi Staggered Mats 

Name: Walking Forward on Footprints 

Equipment: Make footprints out of whatever rnaterials 

are available. ^ 

Description: Space footprints in desired pattern for the- 
child to follow. Demonstrate, then have th^ child per- 
form walking. ^ - ^ ^ 



^Ibid, p. 13. 
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Teaching Hints: 

■ Chalk or white $ho< polich can be used to diagram 
footprints. 

Letter footprints L for left- foot and fo\rigfit 
foot. * * 

• Have the child walk bacjtwards. - 

■ Change pattern* Example, semi-circle, circle, space 
footprints4urther apart' etc. v 

■ Change footprints to stepping stones, bear tracks, 
etc. 

5. Name: Walking Forward 
Equipment: Straight line(s) approximately one inch 
wfde. - » ^ " 
Description: Have student walk forward on a straight 
lir^ which is on the floor. The lenflth of the line is 
predetermined by. the teach^. 

.Teaching Hints: 

M Use existing Jir>es on gym floor. 

■ Use appropriate tape, white shoe polisTt>or chalk to 
construct lines if there are no existing Imes on the 
floor. * • » 

» If the child has diff^ulty with walking on one inch 
Itrie, use a wider Ime. 

■ Have the student walk backward along the Ime. 

6. Name: Knee Walking 
Eciuipment. Small. rubber pads.. 
D^nptionr.Children assume knee position. Space'rub- 
ber mats so that each child can walk on pads using . 
kne^. 4 

Teaching Hints 

■ ' Use^different color pads. 

■ Use R for right* knee and L for left knee when* 
i needed. * • . ' 

■ Use child's imagination by travel ing through wopds, 
stepping stones over water, et<i. 

7. Name: Creeping with Hanbprints 

^ Equipment' Handprints made out of v\^at ever material ^ 
IS accessible. 

Description. Have th^ child assume hands and knees 
position (creeping stahq^l. Sjjace handprints in desired 
pattern for chi^d 
' Teaching l4ints lyV^ ' 

■ Use imaginatkjM m^Hay^g 't)ut the pattern for 
• children. ^^^Ip^<" 4 .\ 

■ Constftjct path throligh simple obstacle course (e g., 
a tunnel, low fehpe to'§o under, slight incline, slight 

, " * decline, etc ) 



ZI>. 




fr\^. 8 Obstacle Course ^ . 
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8. Name: DirectiOh^l Cresping ' * 
Cquipfhenl;: Mat 

Description: Child assumes har>ds arni knees position 
(creeping stance) and follows directions df the teacher. . 
Base direqitens on what the child understands and can 
perform. 
Teaching Hints: 

■ ^Be safety conscious. 

■ Make student(s) safety conscious. ^ • 

9. Name: Bear Walk 
Equipment: Mat 

Description: Child assumes bands arxi knees position. 
• Signal child to move tike a bear. Have the child move 
ri^t 1^ and right arm ar>d then left leg and left arm. 
Walk slowly and stress to the child that he is a bear. 
Teaching Hints: 

■ Use child's imaginatiQn, for example, walkir>g 
through the woods. 

10. JN^me: Creeping Backward and Sidewarjd 
Equipment: Mat - ^'^ 
Description: Child assumes creeping position. Demon- 
strate how to move backward. Have the child move 
backward. Demonstrate how to move sidewards. Have 

' the child move sidewards. ^ 
Teaching Hints: 

■ Observe an^ record homolateral and bilateral prob- 
lems, i.e. /coordinating the use of the extremities on 
the same side and opposite sides of the\}ody. 

1 1 . Narwe: Creeping Through Obstaclf*Course. 
Description: Use tunnel (rolled up mat), slant board, 
stepping stones, winding path, circle path, etc.* Child 
assumes and moves in.a creeping position through the 
obstacle course. 

Teachiog Hints: 

■ Vary methods used, for example, creep forward, 
backward crawling, rolling, etc. 

12. Name: Marching-in-Place 

, Equipment; Record or musical instrument! 
Description: Explain and demonstrate how to march- 
in place. Have the child r^^nd as follows: 



• Stand uprstraight. ' . 

• Lift left leg ^p, hip high, then place left Ifg op 
floor. ^ , ^ 

• Lift right leg up,.^ip high, then place right leg on 
floor. ' - ' ' 

• Up with the left leg and down with the leh leg. 

• Up right leg on count of qne and down on count of 
two. " „ 

• Up left leg on count of three and down on coupt of ^ 
four • ' • • 

Teaching Hints 

■ Use slow and fast cadence. 

■ Have children run in placQ, then slowdown. 

■ Tell boys they are football players getting in sha^ye^^ 
W Tell grrls they are'practicinglcheerjeading. 
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13. tilame; Climbing Stairs 
Equipment: Stairs, bench, gym nasi urrTbleachers. 
Description: Explain and demonstrate how to climb 
stairs. Have the child respond as follovys' 

• Stand up.straight. 

• Raise r»ght arm and left leg, and plant left fcK>t on 
^ landjpg of first stair. 

• Raise left arm and right leg, and plant right leg op 
landing of second.step. 

• Continue until all stairs have been corppleted. 

• Have the student climb down the statrs. 
Teaching Hints: 

■ Stress the use of all four limbs. 

■ Have the child learn to pull up with arms and push 
with legs. 

■ Have the child climb in a straight tir^ and keep his 
body in the direction of the climb. 

14. Name: How Many Ways Can We Walk? 
Equipment' None 

Description. *Arrrange the children in any formation 
(e.g., circle, line, or at random). Caution children to 
avoid colliding witfi other children. ^sk the children, 
"How many different ways can we walk?" Ask the 
children to: 

• Walk- anywh^e in the gymnasium.without touching 
anyone, 

• ^ Walk backward anywtiere in the gymnasium with- 

out touching anyone. 

• Walk as if you are happy. > — 
^ • Walk as if you are.sad. 

• Walk very quietly. 

• Walk as if yoii are carrying a big heavy box. 

• Walk as if you are barefoot walking on hot sand. 

• Walk as if you are barefoot and >valking on pebbles. 

• VValk up a steep hill. ^ • 

• Walk on your toes. 

• Wajk moving your arms like a bird. *^ 

• Walk making yourself a$ big.as you can. 
Teaching Hints: 

■ Be safety conscious. Remind the children to be 
careful and watchful of other.s. 

■ Have chiJdren worl^ in pairs, then in groups of vary- 
ing ages. ' I 

■ Have children think up other ways of walking. 
' * ■ Devise additional walking variations 

15. Name: Ways to Skip^ 

Equipment: Record or musical instrument 
Descrif^tion": Arrange the class' in the formation desire*d 
(i.e., circle, lioi^or random iormationL Ask the chil- 
dren to ^ y[ 

• Skip around the roorin without touching anyone 

• -Skip backwards^.'' 

• Skip sidewards 

• Skip as if you are carrying a large package. 

• Skip quietly. 



■ Skip slowly. 

■ Skip with arms tttid tight to your side. 
T^achirig Hints: 

■ The same hints as suggested for No. 14. The activi- 
ties suggested for walking ar>d skipping are classified*' . 
as movement exploration. Additional movement ex- 
ploration ideas can be fourxl by referring to Basic 
Movement Education for Children. 

16. Name: Mystery Object^ ^ w 
Equipment: Mystery Object - e.g.. large stuffed 
animal, cardboard box, etc. 

Description: Insuuct student to get in crawling* posi- 
tion on hands anrf knees. Have student search for 
mystery object. Some students nwy require a sound 
clue to locate obfect^thout frustration. 
Teaching Hint^j^^y^ 

■ This activity works well with a group. See who can 
be first to locate the mystery object. 

17. fslame: Crawling, Auditory SoufKl . 
Equipment: Audi-locator, cassette taf)e recorder "or 
transistor radio. 

Description: Instruct student to get in crawling posl- 
' tion on hands and knees. Have student crawl to source 
of sound. Student should move independently. 
Teachir^g Hints: * ^ 

■ This activity works well with a group. See who can 
be first to locate sound. 




Fig. 9 Crawling, Auditoiy Sound 
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Fig. 10 Knee Walking 
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Bonnie L Gilliom, Baste Movement Education for Cht/dren - 
Rationale and Teaching Umts. Unit 3, pp 133-180. • 

Tasks 16 26 were developed by Maureen Murphy, St Joseph's 
School for the Blind. Jersey City, NJ. (f^ernnission to publish 
granted.) 



18. Name: Kne« Walking 
Equipment: Gym mats 

Descr^niofi; Place two gym maU together lengthwise. 
Have student kneel on rug with back stoaight and head 
upright Instruct student to walk on knees taend of 
mats. * . 
Teaching Hints: 

Motivation ^ould be provided by placing a "surprise" 
at the end #the mat — a raisin^ toy, or other object of 
value tp' the student. This activity may also be dor>e in 
competition with another student - a knee viking 
race. Students should be orientated tp the end of the 
mate through sound - e.g., audi-locator , bell, clapping, 
or teacher's voice. 

19. Name: Cross Lateral Walking 
Equipment: Strip of rug approximately 3 feet wide to 
cover length of auditorium. 

Description: Instruct student to remove shoes arKi 
socks. With an adult on each side of stiKlent, instrucr 
> student to walk the length of the rug. Adults lightly 
hold wrists of student and coordinate ^ing of arms 
with Idig nrH>vements. Left foot forward, right arm for- 
ward, etc. 
Teaching Hints: 

This activity is meant to enable the studenf to experi- 
ence a free flowing movement pattern in a space which 
he can trust. After several practice sessions, encourage 
' the student to walk the length of the rug indeperKl- 
ently*while keeping up a steady rhythrn. In addition to 
the rUg, a student may be orientated to a sour>d at the 
end of the rug. \ ^ ^ 

20. Name: Alternate Arm Swing ^ 
Equipment: None ' 
Description: Student stands with back against wall."^ 
Arms should be hanging freely at sides, palms touch mg 
wafl. Instructor stands facing the student. 'While hold * 
ing the student's wrists, the instructor establishps the 
rhythm of alternately .swing arms, saying "swing right 

sjving left" as arms swing forward. As arms swing 
back, palms should tap wall. When the student has 
become familiar with the activity, the instructor 
shouki establish the rhythm witf) vertwl direction only. 
Teaching Hints: 



It is important that this activity t)e done in contact 
\. i ^i* \^ provides .the necessary feedback 

f movenf>ent. 

21. Nan^: Running With A Buddy <w 
Equipment: None 

Description: Epch student is paired with an adult for a 
"partner race." Student should hold the hand or upper 
arm of the adult wifh whom, he is paired. ParfTl^rs are 
instructed to run towar(;)s' the sound of the leader's 
\ harnj clapping. 
Teaching Hints: 

This is^agood group activity. By running with a sighted 
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Fig. 11 

adult the student is able to experience the speed and 
free fkw of nK)vement involved in "normal" running. 
The adult's nr>ovement assures the student that the en- 
vironment is a.safe one in which to run. 

22. Name: Running, Auditory Cue 
Equipment: Strip of rug stretching across wWth of 
auditorium. 

Description: Instruct students to assemble at one end 
of the room. Leader stands, at other end of room be-. 
hirnJ strip of rug arKi instructs students to run towards 
his/h^r voice until their feet touch the rug. 
Teaching Hints: 

*This activity shpuki follow the one of ^nning with a - 
partner. This is a go<W group activity - running race. 

23. Name: Movement to SoufKi 
Equipment: Percussion instrument lb e$tat>li$h rhythm 
- e.g., drum, triangle, guitar. 

^ Description: Have students listen to rhythms for walk* 
ing, running, and jumping. At fint, instructor should 
identify rhythm for studept - e.g., "Listen to the 
walking music: Walk towards the musk:.^ OrKe the 
^ students can identify the movement to be made for 
eacK rhythm place rhythms in sequence — walking, 
• rurHiing, jumping — in varkxis combinatk)r)S. Students 
shouki shift mov^ent according to rhythm heard. 
Teaching Hints': 

This is a good group activity. Students may require 
vert>al reinfordpient to krK>w what movement is re- 
quired by each rhythm. 

24. Name: Unilateral Movement ' 
Equipment: None 

Description: Student lies on back with arms at sides 
and feet together. Student is instructed to move one 
whole side - e.g., right leg and right arm. 
Teaching Hints: 

Student should be fisted in any Way necessary in 
order that the correct response be made — e.g, pro- 
gramming the correct movement, providing tactual 
clues, arxJ holding down opposite side. Two a^uks may 
be necessary for tfiisaqtivfty. 




BALANCE POSTURAL ORIENTATION 

Balance is the ability of the chiW to sustain control of 
his body when using both sides simultaneously, indi- 
vidualiy, or alternately. 

' If a child has good balance, his body can act in an 
integrated nnanner, frying his mind to concer^rate_on ab- 
stract matters. 



Fig, 12 

25. Name: Bilateral Movement 
Equipment: None 

Description: Student lies on back with arms at sides 
and feet together. Instructor holds feet of student and^ 
moves them apart and together establishing a rhythm^ 
and verbalizing, "out and m." After sufficient practice 
student ^rfornos activity independently to instructor's 
commands. Follow same procedure with arms, moving . 
them until hands meet together over-head. Finally 
combir)e arm and )eg movements. • ^ 




Fig. 15 Balance - Two Feet - One Foot 
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Fig. 13 



Name: Cross Lateral Movement 
Equipment: None 

Description: Student lies on back with arms at sides 
and feet together. Student is ir>structed to move left 
leg and right arm. Student is instructed to move right 

^leg and left arm. 

» Teachipg Hints: 

Student should be existed in any way j>ecessary in 
order that the correct response be made - e.g.. pro- 
gramming the correct movenf>ent, providing tactile 
fclues, and holding ^\^n limbs that are to remain sta- 
^bnary. Two adults may be necessary for this acfivtty. 
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1. Name: Line Stand " 

Equipment: Line tape on ftoor. * 
Description: Chifd stands oh a line wifh feet apart and 
parallel. Stands on line, feet and heels together. 
TeachingWr^^ 

■ Foot positions may be dfawn on floor with' chalk. 

2. Name: Seated Balance 
Equipment; Mat 

Description: Child sits legs out, arms resting on thighs. 
Student should be made to maintain seated balance for 
. increasingly longer periods of time. 
Teaching Hints: 

■ Teacher may help the student into balafwe position. 

3. Name: Push Balance ^ 
Equipment: Mat 

Description: Child in sitting position, hands resting dn 
thighs. Gently push the child off balance in each 
rection. ChiW/egains ba^nce. 
Teaching Hints: 

■ Stress shifting body weight to maintain control. 

4. Name: Hands. Knees, and Toes Balance 
Equipment: Mat 

Description* 

• Hands - knees - toes fouching mat (six point 
balar>ce).^ * 

5'point balance by removing one hand. 
Remove one fiand^nd one knee (same side). 
Remove one h^d and 9ne knee (opposite side). 
Remove one tfnd, one knee, one toe (opposite side 
- same side). 



!ach/dl- 



^ Witltam T. Bratey. Dat/y Sensorimotor Tramtng Activities, p. 
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Teachrng HInU: 

■ Start with simple balance (6 point) and gradually 
make the task more complex by reducing the points 
of body contact. 




Fig. 16 Six-Pdint Balance 

5. Name: Heel-Toe-Balance 
Equipment: Tape or white shoe polish'. 

[ Description: Child stands on a line with the toe of one 
1 foot toudjiing the heel of the other foot. * 
Teaching ^ints: 

Start b^ using an imaginar^y line. 

6. Name:^pO|Toe-Balance'' , ' 
. Equipmerk: Mat 

De$cripti9n: From a standing position, the child raises 
up on toes. Repeat to see how long the child can main- 
tain the balanced position. 
Teaching Hints: 

Child must^have muscle strength to be able to hold 

balanced position. / 

7. Name: Step-Through Balance * 
Equipment: Hula hoop 

Description: Child holds a hula hoop m front of him 
• with both hands; steps one foot at a time into the 
hoop, and brings the hoop up and overhead. 
Teaching Hints: 

Initial attempts should be performed on a mat. 

8. Name: Elephant Walk 
€quipn>ent: Mats 

Description: Child bends forward from the waist, arms 
hang linffRy, hands cfasped. Walks forward by taking 
large steps. 
^ Teaching Hints 

• Place three or four mats in a line for a longer 
balance walk. . — 

d. Earner: Egyptian Balance 
Equipment: None 

Description: Child stands feet togethe;, arms straight 
out, with palms touching. Raises one leg until parallel 
to floor. Holds position as long as possible. 
Teaching Hints: 

■ Raised foot cannot touch opposite leg; Try first 
attempt ^vith eyes open. * ' 

■ Stress body weight is to be shifted to support leg 

■ Stress balancing on right and left foot. 




fig. 17 Egyptian BalarMe 

10. Name: Ladder Walks^ 

EquipmerUi Ladder and ma^ ' 
Description: Lay ladder flat on floor. 

• Child walks forward with one foot on each side of 
the fadder. 

• Walks forward onTright side of ladder. 

• Walks forwarrftJh left side of ladder. 

• Walks forward, stepping in the spaces between the 
rungs. 

Teaching Vlints: 

■ Instructor may have to hefp the child by holding his 
hand and walking him through activity. ^ ^ 

11. NaVne: Jump and Turn 
Equipment: Mat 

Description: Child stands feet together, jumps up, arnJ 
lands on both feet.^ 

• Child jumps $p and lands on one foot. 

• Jumps up and does or>e quarter„turn, and lar>ds on 
bot^rfeet. 

• Jumps up and does or>e half turn, and lands on both 
feet. 

Teaching Hints: 

■ Instructor' may hold hands of the child and jundp 
,with,him. 

■ Tape marks on floor will afd with one quarter arxJ 
or>e half turns. 

12. Name: One Foot Balance 
Equipment: Mat . 

Description: Child stands on of>e foot. Holds position 
for five ^seconds. Vary tasks — eyes opened and eyes 
closed.' 
Teaching Hints: 
' Change feet. 

■ Use arms to help with balance. 

13. Name: "V" Sit . 
Equipment: Mat 

• Child sits on mat, raises hands and feet off mat, 
holding' balarKe. • 



Wilham T Braley ct at , Datfy Sensonmotor Actrnttei, 
p40. 
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• -Child sits on mat with legs raised and knees straight. 

• Keeps arms straight out and pointed toward toes. 

• Locates balance position and holds as long as pos-^ 
sible. 

Teaching Hints: 

■ Teacher may assist the child to find balanced posi- 
tion. 




^ Fig. 18 **>r' Sh 



14. f4ame: 'T" Balance 
Equipment: Mat 

Description: Child stands on one foot with other leg 
out behind. Bends forward from waist with arms out 
front. Holds position. 
Teaching Hints: 

■ If too difficult to be accomplished on mat. try on 
gym floor, but be sure to have a spotter. 

■ Stress balancing on right and left foot. 




Fig. 19 "T* Balance 



Name: Jump arxj Balance* 
Equipmerrt: BefKh and mat 

Description: 6hild jumps from low bench and tries to 
maintain balance upon landing. 
• Jump ar>d land in restricted area. 
Teaching Hints: 

■ Teacher may hold th^ child's hand during the jump 
if necessary. \ 




Fig. 20 Jump and Balance 
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6. Name: Cross-Over Wark 
Equipment: None 
Description: 

• ChihJ stands and slid^ right foot to side, then slides 
left foot to right. Alyiwys keeps right foot leading. 
ChikJ slides left foot to side, Jthen slides right foot 
to left. Always keeps left foot leading. 

• Child crosses left foot in front of right and con- 
tinues walking. Always bringing left foot in Ifront. 

• Child crosses right foot io front of left and con- 
tinufe walking: Always keeping right foot in Iront. 

Teaching Hints: 

■ Have the chiki perform the tasks with eyes open. 

■ Increase^he difficulty level by having tHe^tasks per- 
formed with eyes ctosed. 




Fig. 21. Cros»>Ovar W^k 

17. Name: Walking Activities tnvoh^ing Balance 

Equipment- White shoe polish, Iwrtloons, pl^ic bowl- 
ing pins, beanbags, and chalkboard erasers. 
Description: Put' a series of circles down ort the flooY 
with white sh^ polish and have the child walk through' 
^ the row of circles putting his foot squarely in the mid- 
dle of each circle. The circles should be about six 
irxrhes in diameter. 
. Tasks: • * ; ' 
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F^ 22 Walk Through Circlet 

■ Walk backward through the circles on your tip toes, 
keeping your arms out for balance ar>d loolcing to 
see where you are going. 

■ Wall^ backward and place each foot squarely in the 
middle of each circle. ' 

■ Walk through the circles and at the same time keep 
batting a balloon in the air over your he^d. 



J'. 



■ Walk through the circles with a beanbag on top of 
your head. * 

■ Walk forward atKl backward through the circles or) 
your tip toes with a beanbag on your head. 

■ Walk through the circles, stop and balance on one 
^ foot, and pick up an object that has been placed on 

one of the circles. 

■ Stand on one of the circles and perform a 'T" bal- 
ance. 

■ Stand on one circle and'^pick up an object, while 
performing a "T" balance. 

* Stand on one circle and balance yourself on one 
foot, while touching your raised, outstretched leg 
with both hands. 

Teaching Hints: 

■ Focus eyes on the task. 

■ Hold arms outstretched to. maintain balance. 

■ Perform tasks slowly. 

■ Maintain proper body position at all times. 




Fig. 23 Picking Up An Object 
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Fig. 24 Balance: Touch Lag 
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18. Name: Walking Activities on a Balance Beam 
. Equipment: Bi^lance beam, balfoons, plastii 
pins, chalkboard erasers, beanbags 
Description: ^ 

• Walk acrpss the balance beam. 

• Walk across the balance beam on your tip toes. 

• Walk backward across the balance beam 

• Walk backward across the balance beam on your tip 
toes. 

• , Walk across the balance beam and at the same time 

keep battir^g a balloon in th« air over your head 

• Wa^ back\^rd across the balance 't>eam and at the 
s^e time keep batting a balloon in the air over 
yo^ head 

• WaHc forward and backwar^P'^oss the beam with 
your hands held behind yq|^ head. 



Fig« 25 Balance Beam 




Fig. 26 Walking Activities on Balance fieam 

• Walk to- the middle of tHe balance beam, stand on 
one foot, reach over and pick up an object. 

• Walk to the middle <rf thejjalance beam and pick 
^ an object that is lying on the beam and walk 
backward to the end of the beam. 

• Walk across the beam stepping over objects placed 
at various intervals on the beam. 

• Walk across the beam with an object on your head. 

• Walk backward across the beam with an object on 
your head. 

• Star>d on one leg in the middle ofthe balance beam 
with an object on your head for ten seconds. 

Teaching Hints: 

■ Have the chikJ walk slowly across the beam, 

■ Be ready to assist the child if he needs help. 

■ It is a good idea to have the students work in pairs 
— one performs the task while the other "spots.'' 

19. Nai#(e: Balance Activities, Varying Body Positions 

Equipment: Mats, stall bench, white shoe polish, tires 
Description: The child performs the following tasks: 

• Four*point balance (i.e., four parts of the body in 
contact with four spots on the floor). 

• Three-point balance (e.g., tripod balance). 

• Two point balarKe (e.g., ^uat hand balance, hand 
balance). 

• A cartwheel. 

« - 

Teaching Hints: 

■ Preface the unit with strer>gth-buildir>g activities. 

• Have all stunts performed, initially, on a^mat 




Fig^27 Tripod Balance 
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■ Use "spotters" for the more difficult stunts. 

■ Stress mainteaance of balanced positions for in- 
creasingly longer periods of time. 

■ Emphasize use of a wider base to stabilize the body. 
Four-, three-, and two-point balance activitfes: Add 
creativity by requesting the cfiild devise varying 
combinations of contact points with spots on the 
floor. ^ 




Fig. 28 Squat Hand Balance 

20. Name: Sitting Pqsture^ • 
Equipment: Chair and stSfl 

Description: Instruct student to assunrve correct pos- 
' ture in chair ^ student may need to be shown. Have 
student raise feet from floor until legs are level with 
^- the ch^r. Maintain this posture for approximately ten 
seconds. Follow same procedure while sitting on stool. 
Teaching Hints: " 

This activity provides experience m maintaining bal- 
ance and posturai Ofientation under unusual circum- 
stances. 




Fig. 29 Sitting Po^ure 



21. Name: Sitting, Standing, VValking^Posture 
Equipment' Book or beanbag 

Description Place an object on the head of a student;" 
who IS in a sitting position. Instruct him to hold still 
and see how long he can keep the object on his head 
Proceed to standing and finally to walking 

>^ 

^TdSks 20-31 were devised by Maureen Murphy. St Joseph's 
School for the Blind. Jersey Ctiy. NJ (Pfifmission to publish 
.granted.) 
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Teaching Hints: 

This activity works well with a group. Have students 
compete against each other: Students who may be fear; 
ful of the book dropping should use bean bags. Bean 
bags are easier to balance and should be used with 
students who experierwe difficulty with this activity. 




Fig. 30 Sitting Posture with Object on He^ 

22. Name: Rhythmical Swinging - ^ 

Equipment: None^ 
Description: Students stand facing a partner with arms 
slightfy extended. Holding the hands of their 4>artner, 
they swiog their arms from side to side. 
Teaching Hints: 

Swinging should b^ done in rhythm. A simple song will 
help to maintain the rhythm established. Feet should 
be spread slightly (approximately 6 inches) to provide 
' better balance. 




Fig. 31 Rhythmical Swinging 



23. Name. Wall Exercising 

Equipment: None * 
Description. Child stands with back touching wall. In 
structor recites the followir>g poem, and when neces 
sary, helps the stubent to perform the action 



I've stretch^ the ceiling (hands upwards) 

And reach out to the wall (arms reach outJrom sides) 

We bend to touch our knees and toes (knees straight) 

Then stand up straight and tall, (arrm at sides, head 

up) 

Teaching Hiats: 

Feedback is provided through contact with ,the wall. 
Other stretching exercises may be used to develop pos- 
ture and balance. *' . - 



Fig. 32 Wall Exercising 

24. Name: Rug Walking » ^ 

Equipment: Strip of rug — length of auditorium 
Description: Students should remove shoes and socks. 
Instruct students to walk on edge of rug - heel to toe 
Teaching Hints 

The edge of the rug can be used for Activities similar to 
those suggested for use on, the balance beam - with 
the element of fear eliminated 



25. Name: Walking Barefooted t 

Equipment: Walking boards of graduated Ividths — 2" 
X 8", 2" X 6", and 2" x 4" - eight - tvJive feet long 
to be held in brackets 2 inches abov^oorjf. 
Description: Child should be ir^structed xSiee\ the tex- 
ture, width and length of the board. If the board is 
raised, he should "feel" the space between the floor 
and the board.-Jn order to provide greater tactile feed- 
back, shoes and socks should be removed. Proceed 
from wide to narrow, first on ffoor and* theft raised. 
Child should be irtstructed to walk forM^ard (heet to 
^ toe), backward Jtoe to hfeel), arvJ to the side, in that 
sequence. 
Teacl;ing Hints: 

If a child experiences difficulty maintaining balance or 
is fearful, the instructor should assist. 





Fig! 34 Walking Barefooted 

26. Name: Statues 

Equipment: Record playef ^ 
Description: Tell students that they are going to play a 
game called, "Statues." Explain meaning of 'Word. In- 
struct students to move in unusual positions to the 
music. Various possibilities should he shown them by 
putting them through the motions. When music stops, 
students are to become "statues" and maintain posi- 
tion for approxtmajtefy ten seconds. 
Teaching Hjnts: ^ ^ 
This activity works well with a group. Any appropriate 
gnusic may^be used. , , - ^ 



Fig. 33 Rug Walking 




Fig. 35 Statues 
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27. NanFi^: Animals in a Zoo\ 

EquipfTWrt: Record player - "Animals in the Zoo" ^ 

N /be^ription: Haw students listen to and foflbw ii 
,tiQn on record. Students should be helped in 
correct positions. 

Teacfjjng HirUs^' , ' 

Clhis is a vcf^V enjoyable activity which work: 
I a grot^^ Freedom of expressi^ should be 
' by tjie instructor. 

^2B. Name: Loss of. Bt^lance; 
•Equipment? Gym mats - 
Description: Presei^ this activity as a 
Discuss prevention of^ falls ^d what^hapi 
^oople dio fall. Teach(ch|ld to br^ce his fal ^ 
Brs head by extending his i-ms to floor if falling 
forward position. If falling ba:k wards, t^acfi studert^ 
fall on lowen half of body^nd again to use hj^ a 
an(J^hands'for protection. ^ ^ y ^ 

Teaching Hints: ' ^ ^ 
Put .a T:hild through nrwtions of falling sftowi 
how to protect himself. Have chijS .pracfice on gyih 
mat^This activity provides very practical experience 

\ and the BBS^nsg^of the students has been positive. All 
safety precaufTont should be taken to prevent a child 
^ from gettrng hurt .during this activity. 





should be taught In the same way. -Students who are 
learning to, hop |hould hold onto the back of a chair 
for-ftalafhc^ until they are akile to hop independently. ^ 
Na^ne: jumping From A Height ^ 
Equipment: Large wooden blocks or platform approxi- 
mately six inches high.^ 

Description: Instruct student to feel the distance from 
the block to tHe floor. Instruct student to stand on tlje 
block and *tQ jump off .vyfiile holding the instructor's 
hands.. After- sufficient practice, enCbur^e the student 
to,jump independently. 
Teaching Hrm^ 
^ As the ^tudCTit betomes moTe confident ^-height ^ould 
be increased up to twe^ve inches. Feet should rematn ib- 
landing position after jufnping. - ' _ 

IMame: -Bllance on One Foot ^ 
Equipment: Parallel bars or chair j . < 

De*scripH6nTlnstruct 'student to hold onto parallel bars 
or'Wck of chair and raise right foot. Tel^ttudent to try 
keep foot raised while yog count t# 15 - approxi- 
mately 15 seconds. Provide" positive relnfortem^nt for 
efiwrt and success. Follow same procedure^ wrth left 
A30t. ^ ^ ^ ^ 

Teaching Hints: . X 

As student's skfll increases, (vvhen he can keep his f^t 
raised for 15 seconds while holding), have him .attempt 
task without holding. 




Fig. 36 Safety TiMci 

29. Name: Bunny Hop 

Equipment: Record player - "Runny-hop" record. " 
Description:^ Students should listen to' song arindlbe in- 
4tfiicted to jump or hop (jf tfiey are able) at Spproprtr . 
^ ate places throughout the 5ong. 
Teaching Hints: ^ 
Students should' fj>st b^ instrucrtato jujp> ih434ace,.lf 
* they are able to jump in place, they should be, taught) 
to jump fofward by' hiolding hand or upper arm of \ 
' adult whp performs action. A rug n^ay be placed 6-12 
" inches away from -the student to provide feedback of 
• having jumped forwaril onto the rug. Backward jump 




Fig.'37 One-Foot Balance 



W^V and* Learn ~ Game* and DancesJ 
land Park, lUinots. 
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EYE HAND CPOHOINATJON 

Eye and 'hand coordination involves the integration of 
both body parts so that the eyes visually steer the hands 
through space to accomplish a given task Almost all tasks 
and abtivities may be found in dne. or alsombipation of, 
three categories, that ar^pVesented h^re. ^ •/ 

These categories of eye and h^d coordination afe^ 
throwing, catching and striking ThS'tasks anc> activfOes 
descrijaed here -provide* experienpe m each of the three , 
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categor^rs^he activities selected should be based on the 

^leeds of the ihdividual student as determined by the ob*. 

jective and subjective assessment --^*' 
>^ - 

Name: LeadUp for Throwing^ 9 i ^ ^ 
Equipment: One whiff leball ort a siring per two ' 
students, or bail hanging froRlhstring <5n a fixed struc- 
ture. " y y 
Description: % 1 

• One partner holds a string with a softball size 
Whiff|eball at approximate eye i^vel of his partQer. 
Active partner stands m astride position faqing the 
ball - with his throwing shoulder linffd up with the 
ball. N ' ' 

• ?(For right handed thrower) rigTit leg is back - right 
• arm prepared to^row. 

• Left leg is forvvard - left-arm is raised forward m 
horizontal position pointing to tl^e ball. 



3. 



• Student hjts stationary b'alf with right hand. 

• Student Wits. ball with right hand and flings left arm 
• to the rear ' - * 

• Student hits ball with right hand and steps with left 
foot (sinriultaneously) as^eft arm '\% flung rearward. 

Teadhing Hints. , 

» Stress development of the' total bilateral compe- 
, tency via throwing right and left-handed 

2. Name: Playingwith Balloons , • 
Equipment: One balloon per student 
Description: ' * * . - 

• Throw^.bralloon m the air (underhandadjwand catch 
ft upon return ^ * * 

' m Repeat tas^f while throwing and catching with the- 
fight and left hand. 

• Attempt t^eep thp balloorTTn tj^fir.by tapping it 
with*pne.or two fTands. ^ 



• Tap the ballooK in the air and cail out the name of 
another student who must tap th« balloorvf ^ 

• Tap the balloon against a wall. 
Teaching Hints: 

■ "Control" the {wlloon by ge'frHy tapping rather 
' * than striking. 1% * 

■ Keep eyes on the balloon at lll tltnes. ^ 

■ CJevote equal time to developing ^he use of th'e right 
and left hand. 

Name: Tapping and Catching A Whiffleball (Partneh)* 
Equipmentf^ne whifffeball. (softball size) on a string 
for ev£ry two students (string approximately 12"^ - 
18" long). * . 

Description: A whiffleball is suspended between two 
partners -(approximately midchest level). 

• *Pass the « ball back and forth and catch with two 
hands, -one? han^ ?ftd alternate hands.- ' 

• Tap the Jwll t)ack and forth with right hand, left 
hand, and alternate hands. 

Teaching Hints: ^ 

■ Use woolen ball. , 

■ Vary arc of, the ball to increase difficulty Of catch- 
ing and^stnking. 

■ Relax as you catch the bali ^ " 

■ [develop use of both -hands. ; 



TTn tj^lir 
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Fig. ^rC^tching Whiffleball 



A Name: Tapping Whiffleball (Swing or Push ^tyle)^ 
. Equipment: bne whiff lebali' for every two students. 
One rod (wand, dowel, etc.)! 



Descrip'tion: Partners starp scattered (facmg each 
other). One partner holds fhe^whiff leball on a string 
while the other partner holds a rod, wand, etc.5The rod 
IS h^ld with one hand at each end. - 



Fig. 1 Playing with Balloons 
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Developed by Lawrence A Guarlio. Physical Education 
Teachet.'CliwuwajTor School. Wewark, N J. 



1 1 ham T. Braley ef a I . Daiiy ^nsonmotor Tratntng'^Acttvt- 
ttes. p 94* ^ * 

^■^Gerald^N Getman. Pathway Program 1, Bye-Hand Coordina-^ 
tlah, pp. '11 .ft* 



Partner swings ball toward hitt^ who* strikes .ball 
With thfi center of the rod by using a pushing mo- 
•tion. . 

Partner swings ball and letter strikes ball on rod 
near hi? right hand. . , ' H 

Hither sltikes ball with rod near left hand. 
Hitter continues to strike ball alternating right; left, 
or center oi the rod. 

Hitter taps ball, holdir>g the rod in a diagonal posi- 
tion with left hand tip and right hand, down. 
Hjtter keeps this position and hits with left, center 
and right section of the rod. 
Hitter ^hangft position so that nght hand" is up and 
left hand isdowhlin opposite diagonal position). ^ 
Hitter strikesi>all with right, center, an<J*lef| por- 
tions of ;he rod. ' % ' 
Hitter holds rod in a vertical position with ttre left 
hand on top and right hand on the bottonn. 
Hitter" strikes ball'with top, center, bottom of rod. 
Hitter reverses position of the hands (i.e., ngh< 
hand in4op position) 

Witter strikes ball with tap, center and bottom of 
the rod. 



• As batter becocpes more prof icieht he hit$ ball base- 
ball style with extended Wis. 
Teaching Hintsr 

i Use large ball at first, then gradually smaller^ones. 

■ Paddles or large surface striking implements should 
be> ujilized first. ^Iso should be light'for quicker 
swing. ' ^ 'v 

■ -As batter tn^roves use-thinner irfip|err)ertt. • 





fig. 3 Tapping Whiffleball 

5. Name. Batting Whiifleball iBaseball Style) ^. * 

Equipment. ^One paddle. One bat and whiffleball on a 

^ string for^every two students One plastic bat or wand, 
dgwel, etc. ' * 

Description: Partners (acing each other (standing). One 
1-^ partner hold^ a whiffleball on 12" • tS" string. The 
other partner holds.a paddle (b^at, wah^i, etc.) with two 
hands^theh left and nght hait^ 

• Partner svyings ball towards the otherj partner who 
strikes the ball with the bat held vertically. 

• Hitter strikes the ball, holding bat fiorhzontal Xp 
floor. — , V , 
Kitter «rikes swin^ng ball with right hand, left 
hand (using vertical swing^afKl'Tiafizontal swing). 
Partner with bat a^w stands sidewgyt to sWinger. 
Hitter strikes ball with near hand CbackhandK 
Batter hits ball with far hand (using horizontal 
swing). 

Batter hits ball using both hands, holding bat base- 
ball style. \ . 



Fig. 4 

1 ' * ^ 

6. Name: Batting ^ ; ^ ^ 

Equipment: One bat per each group pf stucfents. One 
large ball,* one mediurp size and one small size. One 
batting "T** or traffic corw. ^ ^ 
DfescriptiorujOne student ft k?aft, jojhej^s Ottered to 
retrieve^lls. 

• "Using a re^lar batting stance, ^student .hits sta- 
tionary ball <5n ground in^.front of him. 
Chndhitsball off of a batting 'T/' ^• 
Child bats a ball that is bounced to him. ^ 
Ohild hits a large'ball pitched to him (no bounce). 
, Teaching Hints: ' ■ > , 

Sequence the four tasks as follows: *-r- 

■ *&at with large hitting surface ta'bat with 'small, 
hitting surface. » 

■ Largelball to Jmall ball. ^ - \ 

■ Stationary ball, slow rolling bafl, bouncing-baMlo' 
' pitched ball (no bouncy). 



• 





Brvant J. Cratty^ Mofor 
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Fifl. 5 Battipg 'T' Practice 

>V AcJmty and the Bdu(;^von of^ R6- 



7.x Name: Serving • - * 
^•f Equipment: One" I L per student; -one paddle - per 
^ student; one^ba I loon per student. * , 

Description: Stand facing the wall (5-10 feet); tli^dts- 
tance from v^all will vary with ^ge and size of sftident 
, (Description is for a right-handed person.) * 



With an underhand swing, hit balloon (ball) towards 
the wall (with ybur right hand, palm open, first - 

with fist - patm facing waif.) , . - -¥ 

Repeat taking a step forward with your left (frOn^) ■^^^^'^'^^mS 
foot. 

• Using^ oidQ\e, repeat, th^ undethaTid serve (palm 
forwArdH " ^- * - 'J^ ^ 

• Hit Mttuc|n (ball) with -overhand stroke (serve) to 
'wards^ul 

• Repeat over'hand stroke with body (legs) in astrtde 
position. 

• Throw ball m the air wjth an underhand toss and 
' tap it towards the wall with both hands' palms fac- 
f ing upward. • 

Teaching Hihts: # % ' - 

■ Use43altoons qr^whiffleballs for*beigmnerrand very 
yovfng students. 

Use large s^ize'bads first, then reduce si^e. ' 

■ Use light paddles if possible. 



• Roll, it towards yoL4 rising one hand. ^ 

• Roll it away from you, usiftg the bthet Viand. 

• RplHhe ball towards you,. and then away from you, 
using tho^right and left-hand. . . • 

Teaching Hints: * ^ 

■ Stress keeping eyes»on the ball at aH tipies. 

■ Progress from moving the he^d and eyes to follow 
" the ball to Keeping the nead motionless vyhil6 fol- 
lowing the ball. ^ 

Use yarn ball, fluff ball, or styrofoam ball. * 




Fig. 9 Bail Rotting. Straddie-Sitttng Position . 

§. Name: Ball RoKinfl (Pushing)^ 
EquigmentI One ball per st»dent. 
Description* ' 7-' 





Fig. 8 Two Viands 

Name: ^ali RojMg 

Equipmenvr^ne ball tor each studlilt , 
Description: Straddle sityng position. ' ' 

• * Roll the ball to the left side, to the right side using 

both hands as a guide. 

• Roll the ball towards, your left leg, arid stop it with 
your left hand. 

• Repeat to the right side. 

• Roll the ball backhand forth (side to ST^e) pushing 

• with one hand and stopping it with the oth^r. 

• Roll the ball, towards you, using both hands 

• Roll it away from you, using two hands. ^ 

.i 



Siftirlig, tuct position: Rcfll the balf around your 
body, roll the ball in and out of your legs. 
Kneeling: Roll Jhe b'all around you in a Qircle,-fir$t^ 
;to th^ left, then'to tb^ right. ^ ^ , ' 

Roll the ball in between vour le§s and around you.* 
Roll the ball to a line and trap it-with your hands.' 
Roll the ball trl and out of a row of bdwiing pins or 
any obstacle course (u^ng one hand). '♦^ 

• Roll the balf at ^ target using one hand (bowling 
pin). ^ ' . / 

• RolJ the ball and try to hit/a t'ai^et on the wall . 
(using one hand). ^ 

• Roll the, ball and try to push it so it rolls into a • 
• target <«.g., wastepaper basket). . ' <, 

Teaching-Hints: 

• Stress pushing the ball slowly to maintain control. 
■ ^rnphasize use of right and left hand. 

XO.^ame:'Rollin(g and Trapping Balls 7*1 
Equipment: One ball per student. 
Description: Children standing in a line an arms«-dis- 
tance apart. A line paVallel to the children, 1Q-15 feet ^ 
away. . -i-^ 



4" 



Roll thfe*ball slowly - walk ctuilkly after it and pick 
it up. . / - 

Roll the ball fasten - ron ^or Jrot) after it and pickN 
^it up. ^ I 

Roll the ball towards the line - run to the line aad 
trap It. 

Roll the ball towards the line - run to the line and 
pick it up. . • • 



1 ' ' 

Marx, Erich, The Ball Prirmry Book for'Schogls and Clubt, 



p.13. 



EMC 



•8t3 



73 



• Roll the ball toward the line - run to the line, turn 
'-your* back to the ball and pick up the ball as it , 
,,«4»a$$es under your legs. 

• Roll ball through an obstacle course: then hit target 
, ' lor stop it).- 

• Repeat the same activities, but use a paddle, or 
hockey stick to pro^l and stop the'ball.* 

Teaching Winp: 

■ Stress contfcoJ and accuracy rather than Speed. 

■ Ef^iphasi^ze^'eyes on ball" at all timeJ. 




fig. 10 Trapping A Rolling Ball 



1.1. Name: Ball Bouncing^ ^ 

.Equipment: One^ball ^or ea(:h studenr ^ ^ 

Description: Straddlefsittin^ positfon 
^ • Hold ball head hig|i*- bcjonofarfd'catch. 

• Boupce.the ball, -catch t\i/o times, three, etc. 

• Bounce and catch as many times as\you can. 

• Bounce the ball, catch it Kigh and low. 

• ^^^nce the ball and clap ypur hands before you 

catch it. " 

• Bounce the ball. See how manytimes you can clap 
your ham^s before you catch it. 

^ • - Jounce the ball and jclap harnJs on thighs before 
\ catching It. ^ ^ . 

• Throw thei)all up (overhead) let it bounce, catch it. 

• Throw the ball up'agam. See how many times you 
can clap your hands (allowing it to bounce) before 
you catch, It. ^ * ^ 

• Throw 1/)e baU yp again. -See how many times you 




Fig. 11 Salt Bouncing Stracldle Sitting Position 



^Michael J. Htrdlttrv, educstton JJ^raugt Ganm Bxp&rh 



Teaching Hintst- 

■ Use bright colored ball (visual stimulus). 

Use balls ^ith bells or other objects in center (audi- , 
tory). 

Use balls of various sizes and textures (tactile). 

■ Use cnusic or other rhythmic ^evice to keep time 
with the bour^ing. ^ , 

■ Have the^chHdren devise other ball-bouncing activi- 
lies: * ' . , 

12. Name: Ball Bouncing (Dribbling) 

Equipment: One ball for each student , , 

' Descript^n: Standing position. 

• Bounce (dribble) the ball with the left hand, the 
right hand. 

• Bounce. the ball with alternate hands. ^ 

• Dribble the ball high ^i^jpjai^right, left* altemate-^^ 
-hands). 

Dribble the ball and walk forward, backward, side- 
ways, etc. 

• Dribble U»e bail high and low as you move aroOnd. 

• DnibWe the ball through aq obstacle coufse. 

• ^ Dribble the ball, following a straight line or a circle.* 

Dribble the balUndfiop,- skip, etc. 

• Dribble the ball on your right side, left side.-- 

^ * OribWe the t^all around you, first to the left. If en 
fo the right. ' , 

• Oribble the. ball in between yqur tegs and around 
you. 

Teaching Hints: r 

■ Stress pushing rather than batting the ball.' ^ - 

■ Emphasize use of both hands. v 




% 



13. Name: Partners Catching / 
Equipment: One ball for every two students. 
Description: Partners striddle^tting, facing each other 
(feet touching). . ^ | . 

• Hand the balino yoiir partner - now return - re^' 
' ' peat several tihnes keeping eye on the bair (two 
hands). 

. Move away from each other (a little) and again 

hand the ball back and forth (using two hands). 
' • F^oil Ihe ball back and fortfv to each other Wo 
hands). 



••/trap the ball before you pulh it back to your part- ' 
ner. * - 

• RoH the ball with one hand - partner traps it with 
twphahds.* 

• Ro\l the ball wfth the ot*1er hand. 

• l^olf the ball slowly at first, gradually increase' 
.speed. • , ^ - ^ 

• (^ush the ball oack and forth without stopping it. , 

• Using two l\ands, throw the ball.oR-one bouQce to 
your partner. • 

• Using <Wo hands, 4hrow the ball to your partner 

_ without a bounce (underhand or push pass). '< 

• Repeat ab ove tasks from the kneeling and standing 
petitions* ' ^ 

Teaching HinGr 
^ Us^ large bails initially. 
-iM- Use mulji-color balls. 

■ •Use yarft oi^* fluff ball for all the above excepf 
bouncing. . ' » 



■ Ose different shaped beanbags. 

■ Make your own beanbags. 

15. Name: Bednbag Juggling * ' 

Equipment: One beanbag per student, later two for 
each student. ^ 
Description: Standing, scattered position. , ^ * 

• Balance the beanfeag on^^iffecent parts of your 
body. * 

• Walk with the beanbag on your wrist, shoulder, 'el- 
bow, heaa, etc ^ .4 

• With the beanbag on your head and/or on your ^ 
shoulder(s) walk in a low position. 

• Throw the beanbag, in the air, and catch it with two 
hands. - * , > 

• Try catching it with one hand. 

• Catch itiow-to the ^und. Catch it high. 

• Clap your hands before you catch it. 

• Catch it with your wrist, elbow, showWer. 

• Hold a beanbag in each hand; throw them in the air 




Pig. ISPactners Catching 



14. Name: Beanbag Activities^ ' 
Eq^uipment: One beanbag per child. 
Description: Straddle-sitting position. 

• Hold the beanbag in both hands, the left hand, the 
right hand. 

• Mold it on the back of one hand, the other. 
Toss it in the air and catch it. * 
Toss It m the air and clap your hands before you 
catch it. • * 

• Throw and catch it with one hand, the other hand. 

• Balance the beanbag on your head. ^ibow. wrist. 

• Balance it on other parts of the body. 

• Balance the beanbag on ypur elbow, and toss it up. 
and cati:h it. Try the other elbow. « , 

• Throw it up with your hand; but catch it on the 
bdck of your head. Try it ivith the other'hand.' 

• "Throw It up jn the air, with your hand and try to 
catch It on your elboVv. . 

^ Try to catch it on your shoulder. 
Teaching Hints: 

■ Usp beanbag%of different colors. „ . 

■ Use vinyl beanbags for easy cleanin^f., • 



and catch them. 



Cptch them on the back of. your hands. \ 
• Start wfth a beanbag in each hand. Throw the bean- *U 
bag in the air with the left hand. Prior to catching^ 
the bag with the right hand, release the beanbag^ ^ 
from the right hand to the left hand. After the skill 
is mastered, joggle b^ck ^nd forth. 
Teaching Hints: 
0^ Refer to No. 14. 




Rg. 14 Beanbiag Actwities 



^L«yne C. Hackett. Movement Exptoratton-agff banies for /he 
Mentally Retarded, p 87, * • ^ * 




Fig, 15 BMnbag Juggling 
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Hb. Nai^e: Newcomb- Volleyball^ 

Equipment' One ball per groyp, one volleyball net on 
standards, or rope tied to two posts. 
Description: Partners or groups evenly distributed on 
each side of rtet. 

% Using two Viands, .fhrow the ball over the.net to 
yQur partner. Partner catches if and throws it back 
(twohan^s)/ 

• Using two hands, tap the ball over the net. Con- 
tihue. 

• Par^tner taps the ball in thp air twice and then taps 
to teammate. Continue, increasing the nymber of 
taps before passing. 

Partners tap the ball track and forth over the net 
(immediately upon receipt)' 
teaching Hints: . » 

■ Use plastic or soft mbber ball to avoid injury. 

■ Use multi^lored bads. * - ' 

■ Have children devise oth§r variations. 




Fig. 16 Two-Hand Overhead 



17. Name: Patty Cake-- 
^ Equipment: None 

Descriptiph' Partners facing each other. 

• • Clap your hand^^together. 

* ' • • Clap your partner's hands (right to left and left to 

right). 

• Clap your hands. 

• Clap your right hand jayour partner's left hand. 
•u^C! a p y our fja nds . 

• Clap your left hand to your partner's right hand. 

• Clap your hands together. 

• Clap .your right hpnd to your partner's right hand. 

• Clap your hands. 

• Clap your left han<i \o your partner's left hand. 

• CUp^ur hafiSs,. 
Teaching Hrqts* 

■ Repeat, clapping hands twtee: 
.J ^ ■ Makfe patt^/n more complex by, mqlud4ng the 
tapping of'thighs • ' 



Latchaw, Marione and Glen Egstfom, Humao Movement, pp 
302-303. . ^ 



f EYE-HAND ACCURACY 

Eye and hand accuracy is directly related t9 ^ye and 
hand coordination. It involves throwing objects at a tar- 
get, striking lor hitting) objects at a target, and throwir^ 

. an object by using a tool such as a stick, or scoop. At^ 
tempting to' knock milk bottles from a table, attempting 

'tcythrow a ball into a goal as in team^iandb^H, and>hoot- 
ing at a ^basket, are examples of the first category (ihrw- 
ing at a target). Putting as in golf, hitting a hockey puck at 
a goal, or a forehand stroke in tennis are examples of the 
second category (hitting an object towards a target). An 
^-.^misual combination of both categories (throwing, and 
striking at a target with an implement) occurs in the*game 
of-Hacrosse when a pf5Yer'throws the ball with anlacrosse 
stick. ■ 

The following tasks 'and activities provide ^number of 
experiences in the- first two cal«gories, throwing an object' 
at a^ target, and hitting an object at a target with an imple- 
ment (i.e., bat, paddle, stick, etc.). ^ 

1. Name: Throwir^g for Accuracy* _ 

Equipment: Target (2' s^j;are) and,'t)r ^ine on wall five"' 
feef'from floor: throwing lines on floor 3'; 5', 8', 10'. 
One ball for each student. Large balls for two-handed 
throwing, sn^aller ball«^ for orie-hanfJed toss^tudents 
standing at least fivi inches^apart from each other (side 
by side).-^ ^ 
Description: Line formation parallel to wall surface. 
* • Throw jthe balf^against^he waU above, the lipe and 
_ pick it up after it bounces on the flo«r. 

• Throw the ball against the wall and catch it after 
hitting the wall but before it touches the ground. 

• Throw the bait at the targef and pick it up after it 

* bounces, Ihei^ -epcat and catch it dh the fly. 

• Gradually, irytrease the distance from thev/alL 

• Change to smaller balfe and use one hand throw. 
Now have pupils forfin lines one behind the other. 

^ ♦Use '^o hands overhead, for^overhead pass*. First 
student throws the batf against the wafll and rpoves 

* to the end of the line as t|ie r\ext stucjent cat^Js it 
after it bounces. 

^ Repeat with student catching it belfore'it bounces 
(student may have to get closer to the wall and, or 
thro^ the ball higher). - ^-t ' 

• Repeat activity using smaller ball and one-hand^ 

• throw. . ' ' 

' Teaching Hints: 

■ Teacher could use point system for every si/ccessful 
attempt at hitting target. 

■ Vary throwin| levet* (e.g., two hands in front of the 
' face for the chest pass).' 

2. Name: Ring Toss • * 
Equipment: Rubber nrigs and dowels that stand 
upright. ' * 
D^ription: ^ 
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• Students throw rings at woodeti dowels. 

• Task No. 1 : Students perform d& individuals 

• Task lk>. 2: Pair students and perform 
tively. 

Teajchinf Hints: 

■ Vary distance of dowels jn accordance with tndi- 
vtduat abilities. V ' ' < 

■ .Stress: smooth flowing toss not pow^, eyes con- 
stantly on the target. Bilateral th/owmg: step with 
left foot and toss with right hand, or step with right 
foot and toss w<th left han4^ 




O 



Fig. J RIngTosv- 



Name: F^ubbef^rleshoes ^ 
Equipment: Rubber horseshoes and dowels that st%nd 
uprjghtl ^ _ ^ 

Description: ^ . 

• Perfornrr the same as description No 2 above. 
Teaching Hints. ^ ^ ^ 
■ Rfefer to No. 2 above. 

Name* Partners and Targets ^ 
Equipment: Hoops, ropes, beanbags, or lines on the 
floor. One ball for every two students. 
Description: Partners facing each other with a target 
between them on the floor 





• One partner (A) throws a* ball at the target <wfth 
two hands). , ^ 
Other partner (B) catches the ball after it bounces. 
Other partner (B) throws the bail at the target and 
partner (A) catches it. . 

• Repeat usir>g smaller ball, throwing with one hand. 
Teaching Hints: 

■ Have points scored every time student hits the 
target. 

> 2 

Name: Group and Team Games. ThrowirK) at a Target 
Ba^ 

ipment: One large bail (or movable target ^; one^ 
all ball per student. , 
Description: Two teams appro){imately ten feet apari 
with' team members standing side by Side facing the 
other team. A, bait is^ placed on the floor halfway be- 
tween 5ach team/ 

• Pupils throw their bails at the larger ball. 

• Objective is to hk the ball so that it rolls to the 
other team. 

•^Students retrieve balls thrown by the other team. •'^ 

• Repeat throwing until large ball rolls on, or beyond^ 
either team line. 

Teaching Hints: 
^ Score points for every hit. 

■ Haye"anS!her ^pii-or teacher roll the, large ball 
4aterally. ' ^ 
Students try to hit moving target. 





-'^i^, 2 Partnerf*Throw Bal) at p Target 



Fig. 3 Teams Throwing at t Moving Target 

€. Nam6: Groups and Target^ 

Equipment: One hoop for every three students. One 
I ball for ev^y three students. ' * o * ^ 
Description: Students standing three in a line with 
student in middle holding a hoqp in front of him. 
One of the outside students throws the ball through 
the hoop. 

. • The other outside student catches ball on the 
bounce. ' . ^ ' 

He throws the ball through the hoop. 
Middle student holds the hoop at various heights. 
Students can use overhand and underhand throw. 



2, 
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Teaching Hints: 

■ Vary size of the ball and hoop. ^ 

■ Use beanbags and oth^r throwing objects. 

■ Award points when ball passes through hoop. 





Fig. 4 Thrpwing Through A Hoop 

7 Name: Grid Tossing Game^ 

Equipment. One beanbag per student, one hoop per 
^ grOdp; paj5erbasket, or floor grid for -target. 

, Descrjpt ion: Individuals scattered or grouped^n a cir- 
cle with hoop m center Groups in line side by side 
toeing hoop. 

Hoops and Grids; ^ 

• Student stands near hoop and throws beanbag in 
hoop ' ^ 

• Student moves back a few steps arxJ repeats. 

• Student should use both overhand and underhand 
toss. 

• StuderfT iKould use steot-put baik^ball typcrthrpw. 
Baskets' 

• Repeat the above with a basket instead of a hoop. 

• Student moves back gradually 

• 'Use Itirge bfaskets at first with small balls 

• Use smaller size baskets with larger balls : 

• i Raise„^ targets (baskets) to various heights to ap- 

Pfoximate height of pupils. 
Teaching Hints: 

■ Have students use.two hands when throwing. 

■ Have students. use one >iand ^ 

Vary by having students toss beanbags at specific 
numerals on ftoof grids. 




2 — ^ 
8. Name: Throwing at Targets ^ , • 

Equipment: One beanbag or ball per student; one tar- 
get <clowri with hples for mouth, eyes and nose). 
Description: Scattered, or on a line sidejjy side facing 
target. ^ 

• Throw beanbag at large holes, theh smaller holes. 

• Move back and try to throw fieanbag into openings. 

• Use various throws utKJer handed, overhand, side- 
arm, -shotput, basketball type. 

• Have-^tudems devise their own way to throw at the 
target. 

Teaching Hints: 
■ Use ^1 Is afterAhe beanbags. 
. ■ Use other types oT tfuowing objects: fluffbaKs; 
whiffleballs; etc. 




Fig. 6 Clown Target Face 



Nan\e: Hitting for Accuracy 
. Equipment: One ball per student, one-bat <or simiiar^ 
-tqpl) per student. One target cone, beanbags, etc. 

Description: 

• With bail on floor, student hits ball at target using 
* baseball or golf swir^. 

• Student uses one hand swinf first, then tyyo hands 
Student attempts to hit ball into a target (three or 
four beanbags forming a qrcle or square), or open- 
ing of traffic cone. 

• Raise ball off floor (use small trafjffcxone) and re^ 
peat above task&. 

Teat^ljing.HintS' \ * 

■ Use different siz6 balls ' i 

■ Use balls of varying weights | 

■ Use different type hitting sticks 



Fig. 5 Grid- Tossing Game 



^BtyaniJ 0^\x>^ .Active Learn mg p 99 
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10. Name: Hitting for Accuracy Using Circle -Games^ 

Equipment: One to three baits p^group of students. 
Desaiptlon: Students straddle sittii^ in a circle with 
feet touching. ^Students straddle sUncfing m a circle, 
feet touching. f 
Sitting: 

• Six to eight students in a circle. 

• Pidte one, two, or three trails in the circle. Start 
with one. ^ ' 

• Students attempt to hit the balls so they touch the 
te^'6? the other s'tlidents. f 

• Students* try Jo keep the balls from hitting their 
legs. ' • 

Standing: ^ 

• Si^to eight students standing in a circle. 
Place one to three balls in the circle. 

Students attempt to hit the balls so they go through 
the legs of other students. 

• Students 'attempt to l^irp^ the ball from going 
through their legs. 

TeacfTing Hints: 

■ Vary by hav-ing students j<neel^ or squat in a circle. 

■ Begm the activity" wTth one ball, then two, and 
three. 

_ ■ Use large balls first, then smaller ^ones. 




Fig. 7 Ctrde Game 4ft 

EYE-FOOT ACCURACY 

Eye and foot accuracy involves the integration of both 
body parts so that the eyes visually steer each foot 
through space to strike given objects. The main areas^n- 
volved in this activity are striking (kicking) with the foot 
and hitting a predetermined area or target The tasks and 
activities- in this section provide .a seqi^ential approach to 
strengthening the integrated response 



1. Nartie: Spot Walking ' 
Equipment: White shoe polish, rubber rjngs, play- 
ground balls. 

Description: Lay down a series of ''spots" on the floor 
wjj^ tape or shoe poli^. Have the child walk on the 
spots making sgre tbey step 6n eacK one. 
Teaching Hints: 

■ Denjonstrate how you want it done. 

■ Walk the child through the spots emphasizing^ that 
he must touch each one. 

■ Have the child walk dn his toes. 

2. Name: Wall Spot Touching 
Equipment: Tape or white shoe polish. 
Description: Put a row of three spots on the wall six 
inches apart. The height of the spots should be about 
thjee feet, or whatever is appropriate for fhe child. 

•^^ Have the child#e oi^is back and hold his leg up^n 
the ai^ so that his foot is about six inches away 
from them iddle^pot on the wall. 

• On command have the child alternately touch the 
• left, middle and right spots on the wall.. 

Teaching Hints: 

■ Have the child t^uch tKe spots with his toes. 

■ Have the child touch the spots with his heels. 

■ Have the child use both feet. ^ 




^Marx, Crich. The Ball Primary Book for Schools and blubs. 
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Fig. 1 Wall Spot Touching 



3. Name: Spot Kicking ' ^ 
Equipment: Shoe polish or tape. — 
Description: Child stands facing the wall. 

• Put a spot on the wall with either shoe polish or 
tape 

• The spot should be about foUr mches up from the 
floor. 

• Have the c^ild stand where he is most comfortable 
and kick the spot with the right foot and left foot. 

Teaching Hints* ^ , ^ 

■ Initially emphasis- should be placed on striking the 
spot with any part of the front of the foot. Then, 
have the child strike the spot with toe, imtep, in- 
side of foot and outs»de of foot. 

■ Proper balance .while kicking shpulcf also be noted 
by the teacher. 

4. Name- Ball Kick Off Je^ * 
Equipment: Playground ball and rul>t)er ring. . 
Description - Child -starKls with ball in front of him. 



t 



• Put playground ball on a rubber ring. 

• The student kicks the ball off the tee (right and left 
foot). ' • ' , 

Teaching Hints: 

• Proper kicking form should be emghasized. 
^■_Put a spot on the ball and have the student kick the 

spot on the bail (no target-area involved). 




[-^ Fig. 2 Ball Kick Off Tee 

'5. Name: Bail Kick to Wall 

.Equipment: Playground ball, rubber ring, shoe polish 
or tape. . 
^ Description: 

• Student -executing propej:. kicking technique, kicks 
a playground ball dff a rubber ring against a wall. 
^ •^Student should try to hit the same general area on 
the walHright and lejt foot)'. 
Teaching Hmts ^ --"^ 

■ The teacher shoj^W erpphasize proper b^ance and 
kicking technique throughout. 

e! Namfr Bali Kick to Spot on Wall 

EquipmentT Tape or whitg shoe polish, playground 
ball, rut>b€r ring. 

H^cnption: A large square (one yard square) is drawn 
on the wall with eitfter tape or shoe polish. ^ . 

^'Student kicks a playground ball off a rubber ring 

and hits the Square (riflht and left foot). 
Teaching Hints: 

■ Vary the distances from the wall. 





Fig. 3 Ball Kick to Spot on Wall ^ 

Name* Ball Kick afBowling Pin 
Equipment; Balls, bowling pins 
Description: 

• Kick ball off rubber ring at plastic or wooden bowl- 
ing pin (right and left foot). 



Teachir>g Hints: 

Always have student kick the ball in the same spot. 

■ Vary the distance. 

■ Award a point each time the student knocks the pin 
down. 

8. Name: Ball Kick into Basket 

Equipment: Rayground ball, rubber ring, wastebasket. 
Description: 

• 'Kick a pJayground ball off a rubber ang into a 
wastebasket lying on its.side with the opening fac- 

, ing the student (right and lejt foot). 

Teaching Hintsr 
' Have the "Student vary positions - kic\ from in 
front directjy into the center of wastebaiket, kick 
from the left side, kick from the right side.j 

■ Vary the distances. 

■ Empliasize pi*oper balance and technique. ) - 

9. Name: Ball Kick Between Pins -T 
Equipment: Playground ball, rubber ring, two bowling 
pins. 

Description: 

• Have student kick a playground ball off a rubber 
ring between two bowling pins that are two fee 
apart. TM object-is not to knock down the bowl 
pins (right and left foot). 

Teaching Hintr . 

■ Vary the distance.' V 

■ This can be playsd'Wit/i a partner, pinvset up be 
tween them with the stuBSftts taking turns. r 

■ Emphasize proper balance arKl technique, 
\ 




Fig. 4 Ball l^k Be^een Pins 




10 Isiame: Kick Suspended Bali . ' « 

Equipnwnt: Large whiffleballs suspended from jjv^r- 

head support. 

Description: 

• Student kioKs stationary ball with right and left 
foot. 

• Student kick$ moving bail with right, and left foot. 
Teaching Hints:/ " ' / 

■ Adjust height of whiffleball so that the contact is 
made during various leg positions. , j 

■ Permit kicking a mpving ball only after the child 

• achieves succ^s with the stationary task. 

■ Increase the difficulty of contacting the moving 
whiffleball by releasing jt in an arc. 
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Fig. 5 Kick Siispended Bail 

11. Name: Punt Bali into Air 

Equipment: Ball , 
Description: 

^ • Have student punt the ball over his^head and catch 
it when it conrwstiown (right and left foot). 
Teaching Hi nU: 

Have student hold ball waist high. 

■ Stress placing the ball on the toe not dropping it 
down. 

■ Emphasize follow-through 'and extension of kicking 
leg. 

■ Emphasize control - not kicking, for distance. 




* Fig. 6 Punt Bali into Air 

12. Name: Kick A Ball Rolled to the Student 
Equipment' Playgr^nd ball 
Description: 

• Rolt a playground ball to the student and have him 
kick it back to you with right, th^n left foot. 

Teachirig Hints: * ^ 

■ Emphasize proper balance and technique. 

P Vary the lacking iJistance. • * 

■ Stre^ keeping eyes on the ball unrtil it leaves the 
foot. ^ , , 

13. Name: Kick A Rolled Ball into a Basket 
Equipment, Ball, basket 
Descriptijbn: / » 

• iHaye student kick a t>all that is rolled to him into a 

viastebasket turned on its side, with right and left 

footf^ 

Teaching HinU: 

■ Emphasize proper balance and technique. 

» Have the basket situated on* left and right ^des of 
the person rolling the ball. 




ie student tries 
urrfi^ th^ ball 



Fig. 7 Kick Ball into Basket 

14. Name: Run and Kick Ball into Basket 
"Equipment: Ball, basket 
Description: 

RoJI a ball along the ground. 
Have student run next to it, 

"When the ball roHs past the basket, thejtudent tries 
to kick the ball into the basket, 
teaching HinU: 

Emphasize proper balance and techniqi 
Explain that the student must wait 
4L0IIS in front pf the open basket. 

15. Name: Kick A Bouncing Ball 
/ Equipment: Sail 

Description: ' ^ 

Have student drop a ball and kick it as it leaves the 
floor (right and left foot). 

Have partner toss "the ball gently so that it bounces 
to the kicker (right and left foot). 
Have the child perfbrm the first two tasks with*an 
added dimen^ion^- \ target area. ^ 
Teaching Hints: 

Emphasizes proper balance and technique. 
Stress the importance of keeping thq eyes on the 
bait until it leaves the foot. 
* Follow sequence until success is attained at each 
level. • • - 

16. Name: Kick A Thrown Ball at a Wall Square' 
Equipment: Ball, tape or white shoe polish « , 
^Description: • \ 

The student kicks a thrown ball, about knee high, 
• at a square on the wall (right and left foot). 
Teaching Hints: 
■^Emphasize proper balance technique. 




Flfl. 8 Kidf Bduncjng Ball 
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ARM/SHOULDER STRENGTH 



1, Name: Puppy Dog 

Equipment: Mat - ^ 
De$crijrtjon: Have the student assume a "puppy" posi- 
*^tion on the mat. On command, the student: 

• Raises and exten^is his left hand forwardand pfaces^ 
It orttWe mat. 

• Brfngs left'knee forward. 

• Repeats movement with his right hand and right 
leg. ^ ^ 

• Repeats the ta>k. 

Teaetiing Hints: . * 

« Tell the student he is a puppy -and he is to use his 

imagination in moving. 
■ Have ."puppies" move to'various auditory stimuli, 
^ i.e., bongos, hand clapping, music, etc. 




4. 




\ 



* Fig. 1 Puppy Dog 

2. Name: Turtle Walk - " - ^ 

Equipment: Mat > 

Description: Havi the student assume the "turtle" 
position, with hands, knees and toes touching the mat. 
• On command, the student: 

• Moves leftj ksee forward to hefel of left hand. 

• ' Extends right hand forward and places on the mat. 

• Brings right knee forvVard in line with left hand.* 
Repeat. 

• Teaching Hints: 
■ ^efertO'No. 1 above. 

Name: Frftg Hop 
Equipn^nt: Mats, Shoe Polish 

Description: Have the student assume the "frog" posi- 
tion on the itiat. On command, the student: 

• Extends both hands forward and places them on 
the mat. 



Transfers body wteight to arnis^ 



Lifts^bdth feet simultaneously and places them be- 
liincUhe heels of the bands (hopping faehion). ^ 
• Repeat 
Teaching Hints: 

■ ' Vary the task by placing a series o{ patterns on the 
floor for the students to foHow. ^ 



Fig. 2 Frog Hop 

Name: Crab Walk 
Equipment: None * 
Descriptiofi: Have the student sit on the floor and 
assume a "crab" position, with his hands placed adja- 
cent to his buttocks. On command, the student: 

Raises his trunk from the floor so that body weight 
IS support^ by the hands and feet. 

• Moves forward. 

• Moves backward*^ 

• Moves sideward,. ^ 
""Reaching Hints: 

Stress moving slowly at first, taking short steps, and 

keeping the body off the floor. 
■ Introduce the game of "crab soccer" as soon as the 

students become profiqient "crab v\/alkers." Crab 

soccer involves two teams who face each other in 
, the crab-sitting position. The object of the game is 

to propel a large cage l>all across your opponent's 

end line. 




Fig. 3 Crab Walk 
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'Refer to Appendix G fpr oecestary tuppfy and equipment 



Fig* 4 Crab Soccer 



Name: Seal Crawl • 
Equipment: M§t ^ ^ 

Description: Have the student assume a "seal" position 
by lying face down on the mat. On commaod, the 
student: " ' ^ . 

• Places his hands under his shoulders, with palms 
down and elbows bent. 

•l_^aises his upper body, by straighteriing his arms. 

♦ Travels forward by. alternately 'extei^ding the arms 
-^and dragging the legs. — - 

Teaching Hints: 

Have the students make seat sounds astt)ey movQ» 

■ Aft«f the skill has been mastered, add ure competi- 
tive element by conducting seat races. 




Fig. 5 Seal Crawl 

6. Name: Inch Worm ^ - '* 

Equipment: None 
. Description: Have the student assume a "worm" posi- 
tion by lying face down on the ftoor, with the arms 
extended forward and the patrt^s ok the floor. On com-*^ 
mand, the student' ^ I 

• "Walks" the legs toward his h^ds, keeping the 
hands and foreartns tn place until the.|;>ody forms a 
bridge. 

• "Walks" the arms away frpm the feet until the 
body rs'ii^ the original position. 

• Repeat the tasks 
Teaching Hints 

■ Demonstrate the task before having students per- 
idirm. 

■ Encourage "walking^ forv^^ard as far as possible to 
create a "high bridge." 




1 • 

7. Name: Cheese ^ 

Equipment: Parachute (mousehouse), two-four -balls of - 
any size (Cheese). 

Description: Students form a circle around a parachute 
and hold the edges. One student is selected as the « 
mouse, another student is the cat The object of the 
game is for the cat to catch the mouse before the " 
mouse brings all of the cheese ithe balls) into his 
house. On the command: 

• "Up" the parachute is lifted amd the mouse leaves 
his house in an effort to retrieve- the cheese whiles 
the cat tries to catch him. ^ ^ 

• "Down," the parachute is lowered. If the cat 
catches the mouse, he has the option of becoming 
the mouse (and select a new cat), or selecting a hevy. 
mouse. If the mouse gets all the cheese in his house, 
he may select a new cat, or be the cat and select i 
new mouse. 

Teaching Hmls: 

■ Increa^dpe timfe the "house" must be hel0 in the 
"up" position. 

- ■ Make the task more strenuous by requiring th^ 
students to rafse and tower the 'parachute corjtinu* 
ously. * 




Fig. 6 Inch Worfn ^ 



Ftg.'7 Qheese 



8. Name Hand Push 

Equipment ./None * . *^ 

Description: Pair tv^o students and have them facex>ne 
another, toe'to-t9e. On command, both students:^ 
• .Place their h^nds in frbnt of thpjr shoulders, with 
^palms facing away* from their bodies, in contact 
" with'the partner's hands. 
\ • C xert maximum pressure against each other's 
hands. ' • \ f 

ClRelax.' 
Repeat. ' ♦ 

Teaching Hints* 
. ■ Pair students according to size and strength. 
■ - Remind students to keep their feet in place'at all 
»times. 

'^Devised by first gRdde classes at th^ Alan B. Shepard Elementary 
Sch'ool, ^adison Township, New Jersey. . ^ — ^ 
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Fig. 8 Hand Push 
« « 

Name. Wall Push-up 
Equipment None 

Descnpiion: Have student assume a standing position 
facing the wall, with the toes ^ix to twelve inches from' 
the walk On command, the studeyit" 

Places his plams on the wall, shoulder height, with 

his hands shoulder width apart. ^ 

• Leans fdrward and flexes his elbows until his chin 
touches the wall. \ 

• Returns Jo the starting position by e>< 
afms. 

• Repeats the exercise. 
Teaching Hints. 

■ Stress proper body alignment ; 

postural problems. (Prqp*^ 
' straight back, with the neck 

the shoulders.) 
^ Increase the difficulty of the task i 

develops by increasing the distance i 



10. Name: Modified Push-up 
Equipment: Mat 

Description: Have the student assume a six-point 
stance on the mat (i.e., toes, knees, and palms of the 
hands in contact with the mat). On con^mand, the 
\stadent: 

/ • Lowers his body to the floor by bending his elbows 
until his chin contacts the mat. 

• Returns to the upright position. » 

• Repeats the exercise. 

Teaching Hints: ' 

■ Stress proper body alignment throughout the move- 
' ment. * ' ^ • ^ . 

■ Increase the ^difficulty of the task 9s arm strength 
develops by placing the hand^farther forward, in- 
creasing the space between the hands and/or in- 

^ creasing the number of repetitions. 




the wail 
wall. 



and/o 




Fig. 10 Modified Push jJp 

Name. Stall Bar Bench Push-up ' . 
Equipment: Stall Bar Bencn,i)r Stool . 
Description- Ha^e the student assume a regular push- 
up position, vyith hands grasping the sides of the 
bench. On commjarid. the student: ^ 
• Lowers >MS bo^ until his cheSt contacts the bench. 
Returns to the of'ig.inal position by extending his 

^^^wp|e^s the exe|ci$e. / 

Tea/ching HintSj/^ \\ / 1 ^ 

f R educe ithe heignt, of the^bench to increase stress on 
thA arms and shoulder ^dle. * 




Fig. 9 Wall Push-Up 



Figure 11 Stall Bar Bench Push-Up 



12. Narrte: R^ular Push up 
Equipment: None 

Description: Have the student assume a regular push- 
up position on the Uoou with palms of the hands di- 
rectjy under the shoul^rs. On command, the student: 

• Lowers his body, until his chest touches the floor. 

• Returns to the upright position. 

• Repeats the exercise. 
Teaching Hints: 

• The difficuity of the task can be increased by: mov- 
ing hands forward, increasing the space between the ' 
hands and/or raising the level of the feet above the 
hand position (e.g., inverted push-up). 

■ ftertlind student to touch chest rather than chin to 
the floor. 




Fig. 12 Regular Push-Up 




Ffg. 12a Inverted Pu$h-Up 



13. Name: Overhead Ladder Traveling ' 
Equipment:*Overhead Ladder ^ 
Descr<ption: Have the student }wnp- and g r as p a laylder 
rung with an overhand grip. On command, the student: 

• Releases the rung with his right hand and grasps the 
second rung vyith the right hand. 

• Release this rung with his left hand and gr^sp the 
second^ rung with the left hand. 




Fig. 13 Overhead Ladder * 

14. Name; Parallel Bar Traveling 
' Equipment: Parallel Bars 

Description: Have the student jump to a support posi- 

tiorr, with the arms extended. On comma«4r-the— " 

student: " ' 

"Hand walks" the length of the bar. 

Teaching Hints 

» Apply hand chajk 

m Shift body weight to the side opposite the hand 
being lifted to permit ease of movement. 
' « Raise the forward fend of the bar to ^ake the task 
more difficult. 




i 



Fig. 14 Paralfehnr Traveling 



15. 



Name: Static Arm Hang 
' Equipment: Pull-up Bar, Stall Bar Bench 
Description: Assist the student to the flexed arm hang 
position on the bar, with overhead grip and head above 
the bar. On command, the student: 
• Endeavors to maintain the flexed arm hang position 

for as long as possible. 
Teaching Hints. 

■ Use of a stop watch will permit the teacher to 
"time" the student's performance. Start the timer 
when the student assumes the flexed arm hang posi- 
tion; stop the timer when the arms are completely 
extended. 

» The task can be made easier by having the student 
use the underhand grip (i.e., palms facing toward 
the body). 

■ Use hand chalk. 



17. Name: Parallel Bar Dips 
Equipment: Parallel Bars 

Description: Have the student jump to a cross support 
position on the ^j)aratlel bars. On command, the_ 
.student: 

• Lowers his body by flexing his arms until his 
shoulders contact the bars. 

• Return to ike crpss support position. 
, • Repots the^ercise. 

Teaching Hints: 

■ Use hand chalk. 

■ Extremely difficuk task. If the student cannot per- 
form, start with onV partial flexing of the arms. 

■ Vary the task by having the student perform 
"swinging dips" (i.e.. flexing the elbows on the for- 
ward swing and extending the elbows as the body 
moves to the rear). 




Fig. 15 Static Arm Hang 



16. Name- Pull-ups 

Equipment. Pull-up Bar 

Description: Have the student grasp the bar, overhand 
,^ grip, with 'his boJy extended and feet off the floor. On 
command, the student 

• Pulls with his arms until his chin is above the bar. 

» • Lowers his body until his arms are completely ex- 
tended 

• Repeats the exercise. 

Teaching Hints . * 

■ /Use of the underhand grasp will make the task 
'easier. . - * - 

^ Stress- fuif arm extension 4>ef ore starting the next 
pull-up. 

■ Us^ hand chalk. 




Fig. 16 Parallel Bar Dips 

18, Name: Shdulder Shrugs 

Equipment: Barbell, Weights ^ . ^ ' 4>i 
Description: Have the student gr^sp '3^l||^ll With the 
overhandigr^. stand upright, with th^arms extended 
and the barbe^ resting on the thighs. On command, the 
student* 

Raises the barbell by liftifig his shduWefs While 
maintaining the arm extension position. >"^, 

• Adducts shoulders (brings shoulder (plsides ^ 
gether}. . 

• Maintains raised and adducted position for five 
seconds. _ ^ 

• Returns to original position. 
• • Repeats the task. 

Teachfng Hints: ' . 
' ■ Tell the student to try to tooch hts ears with his 
shoulders. 

_ ■ Emphasize arms straight at all times. 

■ 'When the skill ts mastered, include the proper 
breath^mg procedure (i.e , inhale during lifting phase 
and exhale during lowering phase). 

■ Adjust weights according to individual needs 




Fig. 17 Shoulder Shrugs 

19. Name: Curt-Up ^ 
Equipment- Barbell, Weighttc 

Descriptron* Have the student grasp the barbfeM under- 

^eet shoul- 
fl^tmg on his 



20. 




Xing his arms, 



hand^and assume a standtr^ positi^ 
der width, arms extended and the 
thigKs. On command, the student 

• "Curls" the barbell upwartf,^^ 
until It touches his chest 

• Lowers the barbell, by extending his arms, until it 
touches his thighs. 

• Repeats the task. 
Teaching Hints. 

■ Avoid "arching" the back to prevent injury The 
teacher can minfmize^ this problerp by liaving the 
student stand with his back to a wall. 

■ Emphasize full extension of the arms, when the 
weight IS lowered. 

■ Add the proper breathing procedure when the skill 
IS mastered. 

■ Adjust weight according to individual needs. 




Fig. 18 Curl Up 

Name: Reverse Curl-Up ' \ 

Equipment. Barbell, Weights' . • 

Description The same procedure as when performing^ 

curl-tps except the student grasps the barbell with an 

ovemand grip. . 



RIC 



Teaching Hints. 

■ The same as for curl-up exercise. ' ^* 

■ The ovethand grip places more 'emphasis on dev^- 
oping the strength af the wnstsand forearms. 




Fig. 19 ReverHrCurt Up 

21. Name Overhead Press ^ 
Equipment: Barbell, Weights 

Description: Have the student grasp the barbell with an 
overha{»d grip aK? raise to the shoulder support posi- 
tion. I.e., feet shoqitf^F width apart and the barbell 
resting against the ^upper chest. On commar>d, the 
student: 

• Raises the barbell to the fuN^rm extension pQsi- 
tion. 

• Maintains the position for five seconds.- 

• Returns the barbell to the original position. ^ 

• Repeats the exercise. 
Teaching Hints; 

• Preface task by teachir>g the student "how'! to lift 
the barbell from the floor properly (i.e., raising the 
weight by exter>ding the legs, with a straight back). 

■ Place a "spotter" on both sides of the "lifter"-and 
have them ready to grdsp the barbell if the student 
weakens. 

■ Minimize "arching" of the back. 

■ Adjust weights according to individuaJ needs. 

■ Add weights as the studerft attains a pre-determined 
goal. 




Fig. 20 Ovi»rhead Pren 



22. 




Name: Tube Ti 

Equipment: Bicybe Tire Tube$. Goal Markers. Mats 
Description: -Set go^lj/riartiers 30' apart 2 yards wide. 
Place mats beyond the goal markers. Have two con- 
testlf^ts graspir>g a tube m the center between the 
goats. On command, the contestants 

• Lift the tuBe and begin tugging. 

• Endeavor to place one foot beyond and between 
or>e of their goat markers. 

Teaching Hints: - ^ 

■ Record one point each time a student steps overv 
and between his goal markers 

■ Estabhsh a time limit for eqi^Wy-matchech con- 
testants. 

. ■ Place mats to prevent injuries 



24. Name Scooter Race 

Equipment One Scooter Per Student 
* Description: The students lie on scooters in a prone 
position behind the starting line, with the scooters 
^sitioned under their hips, the students l^s are ex- 
tended-rearward or bent upward. On command, the 
students' ^ 

• Propel themselves forward by using both "hands* ' 

• Stop when they cross the finish line 
Teaching Hints 

■ Award team points to increase the competitive 
element. 

■ Make the task more difficult by requiring the use of 
oniy one hand. 

■ Disqualify those students whose feet touch t(ie 
floor. 
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Fig. 23 Scooter Race 

/ 

Name' "Pullovers" 
Equipment BarbeM. Weights, Mat 
Bescrifrttorf Have the stud^t lie a sup^e p(*itton, 
with arms extended overhead On commapd, the 
student 
• 



Fig ?2Tug-Of-War 



Grasps thfj barbell, with the arm fully fended 
J^oves the barbell forward until it tdkjches the 
thighs J. 

• Returns the barbell to the original lSositi«n 

• Repeats the exercise 

Teaching Hints w 

■ Have student observe the contraction of the chest 
muscles as the barbell approaches thighs - develop- 
ment of hack muscles as the barbell nears the m^ 

■ It necessary, mhke the exercise achievable by having 
thf student flex the arms slightly or use minimum 
weights 

■ Max mi/e tepettttonsya|id minimize weight of bar- 
bell to increase expenditure of energy ^ 

■ Minimi7P repetitions and maximi/e weight of bar- 
bell to increase muscle bulk ^ 

■ Mln^ml/e "drrbmg" of the back 
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ABDOMINAL STRENGTH 



1. Name. Belly Dance- 
Eqtipmeot. Mats 
f Description. Have student lie on back, legs extended, 
place hands on abdominal wait, and contracij muscles 
of the abdomen; then, relax muscles. 
Teaching Hints' \ 

■ Concept to stress is that working musS;l0s can be 
^It. 

Vary task by performing m a standing position. 

■ Place table tennis ball on abdomen and try to roll 
the ball off the stomach by contracting and relaxing 
the abdominal muscles. 



I 




Namfe: Alternate Knee Bend 

'ipment. Mats ^ 
Jescription: Have student he on back with his legs 
extended and hands placed behwid head. On command, 
have^student 

• Bring rigtTt knee up to chest." ' ♦ 

• Returr> to starting position 

• Bring left knee up to chest. 

• Return to starting position 

• Repeat. ^ /» 
Teaching Hints* 

■ Place hands on abdominal wall to feel muscles 
wor^ng. 




ERJC 



Fig. 2 Alternate Knee Bend 



Name: Knee^B^d' 
Equipment: Wal!»' T^"^-*-^-- - 
Description. Havfe student tie on back, legs extended, 
and hands placed bdhind head.l3n command, have 
student' * • ^ 

Slide feetjj^g mat of floor until heels touch but- 
tocks. J / 
• Return to starting position. • ' 
teaching Hints. - ^ — 
■ Remind student to, keep feet m contact with the 
floor ^nd to keep lowe^ black flat on the" floor by 
rotating hips downward. 




* Fig. 3 Knee Bend 

4. Name. Knee^Raise 
Equipment: Mats 

Description Have student he on back, legs extended, 
feet together, hegis on floo/^with handralong side of 
tbe body. On cornmand, have student. 
, " • Slide feet along the^rrjat until^eels touch theiuit- 
tocks. 

• Bring knees to chest, keeping heels close to hips. 

• Raise hrps by rounding back. 

• Hold position for three seconds. ^ 

• Return to sfartirip position. 
Teacl?ing Hints' 

■ Stress "tuck" rather than "arched" body position 
Increase repetitions as abdominal strength im- 
proves! 




^ , * Fig. 4 Knee Raise 

5 Nam^ Knee Circles 

Equipmenj^ Mats * • - 

Description Have student lie on b^ack, knees, bent to • 

chest"; and hands feehmd head. Qp comrrTand^^ave 

student 

• Ro^tSte knees in small circalar pattern to the right. | 
Reverse direction " 

• Rotate knees in alternate C4rcfes 



\ 
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Fig. 5 Kn«e Cirdet 

« 

Teaching Hmts- 

■ If abdominal muscles are ^eak, have students wrap 
arms around knees to hold legs in position.^ 

■ Increase, the bze of the circles as. abdominal 

• strength increases. 

fr. Name: Leg Stretcher 

Equipment: Mats 
• Description- Have student l»e on back, knees bent, feet 
• flat on mat, an^^hands behind the head. On command, 
haVe the student: 

• #Bnng right knee to chest. 

• Extend right 1^ to vertical position. 

• Lower extended leg to the floor. 

• Repeat exercise with the left leg. 
Teaching Hints ^ , ^ 

■ Dorsiflex and plantar flex feet to stretch and con- 
tract lower leg musdes; 





Fig. 7 Invertad Bicycle Ride 

8. Name: Partial Curl-Up ' ^ - 

Equipment: Mats * ^ , 

Description: Have student lie in a supine position, 
fjands resting ^on front of thighs, and elbows straight. . 
Oo- command, have the student: 

• Tuck chin in and lift head and shoulders until the 
J shoulder blades are clear of the mat. ^ 

• Hold curled position for five seconds. 

• Return to starting position. 
Teach ir>g Hints: * 

« Assist student with weak abdominals-by holding bis _ 
feet down and/or pulling him to the f5artiaUit-up 
position. 

■ Vary tKe- exercise by having the student perform 
rhythmitally. 

■ Discourage "straight back*' sit-ups ^ it can be in- 
jurious to the lower back. 



\ 



Fig. 6 Lw Stretcher 




Fig. 8 Partial Curt Up 
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7. Name* Inverted Bicycle Ricfe 
Equipment- Mats 

Description: Have student lie on back, knees bent, but- 
tocks raised off mat. with body weight supported by 
bent arms and hands' under hips. On command, have 
the student: ^ 
• M^e legs as it riding a bicycle. 
Teaching Hints: 

■ Elevate hips until they are above shpulders to main- 
tain proper balancer / 
• ■ Increase cycling time duration at periodic intervals. 
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9. Name: Curl-Up 
Equipment: Mats* 

Description- Have student lie in a supine position, with 
the palms of the hands resting on the thighs, and el- 
bows straight. On d^mmarn ^^vl ^thjt^student: 

shoulders off the 




Tuck chin in ir)d^ 
mat. ^^^"^ '"f;.:^f': 

• Slide t>alms forward, arms upended, untit 
fingertrpB toqcH'the to^of the kneecap. 

• Return td^stirting position. 
Teaching Hints: 



the 



Stress rfialntenarice of a steady rhythrfi, keeping 
palms In contact with»the thighs, and only rising to 
fingertip-kneecap positiop. 

Have StudeT^ts wdrk in pairs — one student performs 
the curl-up, the partner e\tertds one Srm across the 
performer's kneecaps and keeps record of the 
nijfnbef of correct curl-ups. • 




Fig. 9Curi-Up 

« ■ ^ • ■ • ■ - 

10. Name Reverse 'Curf Up 
Equipment: "Mats 

Desc«»pt»on:,Have the student sit in an upright position 
orT the mat, arhis extended, and palms^resting on the 
thighs. On command, have the student. 

• Flex the fumbar spme. • ^ 

• Slowly assume the lying^sition on the bacl^wtth 
the lumbar region touching the mat before the 

•* thofacic region. 

• Return to the upright position by reversing the 
process. . . - 

Teaching Hints ^ - , 

■ Vary the p<Jsitton of the hands according to indi- 
vfduaf capability. Placing palms omihtghs requires 
less abdominal effort. Placing hands behind the 
head or overhead creates more abdominal stress. 

■ The reverse curl-up'should be sequenced before the 
cu r I -upw because the performer is assisted-by the pull 
of'g^'avity in the former task. 

11. Name: Bent Knee Sit'Up 
Equipment: Mats ' * 

. Description: Have student he on back, knees bent, feet' 
flat on mat, and hands behind the head. On command, 
h^ve the student: ^ * 

• Curl torso up to sit-up position. 

• Touch elbows to knees 

* • Hfpid sit-up position for five seconds. ^ 

• Return to starting position. 
Teaching Hints': 

■ Have students who have trouble with bertt kriee sit- 
ups work in pairs. One student holds his partner's 
feet securely on thfe rpat 

» Student can use wall, mats, and any other device to 
, , secure legs. ^ 
- Increase difficulty of the task by having the student 

perform si-t-ups on an incline txjard, or by placing»a 

weight in the hands behind the head 




» ^ Fig. 10 Bent Knee Sit-Up . 

12. N^me: Cross-over Sit-Up ^ - - * 

Equipment: Mats ' . 

Description: Have the student lie on back, knees bent, 
feet flat on the mat and hands behind the head. On 
'command, have the student: 

Curl torso up to sit-up position. ^ 
Touch right elbo^to left knee. 
Return to sit-up position. 
Touch left elbow to ngfpt knee. 
Return to sit-up position. _ ^ 
Return to supirte position. 

Repeat. • ^ 

Teaching-Hints' 

■ .Remind student not to arch lower back. 

■ Hands must' remain clasped behir^ head. If hands 
are removed from behind the head, Vie student will 
tend to use the arms to add momentum to the sit- 
up. This action -wtU^ mvjiimize deo^pment ofTth^ 

. abdominal muscles. 
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Fig. 11 Cross-dW Sit Up 

13. Name: Inclined Sit-Ups 
Equipment: Inclined Board 

Description. Have the student assume a supine position 
on the boar^. On command, have the student: 

Curl to stt-up position and touch toi^ 
• Return to the supine pbsitioh. • 
Teaching Hint^: 

■ V^rythe exercise in accordance wtth<he abdominal 
strength of the individual. A sample Sequence might 
include: (board secufed at the second notch). 

■ Practice until 10 curl^ups can be performed. 

■ Perform »10 sit -ups,** with arms extended. 

■ Perform 10 sit-ups, with hands behind neck. 
' ■ Perform 10 cross-over sit-ups With a weig 

behind the neek. • 
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• Readjust the board to the third notch atKi repeat , 
the sequerKe. 

• ■ Insure that students keep the knees In a flexed posi- 




Ftj.12 Inclined Sit-Up 

14. Name: Vjee Sit Up 
Equipment: Mats . 

Description: HaVe the student assumera supine position 
on ^the mat, with arms and legs extended. On^ com- 
mand, have the student: ' , 
^ ^ Raise upper torso' and straighten legs simul- 
^ taneousiy. . • 

• Balance body weight on buttocks. 

• Touch extended hands to toes, while maintaining 

^ balance. * ^ ' / 0 

• Return to supine position. 4 
' ^ Repeat. 

Teaching Hints* ' . * 

■ A difficult task Which requires considerable abdom- 
inal strength, coord mat ion, 3nd balaQce* 

■ s Use the part-whole ^xigthod. Have the students per- 

form the component parts of the task until mas- 
tered before atterVipting the Vee sit-up. 




Fig. 13 Vte Sit-Up 



15. Name: Gather Si,t-ups 

Equipment: Mats ^ ' ^ ^ 

Description: Supine position on mats,, with arnnrs ex- 
» tended overhead. On command, have the students: 

• "Curl" upper torso forwarS, bringing arms toward 

* . toes. 

^ • Flex knees, witb heels touching the buttocks. 

• Wrap arms around knees and squeeze. 

• Return to starting position.. 
J • Repeat. 



^ Teaching Hints: 

■ When raising upper torso, have students roll the 
head, neck, shoulders, upper back, and Jower back 
forward in that order. Reverse the process when 
returning to the jupi/ie position." ""^ 

■ Encourage^ diaphragmatic breatbinjF by haOfhg 
students inhale when moving to a slt-up position 
and exhaling during ttl* ^'^iiew4f^*^hascef Xh% 

. exercise. * 




Fig. 14 Gather Stt-Ups 

EXPLOSIVE LEG POWER 

1 . Name: Point Toes v ' 

Equipment: Mat 

Description: Have the student assume a suj^in^ position 
on the mat. On command, have the student: 
. • DorVtfrex left foot. 

• Plantar flex left foot. ' ^ ' 

• Return to starting position. 
Repeat with right foot. 

• Return to starting position. 
Teaching Hints: 

■ ' When working with jai/child who does not under- , 
stand* the explanation or does not exhibit muscular 
control, it will be necessary to assist the individual 
through the exercite. ' 

■ Have students work in pairs. One student applies 
pressure on the performer's feet; the perforrr^er en- 
deavors to point his toes. ' 

■ Vary the task by Having the student flex or extend 
both feet simultaneously. 

Hfve the "Student note whicft musdes contract dur- 
ing the flexi(^ and extension phases of the exercise. 




Dortiflexion Plantar Flexion 



Fig. 1 Point Toes 



Name?, Bend the Knee 

EquipmentJ Mat \^ 

Description* Have students work m pairs, One student 

Ues down on his back The partner places one han^ 

uncJer his-right krjee while the other hand grasps his 

right ankle.' On command' ^' 
, • The performer erideavors to maintain the extension 
position while the partner strives to Tlex the knee 
The partijer shifts h^s hands to the f|er former's left 
leg and the jtask is reputed. . 

• Partners exchange positions. 

Teaching Hints 

■ Variations' Maintaining knees in the flexed posi- * 
tion. applying pressure to performer's^ feet as he/ 
endeavors to ride a bicycfe in the inverted position/ 
(on his back) ' 




Fig. 2 Bend the^Knee 



/ 



Name Blast Off' 
Equipment ,None 

Des(!^iptiO[) Have the studennt stand e/ect w/ 
arms at hrs side On command, the student 



• Low/ers bis body to 
teacher counts to ten ) 



semi st^uaf' nositi 



On the command of "blast off/'t^^e studfent 
^ high as possible and lands m the startir/^ 
Reports the task eight to ten nrhei * 



ERLC 




' Teaching Hints' - 

■ Variations Landing on the same spot each time, 
covering as much dfstance as possible on each ''blast 
off " 

■ Cautior> the student to avoid flexing the knees be 
yopjd a 45 degre^angle to avoid a knee injury. • 

. Name. .Jumping the Square 
Equipment. ^hite Shoe Polish ^ 
Desc?rt)tion The teacher draws a series of three-foot' 
-squares on the floor, Have the student stand on one 
corner of X\)e square On command. 'have the sti3dent 

• -^Jump^ Id each corner sequentially m a counterclock 

wise direotfon. ' , 

• Jump, to each cjprner sequentially in a clockwise 
direction a * , 1 

• ^ary directions/ for example^nump left to three 
corners and/ight to four corners, etc". 

Tfeacl^g Hints • 

■ Vary the tempo 

■ Have student perform the task, by hopping on afi 
imaginary square 

■ Add creativity by requesting the student act as a 
jack^rabbit. kangaroo, etc 

■ ^Have student /nove through imaginary obstacle 

courses For example, jumping over a log, a stream, 
or a Crack m the earth 



/ 




Fig. 4 Jumping the Square 

5' Name Leg Straightened^ 

Equiprjient None 1 , ' 

Drscnption Have the student sit erect/knees bent, 
h^els^on floor, with hands gr rasping toes On command, 
have the student ' 

• , Straighten legs while maintaining hold on toes • 

• Return to the starting position 

• Repeat the exefctse S 
Teachfoy Hsrlts 

Stress "pushinq" aitian of legs and "pulling" action 
of hands ^ 

tHuf.ifi iriHi R.'S'Mfcr^C )unf.l of Amcnra Phy^iCdl E(lu< .than 

7 ^ 
E:f^u(drn.M.jrR' V atch Coc/ncU ->f Arnf^nca, Phyiio/ Bdur.ti'On 
PfU((t.)n} ■ * • ^ 
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Fig. 5 Leg Straightener . 

^ r ' I ^ 

6. Name* Tiptoes / . . . 

Equipment' None /y 

Descnpt^on• Have the student stand erect. Qn com- 
mand, have the stuctem: . • 

• Rise up on hts toes on the cdunt of "^ ." " • 

• Return to^standmg posrtion on the count of "2.'\ 
Repeat the task, 

Te^chyng Hints* ' * • 

■ Have, the' student perform alternately on flight and 
left foot 

' ■ Have the student feel the calf rtiuscle-and explarti 
what happened ^ ^ 

■ Increase time duration fo> holding No -1 position. 
#■ Place a^ext Dnder the toes and -perform. 





Fig. 6 Tiptoes 

. Name Jump and Str-etch * ^ 

Equipment None 

Description, htave student 'stand erect with arms at 
siQes. On command, have the student, i 
^^•^ Swing arms backward while bending knees. 

• Jump for height and distance, stretching arms^over- 
heaJ, 

• Throw body and arms forwarxl as he lands 

• Repeat ^ 
* Teaching Hints; 

■ Have the child |urfip repeatedly across the gymnas- 
lum'and keep a>ecord of the total attempts. 

; ■ V*^ by. excluding tlje use of^ the armr! Discuss <he 
dillerence in distance^rescilting from the elimination . 
of arm usage ^ * 

■ Record each atjdent's best.distanc^" ip inches. ' 
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Fig. 7 Jufnp and Stretch > 

8. Name. J^umping for Height 
Equipment* Chalk 

Description: Have students work in pairs. The per* 
former should starKi jjpright, adjacent to a wait; witb\ a * 
C piece of chalk in his hand. On comppand, the per- 
. former* v 

• Jumps as high as he can and makes a nr>ark qn the 
. . wall. ' 

• The partner measures and records the hetghtr 

• ^rtn^.reverse positions arKl repeat. 
T-eac^iing Hints* 

■ f\/farK a grid on the wall, with graduations in inches. 
Variation Have each partner jump, repetitively, for 
one minute and record the number of jumps. 




Fig. 8 Jumptrtg'for Height 



1"/ 



• ' \ 

NaiSrie: MounTain CTinS^n^ \ ^ . * 

^Equipment: None ' \ > 

Description: ^HaW-sHident'assurTie push-tf|!> positio^n, 
^^ith one leg tJejtei^r«^^e other In the extended posi- 
tion. On comn^and, have fhe student; 

Reyers^_hi§ leg positjQiLCpntinuoi^ly. ^ 
Teaching Hints: ^ ^ , 

■ Establish a slo)»* cadepce, initiall\/ so that the 
student can learn the coordinated movement. 

■ By hfvin^ the student ^gnsfer ail body weight to 
^ his arms as he shifts his leg position, the task be- 

, comes an arm strengthening exercTse. 




Fig. 9 Mountain Climbing 



10. Name: Squats (Knee Bends) 



Equipment* None *^ 
Descriptipn- Have the student stand erect, teet shoul- 
der width apart/ WJt^f hands on tups. On ctjmmand, 
have the studentT 

• L'ower his body *so that knees are flexed at a 4^ 
degree angle " ' 

• Maintain position for five seconds. ' 

• Returr^ tcthe starting position. ». 
Teaching Hints :- 

■ Increase repetitions at periodic inte;:\tals. 

■ Caution student regarding the performance tjf knee 
. bends beyond 45 degrees ' 




Fi9. 10 Squats (Knee Bend^) 

# 

11. Name: Barb^n Squets 

Equipment; Barbell, plus Aborted Weigtits- * . * 

Description: Have the student stand^erect,.feet shqul- 
» der width apart, with barbell on shouJders. 

On conrimarKJ, have the student' v ^ 

• Perform tfte task as cfted in No. 10. 



Teaching Hints: * 

■ Have the student start 'theXprogram by placing 
wjeights on the ^bell equalXto one-thlrd of his 
^ body weight. Increase or decraleTfie weight level 
until he -performs a range of fivato.ten repetitions 
with a specific weight. Fronr> that point on, have the 
student use the same weight load Vntil he can per- 
form ten repetitions, and then incl^ase^he weight 
load. . • 




^ , Fig. 11 Barbell^uats 

12. Name: Barbell Heel Raises 

Equipment: Barbell plus Assorted Weights, PlanK 
Description: Have the student stand erect, -with toes ort 
2' X 4','feet shoulder width apart, and barbell on shoul- 
ders. On command, have the student: 

• "Extend body upwarStintil tt)e entire body weight is 
supportecf b^ his^oes. 

. • Maintain the position for five seconds. 

• ^ Return to the starting posftion, with his heels on 

the floor. ' ^ *^ • 

'Teaching Hints: » 

■ determine appropriate barbe)l weight and exercis- 
ing regimen as per instructions in No. 11. 

» ^ary the angle ^>Hthe feet to develop different 
musculature. ^ ^ 

■ Vary the height of the support that ist)laced under 
the toes. 




\ 



12 Barbell HmI RaitM 
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.13. Name; Wail Tapping 
Equipment: Timer 

Descripuon, Marks are made on a wall at S'^'intervals 
*Th€ student is to stand adjacent to the wall. On com- 
mand, the student* 




Fig. 15 Crossover 



Jbmps 'a\ high ;arhe';cafi touches the. wall aT * 
high is he car? r:each. * 

• Repeats" theSasl^TOrone minut# 

• Attempt's to contmualjy >jump above' a predeter- 
mjn^^ark, j.e.^above 3. 6. 9. or 12 inches. 

Teach ir^ Hints' , ^ J 

■ Have a partner record his sco/e, tlT^t is the number 
of successful ^umps - . 

■ Record his ^^^f^ "touch point " 

• ■ :R0corxJt a meSi^ure 'p% his explojrt^P leg pcTwer - 
jumping touch mTnus standing touch. 



' Teaching*H1nts. , , ^ . 

Start^lth*a slovsKcadence«for a limited'peripd pf 




1. 



Fig. ISA/Vall Tapping 

14. Name Flutter Kick * ' 
Equipment Matr 

Description Pro nh> position on .the mat. with hands^ 
under thighs anci legs extended toget^ier On command, 
the student 

• Keeps chin and trunk in contact with the floor ■ 

• Alterpatel;V raises and lowers legs as in the flutter 
kick\n i&wjmmjng. 



2.' 




Fig. 14 Flutter Kick. 



time. . I 

Increase cadence and time demand as progress iS 
noted. 

Add verbalization by having Students count every 
time the left Iqpt strides the floor. 
Ha/e the students perform the task while lyjng in a 
supine poS4t4on. ' . * ^ \ ' , . 

Vary theaask - moving Tegs apart and together, or 
crossingi^jl^eg ON^er the olher-<j^ *> ' 



,(^RpiO||iSPIRATORY ENDURAINiPE 

Name Marching-in-Place ^' ' ' 
Equipment: -N6rte ^ ^ . • 

Oescrjptidn. Have the student Stand at attention. On 
commandfthe!sfudent|^ • ^ ^ 

• Marches-in-place.'star\mg with the left foot. T 

• Swings arms naturally.'^ 

• -Counts each time his left foot ft\^^ the floor. 

• Stops when the teacher gives the^commar\d. . 
Teaching Hints* ' < 

■ Vary the learning' experience- by. keeping Jhe 

• performance time and ^petitions Constant, mcreas-^ 
'* in^the tim^ while keef^r^ the repetitions constfp^: 

■ Have the students maf(A to music, : 

■ Observe performance «ld no«rt)i laterality and^' 

• gross body coctfdinatioPJ prolDlems. " 

Name: £ndurance\imptnf^ ^ " ' 1 ' * 

Equiprnent None ' / I ' 

Description: Have -the student ass^e an upright 
staVding, position. . with his arms a\ 'his sides. On 
command, the student 

• JumjA repeatedly, feet together. uhtU requestefi^o 

stop. - ' ^ u \ 

• Places fmgers on carotid artery (under jawbone) 
and endeavors to locate pulse. 

Reaching Hints 

■ Explain the effects exercise has on the^heart and- 
circulatory system. - / 

■ Add rpusic to make the task more onjoyable. , 

■ Vary the repetitions according to individual 
capacities^ * ' • • 

■ V-jry the task by having the student jump forwari^. 
ba3l<ward!*and sideward, with feet together and 
apart 



•- Fig. 




iurance Jumping 



3 Name Endurance Hopping • 
^ Equipment" N6ne 

Description Have the studenf assume the upright 
• standing position, with his" arms- ^ his sides On 
^ command, the Student 

• Hops on his left foot ' , ^ 

• Hops on hh ngrtt foot , 

• Hops, altefnatelvk^pn his left and'right foot 
Teaching Hmts ^ • . ♦ 



s as for "Endurance Jumping " 



; ■ The^same 

■./■, 




FI9. 2 Endu ranee Tiopping 

. Namfe^ Spot Running 

Etjuipment Stop Watch 
- Descripjtion. *Have thfe student assume the upright 
standing position, with his arms at his* sides in the 
flexed position, On command, /he student 
*• Runs mplace at varymy speeds, for varying lengths , 
of time > ' 

Teaching Hints ^ 

■ Have tite students change pace by telling them to 
' ♦ imaqfnp they dif lui.mng uphill, (jowrihill. around 
^ a tuKO. or they ati a racing car; fiofsp. bus truck or 
a train 



Name: Running A Measured Distance 

asuring Ta 
a mfeasurecl 



Equipment Stop Watch. Measuring Tape ' 

distance ' On 



Description Establish 
command, the student 



• Completes the run as rapidly as possiblj^ ' 

Teaching Hints' * 

■ Recommended/ distances: grades K-2 — 200 yardsf 
grades 3-6 - 6B0 yards; grad^ 7-9 - one.mile; arra 
grades 10-12 - twp ^iles. , _ \ \ 

■ Add the comF>etitiv^'<lement by using team races, 
* tfeSm r.elays,^shuttle runs, and<obstacle'runs. 

Namp' Trot^Skip, Run^ . 
Ecjiuipment. None . ^ ' * 

Description: Syb-divide the class inti>^ series of teams^ 
aligned in hn^forri^ation, '^facing the same direction On 
command: • . ^ 

• The fi^^t'Studerit m each line begins trotting. 

• The next student in each line begins trotting, when, 

• the first student has moved forward approximately 
eight feet. . 

• Repeat the same procpdure"{jntil all student^ in 
each line have completed the task. 

• When the first student of each line (the leader) l^s 
returned to fre starting point, he or she begins 
again by skipping the entire distance. m 

• The otiner students replicate the skipping 

• The leaders will complete the third lap by running 
at full speed. « 

Teaching Hints' ^ ; , 

■ Have students select and include other types of* 
locomotor skills. \ • 

■ Identify and ♦assist stifdents who are 
difficulty v^ith any of the locomotor skills. 

Name- Ski Slalbm Run \ 
Equipment: Stop Watches, Boundary Markers 
Description? Arrange markprs as per the illustration 
Space the markers so that the ^otal distance is 25-60 
yards. 6nr command: \ \ 

• One student at a time runs the entirei^istance 

• l^epeat until the entire class has a time recorded 
Teachir>g Hints: - 

■ The instructoi!* "times" each student. • • 

■ Vary thffe exps'nence by conducting a continuous 
slalom (j e.^ students traversing the course, keeping 

^ ejght-foot *rue|vals. ' 



having 



Start 



lO I 



Finish , 



Fig. 3 Ski Slalom Run 



Thomas M ^Vodola, Jnd*¥^du'ah^ed PhystC&( Education Pro 

^ram for tbe Handtcappud Chifd 'p 161 ' 
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O^faiip Br^nf 'and Eloise -McLftan Ohver, Fun and Activities 

Thrquqh Elttrrentary Physical Education. ' , 



p. NamerFollQWttheLead^r^ 
Equipment: Record Pljver^ 

Description: Place students in a circle formation (ten 
toatircle). 

• A designated leader performs 9n exercise such as 
* hopping. ' 

• The other students in the circle replicate. ^ ^ 

* • When the instructor calls "qhange" the student to 

the leh of the lead performs a different task. 

• The^other students replicate. 

• Qontinue until all students have sefved as leaders. 
Teaching Hints ^ ' r 

■ Play a record tHSt has a^fasit \empo to set the 
rhythm. ' . * 

■ EnccJurage th« inclusion of tasks that jnvolve the 
flifferent parts of the body. / 

2\ ' ' 

^. Name: Astronaut 

Equipment: None - - , ^ ' 

Description; Have the entire class^orni one lafgd circle. 
Select one student to serve as the chief astronaut; have 
him stand in the center of the circle. - 
^ The chie# astronaut calls No. 6 (or any number). 

• All astronauts whose 'numbers^e six respond by - 
lockw]>r^foun# the circlfe (space), 

s atmosphere) at 
their ongioal 1>osittons, and touching fhe chief 
astronaut's extended hand. 

The first 'astronaut to make coptact' becomes the 
new chief astronaut and' calls a different number. 
Teacljing Hints: - - 

# ■ Vary the number of space revolutions before 

reentry is permitted. , 

* 3 ^ 

^ 10. Name: Red and Blue , ^ 

Equipment: Flat Object, with each Side a Different ^ 
dolor . 
Description: Divide the class into wo lines facrr>g each 
othe^ Explain and demonstrate the game. Select a » 
leader to to5s the^colored object. 



ru 
ree 



I n n I n^^c^fit^rclockwl^r^fo^ 
entering ' the ' cirjj<P(the earth'i 



• The leader tosses the jobject in the center area 
between the two teams. • , ^ 

• If the object lands with the blue side up, • 
members of the "blue" team turn and run home, 
pursued by the "red" team. 

• Jf the- object lands with the red sid#^up, tjje; 
procedure is reversed. I — 

• All players tagged before returning honre join the 
opposing team. 

• The team havi'ng the most players in a predeter- 
mined time period wins. 

Teaching Hints: ^ 

■ Stress the impdiaance of being careful to ^oid 

• injury. • * ' ' 

■ Us^ blue and/ed pinnies or vests, if availaBle. 

^ ■ If available, Use flag belts to njinimize arguments as 
. to whether a player was tagged, / 

.»11.VName: GrabtheTife *\ ' 

Equipmeht: Car Tire 

• Description: Divide the class equally into two, teams 
'and assign A number to students 'on both te^msi Plaoe 

the teams at the^opposite ends of "the gym and the tire 
in the center^ t • * ' • 

• The ir)(^rtrctor calls a number. 

•'The students with that number run to the center 
^ try to drag -the tire beyond their line. 

• Score one point for each suecessftrt attenftpt. . 

• Continue until all lumbers have been called, i 
Teaching Hints: 

• «^Vary the game by calling multiple numbe'rs (e.g., 2, 
6, 10). In the example cited, six students would run 
t© the cen^r. ' 
w Combine mathematics ,with th^ motor task. For 
. example, state. 'Those students whose numbers are 
a total of ar*- 5 run forward." * 
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Fig. 4 Red and Blue 



^Charles B. Porbm. et al.. Concepts in Physical Bducation, p. 61. 

^Orfahe Bryant and Elo.i5e McLeart Oliver. Fun and Activities 
Through Blerrfentary Physical Education, p. 51 . 

^Ibid, pp. 77-78. 



Ffe. 5 Grab* the Tire ' ^ 

\ - ; . ■ ; 

12. Name- Change Places 
Equigrrftht: Mats 

bercriptioil. Divide the class into two teamy, placing 
the teams at opposite enfls of the room^with each team 
member assigned ^number and requested to lie on a 
mat/ Upon verbal coJ)nmand, the students:^ . 



• Obey commands, e.g., "Turn on your stomach^ 
back, etc." r 

• Exchange mat positions with their partners. 
Teaching l^^nts: 

• ^wafd^leam points on the basis of proper task 

execjution and reaching designated mat first. 

• To minimize accidents, hjve students^run no tiew 
m^^Sositions 'around the outer perimeter of the 
mats in a clockwise direction. . 

■ Vary tasks to include cJiVing, etc. 

• Assign students to giv6 verbal commands. 
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14. Nanw: Cycling and Joggthg v ^ 
Equipment: None - 
Description: Have student assume the inverted cycling 
position on the floor. On tommand, the student: 

• Complet^ twenty-five leg cycles (a cycle is the 
rotation ofboth legs). ^ 
Runs fiv^ laps arourni the gym. 
Retorns to the original cycling positioTi. 
Retreats the task. - ^ 

■Teaching Ij^ts: 

• Vary the leg cycles and^distarjce to be^un. 

• Keep the tirrve constant ind recorcl ^ number of 
"circuits" completed by eafch studpnt. . 

• Stress the safety factor — avoiding contact with 
running classmates. > # 



Name Wj 
Equipmj 



Fig. 6 Change Places 

ndmill and Jog., 



it. None 
Description: Have 



the student assume a standing 
position, leet apart, 'with arms -extended sideward at 
shoulder level. On command, the studem: 

• Bends and twists his' trunk, touching his left hand 
to his right tde". ^ , 

• Returns^o the sferting position. 

• Jogs around the gym and-returns^to the original 
floor position. 

• Repeats the task, ' ' 
Teaching Hints: 

• Vary the t as jj,v according to the endurance capacity^ 
of each student. 

• Identify and correct bilateral ity and/or flexibility 
problem's. 





Fig. 8 jg|c|tng and Jogc^ng 

15. Name: Mountain Ctimbir>g and Jogging 
•Equipment: None 
Description: Have' the student asstTfee tfie starting, 
posi^op as in the illustration. On jfcommand, tfie 
student: 

• Reverses flis'foot posit ton for thirty cycles. 

• Runs five lafx aroulxi the gym. ^ 

• Returns to the origin aptarting (>osition. 

• Repeats the task. 
Teaching Hints: > ^ 
■ The same '/hints" a^t^d m No. 14^ 




Fig. 7 Windmill and Jog 



Fig.,9 Mountain Cjimbing and Jogging 
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16. Nam«: Jumping Jack ^' ' 

Equipment; Nope 

Description: Hav^ the student stan^ with feet together 
and h^nds at sides. On command, the student: 

• Jumpi and fands with feet apart. , 

' %^ Simultaneously, n^oves arms sideward and upward, 
touching hands overhead. ^ - - 

• Returns to the startyig position. 

• rfepeats the exercise. - * » 
Teeing Hints: , « • ^ » 

, ■ Vary the number of repetitions and cadence, 

■ Increase the difficult^.level by alternately having 
thjB studeot shift the feet ^ideward - together and 
, staggered - together. 

■ If a student cannot perform the task have him 
' perform the discrete parts by th^ numbers. 




• Skm rope for thirty seconds. 

• Resu for thirty seconds. - ^ 

• Repeats ^ exercise until he has skipped for 2:30 

^ seconds and rested fof2: 30 seconds. ' ^ *' 

Teaching Hints: ' ^ . ' 

■ Wprk up to a cadence of 120 jumps per minute. 

■ Increase the skipping time and ciecrease the resting 
ttme. - - » ' ^ 

■ Vary the task by havihg the student skip in reverse' 
(i.e., bringing the cope over the head and behind'the 

• body). 

18. Name: Bench Stepping 
^ Equipment: Bench, Stairs, or Gymnasium Bleachers, 
' Stop Watch * / • . ' - 

Description.: Aave the student stand upright facing the 
bench. On conyinand, the student: 

• Places his right foot on the bench. 

• Bringsnjp his left foot and stands erect, one 

• Lowers Tils right foot to the floor. cycle 

• Lowers his left to the floor. . | 

^ Continues until he/has completed sixty cycle? in a . 
tvvo-nwpute period (thirty cycles per minute). 
Teaching Hints: * 
' ■ Keep the cadence constant by< ' clapping hands; 
counting 1, 2, 3, 4; or Osing music. 
■ Increase the time, at periodic intervals, by thirty 
^'seconds until the students can perform the task for 
five minutes.* *» 



Fig. 10 Jumping Jack 

17. Name: Rope Skipping ' - 
Equipment- Stop Watch. Jump Rope 
Descriptipn. Explain and demonstrate the proper ropt 
skipping technique. On command, th^studenf 





Fra^2 BerKh Stepping 



.19. 



Fig.. 11 Rope Skipping / 



Name. Circuit Training 
Equipment: Timer 

Description: Have the student assume an upright 
position. Qn command, the student" 

• Hops on his left foot for 1 00 counts. 

• Hops on his right foot for 100 counts. 

• Jumps on both feet for 100 counts-. 
•^Performs 100 jumping jacks. 

• Runs in place for 100 counts. _ 

• Repeats the circuit. 

Completes as many circuits as possible in ten 
minutes. 



one 
circuit 



^Teaching Hints: 

■ Have* the student keep a daily record of his 
performance; two circuits, plus three exercises 
would be recorded 3^2.6. 

■ Encourage the student to better his score each day. 




20. 



one 

Circuit 



Fig. .1 3 CtVcuit Traming ' 
Name: Interval Running 

Equipment' Tape for Measuring Distan6e, Stop Watch 
pescnption: Interval running is a type of conditioning 
that uses the "overload concept." The student is 
overtaxed physjologically by being required to perform 
a series of running events which include a relaxation 
phase aQ4 3 stress phase 4or a certain distance or a 
certain- period of time. For example, the student might 
be requested to perform the following running events 
n a ten-minut§ period , >^ 

- • Walk rapidly for two minutes. 

• Jog for one minute. 

• i^un at one-half speed for one mmute 

• Spfrmt for one minute. _ 
^ • Repeat the circuit. 

Teaching Hints: ' 

■ The "overload concept" can be applied to any 
activity. Devise a circuit that applies interval stress 
to a series of exercises* the game of soccer, or 

^ * swirnming. 

■ Increase the "overload" gradually by decreasing the 
"relaxation" phases o1 the circuit and increasing the 
'/stress" phases. 

21. Name: Road Runner 

Equipment: Timer, Track o7 Large Area 
Description: Students form '^ne or mdre lines On 
command, the students. 
Jog slowly. 

• The lasf student sprints to the fronj of his line and 
begins to jog. 

, • The process is repeated until all students have 
Jprinttd one time. 

ERJC 



Tea*ching Hints: 

■ Vary the task according to the ability level of the 
students. For .example, students with extremely 
poor endurance cpuld walk' in line, with the last 
4>erson jogging to the front position.. , 

■ Increase the jogging and sprinting distances as the 
students improve. ~ ^"^^X 

■ Decrease the time perriiitted to c5Cer a given 
distance. 



000006 



Jog in place 

,F|9. 14 605ekI Runner 



22. Name: Suicide t . - * 

Equipment: Timer, Basketball Court 
Description: The student stands behind the baseHne. 
On command, he: * ' ^ 

• Sprirrts to the near foul line, touches the line with 
his hand and sprints back to the baseline. . ^ 

• Touthfes the baseline and sprint? to the half-cdurt 
line and back. 

• Repeats *to the far fouMine and back and far 
« baseline and back. ' 

Teaching Hints: 

■ Keep a record of all times and encourage students 
to "Na ^ their own time. 

■ */ Have sevehil students perform the activity at the 

sanie time; stress staying in their lane. 

■ vUse markers so the activity can be used In an 

^ll'purpose room, or out-of-doors. 



:r-l- 
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F49. 15 Suicide 
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* COMMUNICATIONS DISORDERS FL(9W CHART AND 

ACIDITY CHECKLIST 

' NETWORK 19 • 
; COMMUNICATION DISORDERS ^ 

• " * * R EVIEW PERMANENT RECOR D 

AND MEDICAL HISTORY 
(1 hour) 



'0 



PROCURE 
MEDICAL 



APPROVAL FORM] 

r//hour) 



ADMINISTER PHYSICAL 

FITNESS AND MOTOR 
ABILITY ITEMS (THAT 
^ CAN BE PERFORMED) 
(2 hours) 



ADMINISTER OTHER 

APPROPRIATE TESTS 
5(1 hour) 

ASSESS t>eR FOR MANCE 



SUBJECTIVELY * 
(part of time above) 



RECORD 

OBJECTIVE/^ 
SUBJECTIVE 
DATA 
['k hour) 



PRESCRIBt 
EXERCISK 



APPROVED BY 
THE 
PHYSICIAN 
(Va twur)' 



PRESCRIBE 
ACTIVITIES 



FOCUSING ON 
ABILITIES 

(M. hour) 



NETWORK 20 
COMMUNICATION DISORDERS 



CONTINUE 
PROGRAM 



(18 hours) 
9 ^eeks 



0 



CONDUCT 
STUDENT 




ORIENTATION 

('/2 hour) 



IMPLEMEr^T 
INDIVIDUAL12ED 

PROGRAM * 
(18 hours) 
9 weeks 



RETEST AND 
EVALUATE 
INDIVIDUAL 

PROGRESS 
(172 hours) 



RECOMMEND 
FLEXIBLE 

SCHEDULING 
. (72 hour) 



0 



T02 



REFER TO 
PHYSICIAN 



FOR 

PROGRAM RELEASE 
(SUBJECT'S FULLY 
F^ECOVERED) 
(y2 hour) 



0 









APPENDIX A (Contini^dli 
ACTIVITY CHECKtlST 


* ^ 














^ EVENT NUMBERS 


ACTIVITY 


ACTIVITY 


NETWORK 
NUMBERS 


EXPLANATION .^^ 


BEGINNING 


ENDING 


TIME 


^ DESCRIPTION 


1 


fl 




HVIPLEMENT PROGRAM FOR 
STUDENTS WITH COMMUNICA- 
TION DISORDERS 




Program will be provided for the ' 
partially-sighted, blind, hard-of-hear- 
ing, deaf, and autistic 


1 


• 2 


% hour • ^ 

I 


> 

. Procure ^fledtcal Approval Form 

Note: The original form is to be 
filed in the nurse's office, a copy 
. of the form is to be plapsd m the 
, child's folder ' / 




•Self-explarwtory 

I 


> 

L 




• 


























' t > 







8 
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APPENDIX A (Continued) 



1 i 
1 t 




ACTIVITY CHECKLIST 




1 EVENT NUMBERS 


ACTIVITY 


ACTIVITY 


NETWORK 


{ BEGINNING 


ENDING 


TIME / 


DESCRIPTION 


NUMBERS 


1 ^ ' 


3 


1 hour 


Review Permanent Record' and 
Medical History 

. Carefully check auditory and vis- 
u^infttrmation 


19 




3 


2 hours 


Admmister Physical Fitness arxJ 


19 








Motor Ability Items -y' ' ' 






/ 




. Keep'S record of pre- and post- 
test progress 




' 1 

J 2^ \ 


3 


1 hour 


Admmister Other; Appropriate > 
Tests 


19- 








. Where appropriate, devise tests to 










assess peripheral vision, depth 




1 ^ ^ 
1 * 




« 


perception, and kmesthests 
* 




1 \ 
1 




>■ 




v 




5 









EXPLANATION 



The D&A teacher will review the per- 
manent record and medical history of 
every student in the prdgram 



Students will be encouraged to per- 
form thoseTTems that are within their 
ability levels 4 



Tests designed to assess progress m 
terms of "use of thi senses" will be 
adnnnistered * 



'I 



APPEISiDIX A (Continued) 
ACTIVITY CHECKLIST 



EVENT NUMBERS 



BEGiNNINd ENOrNG 



t / 



ACTIVITY' 
TIME 



Part of time 
above 

Vi hour 



V7 hour 



V2 hour 



V2 hour 



ACTIVITY 
DESCRIPTION 



Assess PerformaDce Subjectively^ 



Record Objective and Subjective 
Data 

Prescribe Exercises Approved by 
the Physician 

. ftec^d prescribed exerc^s 'on 
each student's prescription card 

Prescr'ibe Activities Focusing on 
Abilities 

< Post a list, and discuss nrHxJified 
games and activijties that have ' 
been approved by the physician 
or CFiild Study Team 



Conduct Student Orientation 
p Explain rules ancf regulations, 
program values, etc * ^ 

*^ * / 



NETWORK 
NUMBERS 



19 



19 



19 



19 



20 



EXPLANATION 



Self-explarwtory 



Self-explanatory 



The family or school physician w/ll 
prescrfbe a^^ exercises 



• The family, or school physician or. 
Child Study Team will prescribe alU 
games aHd activities • 




S^lf-explanatory 



121 



• 


5 


• 


* 


/ 


r . ^ 






t 
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APPENDIX A (Continued) 
ACTIVITY CHECKLIST ' 








^ EVENT NUMBERS 


ACTIVITY 
TIME 


ACTIVITY . 


NETWORK 


■ 4 ^ 






BEGINNING 


ENDING 


DESCRIPTION 


NUMBERS 


IXPLANATrON 




















,» ' • 








Demonstrate correct testing tech- 
nique \ 
r Prepare the necessary forms 
. Assist ''and conduct testing 






4 

\ 








• 


* 

Note: Autistic children should be 
guid^ through alt tests 






/ 


• «k • 


6 


7 


18 hours 
(9 weeks)^ 


s 

tnipfement Individualized Program 
. Provide gn aide to work with 
each autistic child, utilize impied- 
late, positive reinforcement for 
the slightest accompjishment 


' 20 


Each student will jreceive a program 
based on his specfric needs and intef- 
ests 


} 


/ . * 
• 


7 - 


^ 8 ' 


1 hours 


Retest and Evaluate ^dividual Pro> 
gress 1 

. Refer students' to pjiysician for 

po^ible release fromthe program 

\ 


20 


, Students will bey tested at nine-week 
intervals ^ 


\ 

• 

\ 

% 


1 












• 


\ • 
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• 














• 


4 

1 






<* 

APPENDIX A (Continued) ^ 
ACTIVITY CHECKLIST 




t 


• 






> 




% 




EVENT NUMBERS 


ACTIVITY 


ACTIVITY 


NETWORK 


t * ' / 




BEGINNING 


ENDING 


tiMe 


DESCRIPTION 


NUMBERS 


EXPLANATION 




t 


( 




\M ^wncrc rcsuiis arc supporiivc ot 
such a reco'mmdndation) 










9 


18 hours 
(9 webks) 


Contrnue Program 

. Consideration should be given to 
possible revision of exercises, 
stimulation of motivation, etc. 


20 ' 


Self-explanatory 




8 ^ 

I' 




Vz hour 

V 


RecommerxJ Flexible Scheduling 
. Prepare and submit supportive ev- 
idence for your recommendation 


20 


Where possible, students will be sched- 
' uled in with their peer group 














• 


- 


8 


11 


Va hour 


Re^er to Physician For Program Re- 
lease 

. Prepare and submit supportive ev- 
idence for your recommendation 


in 


Students will not be returned to, the ^ # 
unrestricted program unless they have 
a signed release from the' family or 
school physician ^ 










♦ 

y ■ 






* 






• 

K 


4 


■( 
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APPENDIX B STUDENT'S CERTIFICATE Of MERIT 



t 






Certificate of M^nt Si- : ' ; ^v^^F: 




ALL CHILDREN TOTALtV INN^VEPTEXERaSING^ i V ^ V ^'^ ?V ^: v?!^^ 
^ Project No. 72^,™ m^y|c>^^E>^.L 89^a" i^^^ri / 2^^^^ ^ 1 


AmrdedTo: 




School/Agency:' 




Accomplfshnrnriir- 






\ \ ' 

•V 


., ^ •J^-.V- - . , \ 



1 ^' 
o 
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NJDE 415 5 (3/75) 



APPENDtX C TEACHER'S CERTIFICATE OF ACHIEVEMENT 




g NJDE 401 16 (12/74) 
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APPENDIX D 



POSTURE SCREENING GRID CONSTRUCTION DIRECTIONS 

(CouiYsy of the Township of Ocean School District) 



CONSTROCTABLE ITEMS 



2 8-penny n^ls 







f 

/ 





































































4" 



24" 



/.CO 



Rear view 



Material t naads d : 

Grid: ipne 1/8" )^ 4' x 8' masonite 
Frame: one 3/4" x 3" x 24' 
Rod; one 3/8" x 30" 
Clamps: two 

Wooden block : one 1 " x 4" ^ 

Plumb bob: one 

Paint: 

1 quart of flat black enamel 

1 pint of fast-drying whife lacquer 

Striping tool' one 

Straightedge. 8' long. 3" wide 



lrlftruct»ont: 

1. Redilce matonite to proper siie! 

2. Paint masonite. 

3. Place frame on masonite; secure 
with 3/4" roofing nails (miter 
corners). „ 

4. Draw horizontal and vertical 
lines. Start at midpoint and paint 
alines 2" apart with the striping 
tool. Be sgre to* secure the 
straight edge to the frame with 
clart^ to insure strajght lines 

» 5. Touch up any overrun of strfping * 
with black enamel border. 



APPENDIX E 



GUID^ 
TO THE 
EVALUATION 

, OF 

POSTURE ANII-BODY ALIGNMENT 



; • 



The evaluation of body alignment and posti/re by the evaluator helps to serve a dual 
pufpose: 

Purpose I: - ' 

To acquaint the examiner^ with postural deviations of the individual and thereby 
serve as a guide for the exercise program, 

urpo^Jl: 

To provide -a record for the future reference from which to evaluate progress or 
change in body alignment 

3 



jCherry Hill Public Schools 
Mr Al Daniel 

Department of Physical Education 
Developmental Physical Education 



13 



Permission to publish granted. 

/ 
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APPENDIX E (Continued) 

EVALUATION OF BODY ALIGNMENT 
AND POSTURE 



3, 

5. 
6. 



A* Nolstionf on screening form. - 

The name of each child should be clearly PRINTED. ^ 
2. Age of the child should be recorded in years and 
months. 

Name of school is clearly indicated. 
Record weight accurately. 
Recor<| height In inches^ 

Leg lengtti record in inc^ies - be careful to place 
correct measuremefrts'with correct leg. 

7. Record all other anthropometric measurements 
* carefully. 

8. 1h "remarks area" make .notations of past and pres- 
ent history from sttjdent which may have 9 bearing 
on posture and body alignment evaluation. 

9. Record correct date of examination. 

B. Screening Procedure. 

1 . Boys should be screened in gym shorts. % 

2. Girls should be screened in bathing suiu of any 
, Qther suitable attire to allow efficient evaluation. 

3. No footwear or socks should be vwrn by students. 

4. In evaluating the student for postural (deviation "O" 
is ideal and any slight deviation from this is consid- , 
ered normaf and should not be recorded. 

5. Adjust the stu*nt's stance without attempting to 
correct a postural devi3tion in order to allow the 
best evaluation by the evaluator. 

6. Use a red pencil for initial screening to indicate first 
observations, and do not hesitate to recorti on the 
figure and deviations noted. 

7. Leg llngth is ineasured from the anterior superior 
spine of the ilium to the internal malleolus. 

8. Calf circuftfference is measured 4-5 inches below 
the inferior tip of the pateJI^imid-caif). (Measure- 
ments taken with steel tap^) r ^ 

^ 9. Thigh circumference is measured 6 inches above the 
^superior tip of the patella (mid-thigh). (Measure- 
^ ments taken with steel tape.) 

10. All skinfold measurements are made on the RIGHT 
side of the. body. Apply the calipers about 1 cm. 
from the fingers holding the skinfold and at a depth 
approximately equal to the thickness of the fold. 
All folds are taken in the vertical plane except when 
tbe lirres of Lmn result m torsion of the skinfold in 
v»hich cas^ itjMaken along these lines: 

(a) Chest - Midpoint between the anterior crease 
of the ancilla and the nipple. 

(b) Abdomen - adjacent to the umbilicus. \i 

(c) Arm — Midposterior midpoint between the tip 
of the acromion and the tip of the olecranon 

. with the elbow in 90° flexion, and with the 



extremity hanging straight in ^«n , extendeci^ 
- posi|i|>h. „ 
(d) BMfk - Tip of the scapula with the su6ira in a 
rfiaxed standing position. ; / 
.11, Grip strength - Taken with a grip dyrianDoitieter, be 
careful of placen^jt of dynJarrjiometeT - scale 
shdtild be facing out. t 



REAR VIE)W 

Plumblfne shouW bisect the biidy into two equal parts 
as in form ll. 

A. Head 

1 . Tilt - head may slant toward one side or the other, 
evaluator may indicate on figure. 4 

B. Shoulder level ^ 

1, One higher than the other, evaluator may indicate 
on figure. (Use horizontal grid lines as a guide.) 

C. Shoulder blades 

1. The inferior angle; of the*scapula is normal at the 

level of the seyenth thoracic vertebral spinous 

*^ - . 

process. 

2. "Winging" of the scapula - the vertebral border is 
pulled away from the posterior back or spinal proc- 
esses of the vertebrae. 

D. Upper and Lower spine 

1. Mark direction of convexity. 

2. In reference to "C" curve the examiner will mark 
both upper and lower spine in direction. 

3. In reference to "S" curve please mark convexity 

carefully. - ^ 

^% 

E. Hip level 

1 . Use horfzontal gird lines as a guide. 

2. If in doubt as to lack of prominence of hip bones, 
the examiner may place hands on crest of ilium and 



observe any difference in level of hands. 



F. Ribi 



1 . The student stands upright. The examiner, using the 
inde^ gnd middle fingers, rubs briskly over the 
spinous process of thel'tertebrae from the neck to 
*e hips. Check for spinal deviations, 

2. The student now stands with the trunk flexed at 
the hips, upper body parallel to the floor, the e^aiy)- 
iner then observes the contour development of ribs 
from the rear. Note any differences of rib grovnh 
and/or lack of symmetry. 



O 112 

.ERIC 



<3 . L^gi 

; 1 . Note only knock-knee or bc^edjegs. 

H. PoplHeal line ^ 

1. At r^r of knee level is an indentation of break in 
contour of skin where knee is flexed in movement, 
check level behind each leg. 

t. Pronation 

1. -Achilles tendon is straight, note any deviation from 
this norm. ' ' 

SIDE VIEW 

Remember, check total body alignm6»ct before making 
segmented evaluation. ^ - 

A. Head Iplumbline through lobe of ear) 

1. Head in front of plumbline — indicate (head forward). 

2. Head back of plumbline - indipate (head back- 
ward). 

' B. Shoulden fpfumbiine through center of shoulder joint). 

1. ''Cupping" inward movement of shoulders toward 
^sternum (Kyphosis), 

2. ^"Winging" of scapula, this refers to prominence of 
the inferior angle of the scapula or in some cases 
the entire vertebral border, posteriorly. (Muscular 

^ development may cause false winging.) 

C. Spine (no exaggeration of spine curvatures.) ^ 

1. Upper spine curvature. 
' 2. l.ower spine curvature (Lordosis). Exaggerated lum- 
ber curve often associated with an anterior tilt of 
the pelvis. 

3. Try to visualize long skeletoft!«v 

4. Check at this point if the stuj^nt is l^llffng back- 
wards. 



Hip (plumbline through greater trochanter of the femur). 
1. Flexion (indicated two ways). 

(a) Student stands with the knees straight and the 
trunk is flexed forward at the hip. 



(b) Student staruis with knees flexed, associated 
with hip flexion and trunk upri^t. * 

E. Knee (plumbline posterior to the pate/la). 

1. Flexion - knee joint is flexed and may be anterior 
to the plumbline. 

2. Hyperextenwon - knee joint forms an open anglfe 
and is posterior to the plumbline. 

F. Body' 

1 . Forward - most of body forward of line. 

2. Backward - roost of body back of line. 

3. Bowed - midsection more anterior than uppec and 
lower portions of the body./ 

G. 'Arch Depression 

1. Try to visualize a fine from just below the nr>edial 
malleolus to the pi;oximal end of the 1st phalangp 
of the big toe, then check scaphoid (Talus) bone 
and its relationship to line and floor. 

GLOSSARY 

1. Anterior, superior spine - front, upper part of the 
hip. (illium) 

2. Patella - a, round seamaid bone in front of the knee 

3. -Inferior — lower ^ 

4. Superior - the upper part . 

5. Malleolus - the loW^end of the fibula'(ankle)' 

6. Seventh thoracic vertebrae - the middle area of the 
back on a line ^iXh the lower angle of the scapula 

^ 7. Spinal processes - pertaining to the spine - part pal- 
pated in the back 

8, Pronation — the downward turning of the part 

9. Posteriorly - toward the rear 

10. Talus (ScaphoVJ) - the "heel" bone of the ankle 

11. Proximal — nearest 

12. Acromion - the process at the summit of the scapula 

13. Olecranon"^- large process forming the head of the 
ulna 

14. Scapula - large flat triangular bone of the shoulder 

15. Grip dynamometer — instrument for measuring mus- 
cular strength 
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APPENDIX F 



WEAR ATTITUDE AMINISTRAtlON FORMS AND SCORING PROCEDURES 



■A 



Form A 

1. If for any reason a few subjects have to be dropped 
from the school program, physical education should 
be one of the subjects dj^opped.' 

2. Physical education activities provide no opporlfohities 
for learning ts< control the emotions. 

3. Physical education is one of the- most importam sub- 
jects m helping to e^ablish and maintain desirable so- 
cial standards. * 

f 4. Vigorous physical activity works off harmful emotion- 
al tensions 

5 I would take physical education only tf it were re- 
quired. 

6- Participation m physical education makes no contribu- 
tion to the development of poTse 

7, Because physical skills loom large <n importance in 
youth, K IS e$5ential that a person be helped to acquire 
and improve such skills " . 

8, Calisthenics taken regularly are good for one^ general 
health 

9, Skill in active games or sports is not necessary for 
leading the fullest kind of \)fe 

10 Physical education does more harm physically than it 
does good 

11 Associating with others m some physical education 
activity IS fun, 

1? Physical education classes provide situations for the 
formation of attitude! which will make one a better 
citizen - 

13 Physical education situations are among the poorest 
for m-aking friends * ' * 

14 There is not enough value coming from physical edu- 
cation to justify the tim^ consumed 

15 Physical education sl<rins make worthwhile contribu- 
tions to the eriricliment of living 

16. People get all the physical exercise they need m just 
taking care of their daity work 

17. All who are physically able will profit from an hour of 
physical education each day ^ 

18. Physical education makes a valuable contribution 
toward building up an adequate reserve of strength 
and endurance for everydayJiving,^ 

19. Physical education tears down sociability by encourag- 
ing people to attempt to surpass each other m many 
of the activities * 

20 Participation in physical education activities makes for 
a more wholesome outlook on life 



Source C L Wear. "Cortltruction of Equivafent Forms of An 
Attitude Scale/' Research Quarterly. XXV 11955) pp 113-119 



21. Physical education adds nothing to the improvement 
^of social Whavior. \ 

22. Physical education class activities will help to relieve 
and retex physical tensions. 

23. Participation m physical education activities helps '4 
person to maintain a healthful en^tional life, 

24. Physical education is one of the more important sub- 
jects m the school program. 

25. There is little' value in physic education as far as 
physical well-being is concerned. 

26. Physical education should b4 mclyded m the program 
of every person. 

27 Skills learned in a physical education class do not ben- 
efit a person. 

28. Physical education provides situations for^developing 
desiraWe characte»utualit^. ^ 

29, F^ysical educationlnakes for more enjoyable living. 
30r Physical education has no place in modern education. 



Form P 

1. Associations in physical education activities give peo- 
ple a better understanding of each other 

2, Engaging in vigorous physical activity gets one inter- 
ested in practicing good health habits, ' 

3- The time spent in getting ready for and engaging \^ a*. 

physical education class could be more profitably 

spent in other ways 
4 A person's body usually has all the strengtji it needs 

without participation in physical education activities 

5, Participation m physical education activities tends to 
make one a more socially desirable person. 

6. Physical education j/i schools does not receive the 
emphasis that it should 

7 Physical education classes are poor in opportunities 

for worthwhile social experiences 
8, A perspn would be -better off emotionafly if he did 

not participate in physical education 
9 It IS possible to make physical education a valuable 

subject by proper selections of activities ^ 

10 Developing a physical skill brings m^ental relaxation 
and relief 

1 1 Physical education classes provide nothing wKtch will 
be of value outside the class. 

12 There should not be' over two one-hour periods per 
week devoted to physical education in schools 

13 Belonging to a group, for which opportunity is provid- 
ed in team activities, is a desirable experience for a 
person 

14 Physical education is an important subjecj m helping a 
person gam and maintaTn all-round good health 
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APPENDrX F (Continued) 



15. No definite beneficial results conie from participation 
^ .in physical educatipn activitjes. 

16. Engaging in group phystcaJ education activities is de- 
sirable for proper personality development. 

'17. PhySc^l education ^tivities tend to upset a person 
emptionally. 

18. For itSiContr/ibutions tjo- mental and emotional' well- 
* * being physrcal education should be incfljded in^the 

progr.arrt^f every school. ^ 

19. I would advise anyone who is physically able to take 
, physical education, ^ . ^ 

20. As far as imfirovmg feWJ^sical he^iffr is concerned a 
phylsical education class is a *V^ste^f time. 

21. Participation in ph^^sical ^^education class activities 
tends to develop a wholesome interest in the function- 
ing of one's body. ' 



/ 



22. Physical education classes give'a person an opportun- 
ity toiiave a good time. ^ 

23. The final mastering of a certaiQ movement 4ar skill in a 
physical education class brings a pleasurable feelm^ 
that one seldom experiences elsewhere. 

24. Physicfl education classes p/ovide values, which are 
useful in other parts of daily living. 

25. Physical education contributes little tow^^th^im- 
prjovement of social behavior. 

26. Physical education should be^-equrred of alt who are 
physically able to participate. 

27. The ti0ie devoted to physical education m schools 
could ^ more profitabte used m study. 

28 The skills learned in a pKysical education class do not 

. add anything of valge to a person's life. 
29. Physical education does more harm socially than, 
good 
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APPENDIX F (Continued) 

WEAR ATTITUDE INVENTORY SCORE SHEET 
FORM A & FORM 6 (CIRCLE OKlE) 




1. ( ) 


()()()() 


'll ( ) ( 


*). ( )' ( ) 


) - 


/21. ( ) 


I ) ( 


) ( ) ( ) 


2. { )' 


( ).U ) ( ) ( ) 


12. ( ) ( 




) 


22. ( ) 


( ) i 


)()(') 


3i { ) 


()'()()() 


. 13. ( ) f 


) ( ^) ( ) 




23. ( 1 


■( ,). ( 


) {J- ( ) 


4, ( ) 


()■()()() 


14. ( ) ( 




( ) 


24. ( ) 


( I ( 


>. ( ) (' ) 


5. { ) 


(")()(-)() 


15 ( ) ( 




( ) 


25. (• ) 


( ) ( 


^ ( ) ( ) 


6 ( ) 
7. { )' 


{)()()() 
<)-(■)()() 


16. ( ) ( 
' 17 ( ) ( 




f 

I ) 
(. ) 


26. ( ) 

27. ' ( ) 


(N ( 


)()()" 
) ( ) ( I 


-.8 ( ) 


f ) ( ) (■•) ( ) 


■18. ( ) ( 




( .) 


28. ( ■ 


I ) I 


) I ) I ) 


9. ( ) 


('Li' ) ( ) ( ) 


' '19. ( ) 




( ) ' 


29 ( 


' ( ) ( 


N ( ) ( ) 


10 ( ) 


( )^) ( ) 


20 ( ) 




( ) 


30 ( 


( ) ( 





'E))ample 



N 

II 



. '30 
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APPENDIX F (Continued) 
WEAR ATTITUDE INVENTORY SCORJNG KEY 
=0RM^8t FORM B (CIRCLE ONE) 



PRINT FULL NAME 



GRADE 



DAYS & PERIOD 



DATE 



INSTRUCTOR 



N* VALUE * " N • VALUE 



4 , 

3 . 



2 

1 

' TOTAL 



Q 

>* Q> — 
(J) Q . 2 < 



< 



c 
o 



c 

Q 
_> 
o> 
c 
o 



3 




c 
o 

w 
«-* 
C/) 



Si 



3 



< 



< 

c 
o 



2 


3 4 

( . T ft ) 


5 


21, 


5 
( ) 


4 

( ) 


3 


2. 


1 


2 


3 

( #( ) 


5 


22. 


1 

( ) 


2 

r ) 


3 


4 


5 


4 


3 ^2 


0 


23. 


1 

( ) 


2 


3 


4 


5 


4 ' 
2 


3 2 
3 4 


1 

5 


25. ( ) 


% 


^3 
3 


4 

2 


5 
( » 
f 


4 


3 2 


1 


26. 


1 

( ) 


2 


* 3 


4 


5 


2 


3 4 


5 


27. 


5 
( ) 


4 


3 


2 


1 


2 


3 4 


5 


28. 


1 

( ) 


2 


3 


4 


5 


4 


3 2 


1 


29. 


1 

( 


2 


3 


4 


5 


2 


3 4 


5 


30. 


5 
( ) 


4. 


3 


2 


1 



. r* 4 

2 .?{ I { 

1 2 
3. •( I 



4. { I ( 

5 4 

5. { I ( 

5 4 

6. { I { 

1 2 

7. { M 

1 2 

8. { I ( 

■. 5 4 

9. ( ) ( 

. 5 4 
10. { ). { 

1^- 



11. ( 



12. ( 



13. ( 



14. ( 



15. ( 



18. { 



19 ( 
1 

20. ( 1 



'Example 



N 

5 Ufit 
4 II 



VALUE 
30 
8 



lnstc|Jctiont: 

1. Punch out all areas enclosed by 
^ parentheses marks. 

2. Place "scoring key" over student's 
answer sheet. 

3. Compute student's total score for 
all items. 



APPENDIX F (Continued) 

WEAft ATTITUDE INVENTORY SCORING KEY . 
FORM A & (FdR^^ (CIRCLE ONE) 



PRINT FULL NAME 



GRADE 



0/^¥S& PERIOD 



DATE 



INSTRUCTOR 



5 
4 
3 



VALUE 



TOTAL 



VAtUE 



-J 



O IS 3 



10 Q 



a; 



< 



O) 
O) 

c 
o 



CO 
(/) 

c 
o 



CO 

d 



2^ < CO 



< 



Q 

> 

c 
o 



< 



c 



2 < (J5 

























s 


















1 


2 


3 


4 


5 




5 


4 


3 


(^) 


1 


. 21. 


'1 


2 


3 


4 


5 




1. 


( ) 




\, ) 






11 


1 ) 


1 ') 






( ) 














1 


2 


3 


4 


5 




5 


4 


3 


2 


1 




1 


2 




4 


5 




2 


( ) 




I ) 






12. 


( ) 


( ) 








22. 


1 ) 














5 


4 


3 


2 


1 




1 


2 


3 


4 


5 




1 


2 


3 


4 


g 




3 


( ) 




( 






13. 


( ) 


( ) 








23. 


( ) 














5 


4 


3 


2 


\,\ 




1 


2 


3 


4 • 


.5 




5 


4 


•3 


% 2 


1 




4 


( ) 


( ) 


( ) 


( ) 


( ) 


14 


( ) 


( ) 








24. 


( J 














1 


2 




4 


5 ' 




5 


4 


3 


2 


1 




1 


2 


' 3 


4 


'5 




5 


( ) 




f ^) 






15 


i ' 


( ) 








25 


( ) 














1 


2 


3 


4 . 


5 




1 


2 


3' 


4 


5 




1 


2 


3 


4 


5 




6 


( ) 




( ) 






16 


( ) 


( ) 








^ 26. 


( ) 
















4 


3 


2 


1 




5 




3 


2 


1 




5 


4 


3 


2 


1 




7. 


( ) 




( ) 






! M 


( ) 


( ) 








27 


J ) 










8 


5 

( ) 


4 


3 

( ) 




1 


18 


1 

( ) 


2 

( ) 


3 


4 


5 


28. 


5 

( 1 


4 


3 


^ 2 


1 






1 


2 


. 3 


4 


5 ' 




1 


2 


3 


4 


5 




5 


4 


. 3 


2/ 


1 




9 


( ) 




( ) 






19 


( ) 


( ) 








29 


{ ) 














1 


2 


3 


4 


5 




5 


4 


3 


2 


1 
















ia 


( ) 




( ) 






20 


( ) 

























example 



N 

5 IHII 
4 



ii 



VALUE 

30 



Instruction^ 

1 Punch out all areas enclosed by 
parentheses marks * 

2 Place "scoring key" over student's^ 
Answer sheet. 

3. Compute student's total score for 
all Items ^ t 
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APPENDIX G 



PROJECT ACTIVE 
SUPPLY AND EQUIPMENT NEEDS FOR 
PROGRAM IMPLEMENTATION 



To:^ 4 'Ajjoptfng School Districts/ Agencies \ 
From: Dr. Thqnias M. Vodola„Director, Project ACTIVE . " . 

Re: Supply/Equ40ment Weeds for Prt?gram ImpJementation \ •< 



Tl;te appended tables provide specific information relative to supply and equipment needs for 
program installation. The format has been designed to facilitate' the identification of items for those 
who are adopting or* adapting one phase of the program, or the total program. The information supplied 
ifKludes: c ^ , ^ • * 

• The spegif ic item ^ ♦ 

•/Essential* items needed (coded with an "fsl") ^ - 

• The number of items needed * • , * - 

• Items recomn:iended (coded with an "R") ^ ' > * - 
' • The unit priCe of each item ♦ 

• The source of the ifem ^ "^^^ ^ % 

/• . * 

The tables reflect the basic needs for implementing the program in one schocL It is recommended 
that one set be purchased for each additional school involved. (If a district has som^ of the items on 
hand, it obviates the need for that expenditure.) 



Project Director 
Thomas M. Vodola, Ed.D. , 
Township of Ocean SchooI'District 
Ocean Township Elementary' Sch^itjl* 
Dow Avenue C 
Oafchurst, N.J.P7755 \ 
201-229-4100 Ext. 260 
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APPENDIX G (Continued) . 

PROJECT ACTIVE SUPPLY/EQUIPMENT NEEDS^ 



COMPONENT ADOPTED 
ITEMS ^ 


T( 
N 


— * 

R 


LPROG 
Cbct 


RAM 

Souroa 


1 j 


bovrW 

ABIL 
N 


lOTOR 
ItY 

R 


LO^PH 
VITAi 

N 


YSICAL 
R 


NUTRr 
^DEFICI 

H 


riONAL 
ENCIES 

R 


BREA 
PROC 

N 


THING ^ 
LEMS 

R 


POSTL 
ABNORI 

N 


IRAL 
MALITY 

R 


M01 
DISAB 

N 


roR 

LiTIES ' 
R 


, C0MMU^ 
DiSOR 

N 


IICATION 
DERS ^ 

. R - 


PC5026 Shoulder Breadth. 
Length Caliper 


X 




"74 90 


J A. Preston Corp. - 
71 Fifth Avenue i 
. N.Y.M.Y. 10003 ^ 








• 




. X 




















PC5028 Large Skinfold 
(Fat Caliper) ' 


X 




142.45 


J.A. Pretton 


1 










X 




















PCS 155 Dry Spvometer 


X 




176.85 


J A Preston ' g 


1 






• 








X 
















PC5tS6 OispoMble 
Papei^ Mouthpieces 


X 




31.60 


J.A. Preston 


500 














-X 
















PC5069 Flexom€ter 
or 

PC5054 Plastic.'. 
GoniornetetjpKgparen t) 


X 


X 


246.65 


/ J.A. Preston 


1» 




















\ 












b.A. Preston 


1 


— t 




















X 








PC5022A Symmetric 
(Posture Grid) 


X 




80.60 


f 

JA Preston 


1 


















X 












No. 305 Suit Bars, 
Stater Unit (optional) , 




X 




' Nissen Corp. 
Soiwyth Ave 
CedK Rapids, Iowa 


1 












- 








• X 








• 


Ho. 39 Wall bunted ' 
Horizontal^ Ladder 
(optional) t 
or 

Construct Horizontal 
Ladde^optional) 




X 
X 




n 

9 M IT T an f\f\m 

Maintenance Dept 


V 

\ 






• 














y 
X 






0 


X 


No. 92602 UtihtY 
Playground jBalL POe'^^ 


X 




*3.00 


J.L. Hammett Co. r 
2393 Vaux Hail Rd. 
Union. N J 07083* 


12 


\ 


4 


















/ X 








No. 92655 Fun Balls 
^(Plastic) S-650* 


X 




55. 


J L. Hammett Co 


12 


., 
X 




















X ^ 









Contact source for unlisted prices 
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•APPENDIX G (Continued) 



PROJECT ACTiyE SUPPLY/EQUIPMENT NEEDS 



f 



COMPONENT ADOPTED 
ITEMS 


. TOTAL PROG 
N { R 1 Cost 


RAM 


£ i 


LOWN 
ABIL 

n 


lOTOR 
ITY 

D 

n 


LOWPH 
VITA 

W 


YSICAL 
LITY 

D 

n 


* NUTRI' 
DEFICt 

N 


nONAL 
ENCIES 

R 


BREA 
PROe 

N 


THING 
^^MS 

R 


^ posn 

ABNORI 
N 


IRAL. 
MAL1TY 

R 


MO' 
DISAB 

N 


roR 

ILITIES 
R 


GOMMUP 

Dl'SbR 

N 


^icatiDn 

D&RS 
R 


No 92670 Saf T Bat 
(Plastic) No 705 


X 




2 25 


J L Hanr^mett Co 


3 


X 






> 














X 








Plastic Measuring Tape 36" 


X 






Local Fabric Shop. 

i > 








X 












X 












White Shoe Polish. Bottle 


— 1— ^ 




Local Supermarket 

( 


3 


X 




X 




4 








X ' 




X 








No 39170 Water Color 
Marking Pen. Black 


X 

— 1—^ 


40 


J L Hammett 



0 

1 

0 


















X 












No 61 145 Pegboard and 
Pegs. No 7615 (optional) 




X 

1 


3 45 




J L Hamrr>ett 


6 
sets 




X 
















i 




'X 






' PECl 064 Walk On Letters 


X 


—\ 


29 85 




J A Preston 


*1 set 


X 












• 












7 — 




No 9201 Audible Bali 
Electronic 


X 






Royal Nat'l Inst for 
the Bhnd, 224-6-« 
Great Portland St 
London. ^1. England 




























X 




No 92663 Audi Ball. 
No Ad-3u (Optional) 




X 




J L Hammejt"' 


1 














<* 








w- 




X * 




No 1VD357 Staley Sports 
Piekl Kit (optional) 






it 


American Printing 
HoLse for the Blind 
1839 Frankfort Ave 
PO Box 6085 
Louisville. 
Kentucky 40206 ' 


1 


f 




























No 1-0304 Portable 
Audible Goal Locator 




X 




American Printing 
Housejforthe Blind 




























' X 




Barbells 




X 




' J L Hammen 


1 


A 






X 




X 








X 




X 







9 
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" . APPENDIX G (Cefitinued) 

PROJECT ACTIVE SUPPLY/EQUIPMENT NEtDS 



COMPONENT ADOPTED 
ITEMS • 


T( 
N 


>TA 
R 


LPROGI 
. Cost 


^AM 

* Source 


e ' 

C V 

li 


LUVf M 

ABIL 


U lUn 
ITY 


VITAl 


.ITY 

R 


Mi ITRI1 

DEFICII 
N 


lONAL 
ENQES 


RRP A' 

PROB 


THING 
LEMS 

R 


POSTJJ 
ABNORA 

N 


RAL , 
/lALlTV 

R 


IVlOTOR 
DISABILITIES 

N R 


COMMON 
DISOR 

N 


ICATION 
3ERS 
R 


Stopwatch 


X 






Hammett 


1 


X 




X 








X 














PEC2747A Beartbag Game 




X 


50 45 


J A Preston k 


2 








A 














X 






PEC2747B Bpanbaa Set 




X 


32 40 


r 

J A Preston 


1 






















X 






Diinning Bar 


X 1 




Nissen Corp 


2 






X 












— 


X 


X 




X 


Mats. 5 x10* 


X ' 


i Nissen Corp 


3 


X 




' X 








X 




X 




X 


X 


c 


No 92882 Number 3 
Fteeoe Baits 


\ — 

X i 


ISO 


J L HamrDett , 

V 


3 


X 








• 










\ 

X 


1 


n 


No. 92645 Number CTB50 

cnuuf^ icintriuoii 


' — 1 

X 


f 


1090 


\' 

J L Hammett ^ 




< 


X 


















X 






"PEC4806 Walk-Or^ 


X 




J7 85 


J A Proton 


Set- 






i 
j 
1 




















' No. 92656 Number S 630 
run bans 


X 




40 


J L Hammett 


12 






















XV 










No 84252 Rubber 
Quoit Set 


X 




5 65 


J Hammett 


1 

set 


X 








1 — — ' , 


■ * 










' 








No 60676 Ffotsteps to 
NumbefV 6076 . 


X 




800 


J L WBmmett 


1 

set 


X 




























No d2730 Jump Rope (7') 


X 




1 30 


J L Hammett 


6 






^x 




X 




X 
















Sbape 0 Bait 








Tupperware Products 


1 


X 


























X 


jti ' 5^ 

PEC2600 Doorway 
dhinning Bar 




X 


14 95 


J A Preston 


1 








X 






• 












X 

^ 


• 


PEC2766A Deluxe 
Safe T Play Batting Set 




X 


56 90- 


J A Preston 


1 




X' 




















3 


x^ ^ 




PEC2771B Pitch Bacit 




X 




J A Preston 


1 




X 






r 


















• 


Masking Tape 




X 




Local Store 


6 roll 




X 






















x 





1 1 
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APPENDIX G (Continued) 

PPOJECT ACTIVE SUPPLY/EQUIPMENT NEEDS 



COMPONENT ADOPTED 
ITEMS 


T 
N 


OTAL PROGRAM 

. R C<HT j Source 


Jl 


LOW^ 
ABU 

N 


lOTcA 

.ITY 
p 


LOWPH 
VITA 


YSICAL 
LITY 


NOTRI 
^DEFICI 

N 


TIONAL 
ENCl^ 


BREA 
P80« 


THING 
ILEMS 


POSTl 
ABNOR 

N 


IRAL 

WALrfy 

R 


MO 
' DISAB 


TOR 
ILITIES 

- R 


COMMUr 
piSOR 

^ ■ N 


JlCATION 
DERS 

R 


? LP6O50 Coord in<jt ion 




; i Kimbo PUucational 
'X ' 12 95 1 PC Box 246 

' Deal, N J 07723 






X 




















1 i— 






E A 606 7 Develop»ng 
Perceptyai Motor Needs 




X j 12^ Kimbo Educational 
« i- « — * 














— ^ 








- 











EA605 Developing 
Body Awareness 


X , 6 50 Kimbo Educational 

, . , 4 






X 




















X 




X 


EA655 Relaxation ' iX ' 6 50 Kimbo Educational 

1 ' ' ^ ; 






X 












* X 








X i. 




X<^' 


EA657 Dynamic Balance ' X ; 12 95 Kimbo Educational 


























>) ^ ' 




X 


EA658 Balance 

ieam Activity X^ 1295, Kimbo Educational 




1 X 


























EA656 Pre Tumbling Skills 


X i 12 95 ' Kjmbo Educational 






X ' 


\ 






















IP5000 Developing 
Body Space Perception 
Motor Skills CM1056, 
1058.1079 


X 15 75 1 Kimbo Educational 






X 




' 
















X 




X 


LP5000 Teachjng Children 
Mathematics through 
Games 




X • 1 2 95 

i 

' 


Kimbo Educational 






X 


1 






* 










— ^ — H 








LP8060 To Move Is To Be 




X ! 1295 


Kimbo Educational 






X 


























LP4000 Rhythmic 
Rope Jumpirxj 




X 


10 95 


Kimbo Educational 






X 




X 




X 


9 


X 












X 


4032 34 Develop, nq 
Exercses 




X 




Dance Records, fnc 
-Waldwick. N J 07463 










X 


i 






X 












\ 


Jl008 Elementary School 
^Exercises to Music 








Oan^ Records. Inc 






X 




X 








X 












X 


Foot Disinfectant 


X' 

A 






Local Drug Store 


Gal 


















X 













/ 
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